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Early

How can we notice when a child or young person needs extra help as early as possible?
Partnership working is key to identifying support needs for children and young people with vision impairment. Qualified Teachers of Children and Young People with Vision Impairment (QTVIs) bring the required expertise to mainstream education and it’s vital that education settings work in partnership with them to get the support right for the child or young person. 

QTVIs deliver a range of support and learning for the child or young person and for the professionals working alongside them, including mainstream educators. QTVIs assess functional vision, plan, deliver and support tailored interventions; modifying/enhance visual input (large print, contrast); providing alternative modalities (Braille, tactile, audio); supporting mobility & independence; inclusive teaching strategies; peer/staff awareness; environmental adjustments; training on the 11 areas of the Curriculum Framework for Children and Young People with Vision Impairment (https://www.pocklington.org.uk/education/education-policy/cfvi/).  

Because of the low incidence of vision impairment, the majority of non-specialist educators will not have encountered a blind or partially sighted child or young person in their career. The role of the specialists is vital to help these professionals acquire the knowledge to provide the right support, as well as the 1-2-1 teaching they provide to the child or young person in their specialist vision impairment skills development (such as communication, braille and technology).

However this does not always work as it should:
· The QTVI workforce is shrinking, despite rising caseloads (https://www.rnib.org.uk/living-with-sight-loss/supporting-others/left-out-of-learning/freedom-of-information-reports/) leading to local authorities rationing their QTVI support, meaning not all blind and partially sighted young people are getting the support they are entitled to, with support for many dropping off at post-16 despite it being a statutory requirement to provide this support up to 0-25 (https://www.pocklington.org.uk/education/education-policy/give-me-access-to-college/).
· Many QTVIs tell us there can be a reluctance from settings to take on their advice, leading to under and over support for children and young people.
· Many settings work on assumptions and can say they are unable to meet need, when needs are not necessarily complex they are just new to the setting.

The Department for Education recognises the important role of specialists, but this must extend to vision impairment educators who have been overlooked in policy considerations.

The Department must engage with blind and partially sighted young people to understand their experiences.

“There are so many things now that I wish was suggested to me at the time, for example the various pieces of assistive technology and magnifiers. I was never recommended anything of this sort but rather the basic things like font size of resources and sitting at the front of the classroom.
When at college, most of my resources and materials were given to me in paper copies, which 90% of the time didn’t meet my access arrangements. I therefore came up with the solution of having an iPad to view textbooks and any other course material.” Blind and partially sighted young person


Children and young people’s needs change over time. How can we ensure children and young people get support quickly without needing a diagnosis?
As above. 

What would help early years, school and college staff put support in place quickly when they identify a child has SEN?​
For blind and partially sighted children and young people this is all about partnership. The setting should work in partnership with the child or young person, their parents/carers and the Qualified Teacher of Children and Young People with Vision Impairment (QTVI) to identify the correct support. In doing so educators (mainstream and specialist) should refer to the Curriculum Framework for Children and Young People with Vision Impairment (CFVI) (https://www.pocklington.org.uk/education/education-policy/cfvi/).

The CFVI sets out all the specialist support required by these children and young people in their education journey. The CFVI was developed through rigorous research and was produced in partnership with parents, young people, specialist practitioners and many others. It centres on the needs and voice of blind and partially sighted children and young people and is designed to enable independence and to empower them to shape their journey to adulthood. The CFVI sits alongside and is integrated within the mainstream academic curriculum. It focuses on the importance of developing essential lifelong skills such as:
· The use of technology, for example the ability to touch type and read back using a screen reader
· Habilitation, such as the ability to use mobility and orientation skills
· Literacy, for instance the development of braille literacy areas.

Without access to mobility training how might a blind or partially sighted person navigate their way to their education setting? Without access to assistive technology training how might they access an application process? The learning defined in the CFVI is essential to enable successful transitions through education, into adulthood and the workplace. 

All blind and partially sighted children and young people should be guaranteed access to the specialist curriculum set out in the CFVI, and this shouldn’t be dependent upon where they live. To enable this It is vital that the CFVI is adopted into policy, allowing for consistent support to be provided to all, no matter where they live.

We are calling on the government to recognise and reference the CFVI in England SEND policies. 

The Department must engage with blind and partially sighted young people to understand their experiences.

How should we record and review a child or young person’s needs and the support they need?
Qualified Teacher’s of Children and Young People with Vision Impairment (QTVIs) already provide a report of the children and young people’s needs and support, in an individual support plan, which should be regularly reviewed, in partnership with the education setting.
It’s important that reports are informed by the child/young person, their parents/carers and in partnership with specialist and non-specialist educators. 

Reviews must happen at the right time and crucially make sure children and young people are prepared for key transition points. We often hear from blind and partially sighted young people whose reviews have not happened in the right way or been missed leaving them floundering at key transition points. 

The Department must engage with blind and partially sighted young people to understand their experiences.

The Disabled Children's Partnership recommends all children with SEND should have a written record of the support they need. Do you agree? What are the pros and cons of this?
We agree that for blind and partially sighted children and young people a written record of the support is essential, and this should already be happening via Qualified Teacher of Children and Young People with Vision Impairment (QTVIs). Any new recording processes must take into account the work of these specialists. There should be accountability to deliver this and clear expectations of partnership working.

For blind and partially sighted children and young people it’s important that these records are mapped to the Curriculum Framework for Children and Young People with Vision Impairment (CFVI), if they do not it risks undermining this specialist support which is vital for learning to access to access to learning.

The Department must engage with blind and partially sighted young people to understand their experiences.

Should these written records follow a national format or be designed locally?
The records must be able to be mapped to the Curriculum Framework for Children and Young People with Vision Impairment (CFVI) so that they can reflect the skills development required by these children and young people.

The Department must engage with blind and partially sighted young people to understand their experiences.

How could we make sure this works in every education setting around the country?
There must be consultation with the specialist workforce, including Qualified Teachers of Children and Young People with Vision Impairment (QTVIs) to enable this. 

Any other comments?

Local
Thinking about both physical space and the skills staff need, how could mainstream settings be more inclusive?

Environmental audits conducted by Qualified Teachers of Children and Young People with Vision Impairment (QTVIs) are crucial to ensure that settings are accessible for blind and partially sighted children and young people. Sufficient access to these specialists for all setting is therefore vital as well as settings being pro-active in implementing their advice –this does not always happen at the moment. 

Physical space must also consider the technology environment of the schools. Many of the ways technology is used by settings is not accessible, including inaccessible applications, including homework applications, tools used in the classroom and inaccessible online resources. This should not be permissible given there are so many accessible alternatives and that the law regarding accessibility is already clear. The Department for Education must consider how it can improve this. 

“I had never used assistive technology until at university. Because I have been introduced to it so late, I am now struggling to integrate assistive technology into my workflow whilst at university, to the point where I don’t use it as much as I should be. More emphasis must be put on training blind and partially sighted students to use assistive technology, especially from a young age. So that as they progress in their education it doesn’t become a burden to learn. I also believe that whilst assistive technology is important, mainstream technology should also be introduced early on. The idea that the student should be able to explore and pick which technology is best for them and their needs, is for me the most important consideration of all.” Ramneek, Blind and partially sighted young person 
[bookmark: _Hlk116047458]“As I have had such a lack of support with assistive technology and training, I am worried about my future when leaving college. How will I get training especially for jaws on the laptop and IT skills. We have tried to find people ourselves to help me at home but with no success. I had to teach myself to use my Braille note touch even though I had a one-off training session of about 3 hours. I still feel unsure as to what assistive technology would benefit me.” Leanne, Blind and partially sighted young person


Making learning accessible by design should be central to all settings ordinary available provision. This should include having clear principles for the production of learning materials, reasonable adjustments and the use of accessible technology only. The Guide Dogs reasonable adjustments framework should be used by all settings (https://www.guidedogs.org.uk/getting-support/information-and-advice/education-support/reasonable-adjustments-in-schools/).  

Training on low incidence disabilities should be a focus of teacher training and ongoing CPD, with support from specialists. This training should include awareness of the Curriculum Framework for Children and Young People with Vision Impairment (CFVI), which is a vital tool for helping non specialists understand their role in supporting blind or partially sighted children and young people (https://www.pocklington.org.uk/education/education-policy/cfvi/). Where settings have, or are expecting to have, a child and young person with vision impairment, this specialist training is essential and should also include training on sighted guidance. This does not always happen, with some settings being reluctant to accept the support from QTVIs and limitations in the resource available from QTVIs.

The Department must engage with blind and partially sighted young people to understand their experiences.

The Sutton Trust suggests introducing ‘SEND Hubs’ in settings. What are your views on this?

It is not clear what a SEND Hub is and the department needs to work towards a consistent definition before any policy proposals. 

At Thomas Pocklington Trust we understand ‘SEND Hubs’ to mean a resource base. For blind and partially sighted children and young people we do not currently know how effective resources bases are for them. We predict that there are relatively small numbers of specialist vision impairment resource hubs in existence and very few children and young people with a vision impairment in SEND resource hubs. It is important that the department take steps to understand the implications of resource hubs for low incidence disabilities including vision impairment, as this will be different to the broader SEND population.

SEND Hubs must promote inclusion with the aim of enabling the child or young person to access the mainstream classroom as much as possible. SEND is every teacher’s responsibility and implementation of this strategy must be cautious not to ‘other’ SEND as only belonging to the SEND Hub, rather than the whole setting ethos. 

If a setting has a SEND Hub, it would still likely be the case that for low incidence disabilities such as vision impairment, that the setting would still not have the expertise to deliver the right support without the guidance of a specialist. SEND Hubs must have clear guidelines for working with specialists to promote the best support and outcomes for young people. Staff in SEND Hubs must be appropriately trained and resources must be made available to them. 

It is important that children and young people have choice when it comes to choosing the setting that it right for them. With low incidence disabilities such as vision impairment a setting with a specialist vision impairment SEND Hub will not always be the right choice.

The implications of this for post-16 education and transitions must be considered. 

The Department must engage with blind and partially sighted young people to understand their experiences.

Do you have suggestions on other ways education settings could be made more inclusive?

Assistive technology is a game-changer for blind and partially sighted people for their education and beyond. As well as making learning fun, it ultimately enables blind and partially sighted people to access learning and enter the workplace, equalising the playing field. All blind and partially sighted students should be supported to complete their compulsory education with the skills and knowledge they need to use mainstream and assistive technology with as much independence as possible. However, blind and partially sighted students are not always made aware of the assistive technology available to them. This can include mainstream technology adaptations, such as using inbuilt magnification, adjusting colour schemes, and enlarging icons and text, as well as specialist assistive technology, such as screen readers. 

Technology training should be scaffolded throughout children and young people’s education, including preparation for the different ways technology will be used as they progress through education and into the workplace. Blind and partially sighted children and young people rely on the professionals supporting them to advise about mainstream and assistive technology, however these professionals don’t always have the knowledge or capacity to do this, and it remains unclear where the responsibility sits. 

We are calling on the government to produce a strategy for assistive technology, including blind and partially sighted children and young people. 

‘I had never used assistive technology until at university. Because I have been introduced to it so late, I am now struggling to integrate assistive technology into my workflow whilst at university, to the point where I don’t use it as much as I should be. More emphasis must be put on training blind and partially sighted students to use assistive technology, especially from a young age. So that as they progress in their education it doesn’t become a burden to learn.’ blind and partially sighted student

“The college I attend is the only one that accepted me after trying 3 other colleges. They turned me down because of my VI and couldn’t support me. I was given false promises about what I would receive when starting. Timetables organised last minute meaning starting later than others, in turn feeling under pressure to keep up with the other sighted peers. Been there 6 years now and don’t feel a part of the college or belong there as lack of communication and awareness of resources available and not been given to me. I didn’t even know what options were available in terms of courses and had to fight to do A Levels as well. Never given the chance to do work experience like the other students even though I regularly asked.” Blind and partially sighted young person


The Education Select Committee suggests designating some high-quality specialist schools as ‘Centres of Excellence’ to share good practice. What do you think about this?

We support this recommendation. This model works well in FE colleges. At Thomas Pocklington Trust we have worked with Oldham College, an FE SEND centre of excellence, to promote best practice for supporting blind and partially sighted students and this has been successful, with a combination of our expertise and the colleges commitment and networks. However, these settings must not be seen as the only settings suitable for learners with SEND, all settings must provide excellence for all children and young people. The impact on this on parent choice must be considered and mitigated. Centres of excellence must also be more than just a title, it should come with resource and responsibility for building communities of knowledge and support across defined regions/areas/authorities. 

How can specialist schools and colleges and mainstream schools and colleges work together to support children?

 Do you have any other comments?

Fair

What support should every school routinely offer to children with SEND?

Technology
We support calls to provide clear definitions of ordinary available provisions, and suggest this should be supported by condition specific guidance. 

Making learning accessible by design is vital. This includes having clear principles for the production of learning materials, reasonable adjustments and that only accessible technology. The Guide Dogs reasonable adjustments framework should be used by all settings (https://www.guidedogs.org.uk/getting-support/information-and-advice/education-support/reasonable-adjustments-in-schools/).  

Curriculum Framework for Children and Young People with Vision Impairment (https://www.pocklington.org.uk/education/education-policy/cfvi/) 
The Curriculum Framework for Children and Young People with Vision Impairment (CFVI) sets out all the specialist support required by these children and young people in their education journey. The CFVI was developed through rigorous research and was produced in partnership with parents, young people, specialist practitioners and many others. It centres on the needs and voice blind and partially sighted children and young people and is designed to enable independence and to empower them to shape their journey to adulthood. The CFVI sits alongside and is integrated within the mainstream academic curriculum. It focuses on the importance of developing essential lifelong skills such as:
· The use of technology, for example the ability to touch type and read back using a screen reader
· Habilitation, such as the ability to use mobility and orientation skills
· Literacy, for instance the development of braille literacy areas.

Without mobility training how might a blind and partially sighted person navigate their way to their education setting? Without assistive technology training how might they access an application process? The learning defined in the CFVI is essential to enable successful transitions through education, into adulthood and the workplace. 

All blind and partially sighted children and young people should be guaranteed access to the specialist curriculum set out in the CFVI, and this shouldn’t be dependent upon where they live.

It is vital that the CFVI is adopted into policy, allowing for consistent support to be provided to all, no matter where they live. It should be guaranteed that the CFVI is followed by all educational settings supporting children and young people with vision impairment and their families, in partnership with vision impairment specialists. It should be central to local authority service commissioning and delivery frameworks

We are calling on the government to recognise and reference the CFVI in England SEND policies. 

The Department must engage with blind and partially sighted young people to understand their experiences.

What can be done to ensure parents are listened to and kept informed and that their experiences are shared to support their child’s education?
We support the Education Select Committees to include parents in discussions and decision making. 

Should the way settings work with parents change for families in different situations, like those experiencing poverty?

How can we make sure children and young people get the same high-quality support wherever they live in the country?

Access to Qualified Teachers of Children and Young People with Vision impairment (QTVIs) is vital for the children and young people they support. They teach vital skills enabling learners to access the word as well as skills to access their learning. Without this specialist skills development these learners are left locked out of education and held back from accessing the world around them. It is important that the Department for Education consider this group of specialists in their work to reform the SEND system, as many blind and partially sighted students are not getting the support they need. 

‘Access to this vital provision is varied in England, with one in five local authority VI education teams facing budget cuts or freezes over the past year and QTVI numbers dwindling. We are concerned this could mean that in many parts of England children and young people with VI are not always able to access the vital specialist support they are entitled to.’ (RNIB 2024 England FOI report https://www.rnib.org.uk/living-with-sight-loss/supporting-others/left-out-of-learning/freedom-of-information-reports/)

Case loads of QTVI services vary massively around the country, ranging from 20 to 180 across England. The variability is often due to rudimentary decisions about budget in local authorities which lead to rationing of support from these services. Many local authorities have made decisions not to provide support for children and young people in FE college settings, denying choice and access, despite this being a statutory responsibility to deliver this support up to age 25 (https://www.pocklington.org.uk/education/education-policy/give-me-access-to-college/). A workforce strategy and funding review for these services is long overdue and accountability must be strengthened to ensure these services are resourced to deliver. 

Additionally, the Curriculum Framework for Children and Young People with Vison Impairment should be embedded into education policy to guarantee access to this vital skills development.

Do you have any other comments?

Effective
Do you think mandatory CPD would help achieve high-quality support for children and young people? What CPD topics should it cover for different stages of education?

CPD is an essential investment. This must be backed up with time and resources to deliver. This must include a focus on low incidence disabilities such as vision impairment. 

CPD for mainstream educators must include a focus on:
· Understanding what a vision impairment is
· The role of specialists, including Qualified Teachers of Children and Young People with Vision Impairment and Habilitation officers 
· The Curriculum Framework for Children and Young People with Vision Impairment, and their role in supporting
· Reasonable adjustments for children and young people with vision impairment.

At Thomas Pocklington Trust we offer a free online training for non specialist vision impairment education professionals – Vision Impairment: Starting the conversation (https://www.pocklington.org.uk/education/professionals/online-training/). This training has a big demand, showing the gaps in current CPD and training provision. This training or similar should be made available to all settings with children and young people with vision impairment. This training is not about mainstream educators having all the expertise, rather providing a foundation of knowledge and amplifying the roles of the specialists who are there to support and guide. 

What changes do you think are required to support and enhance the role of SENCOs in education settings?

SENCO’s should be offered more opportunities to work with the specialist workforce, including Qualified Teachers of Children and Young People with Vison Impairment (QTVIs). This would include opportunities to shadow specialists in their work to help raise awareness, build relationships and develop skills. 

What areas should we focus on when collecting evidence about SEND support?

There must be a focus on low incidence disabilities such as vision impairment. The vision impairment sector has been calling for a meeting and for the Department for education and ministers to meet with blind and partially sighted young people. These requests have, to date, been ignored. This risks leaving these children and young people further left out of education with a set of reforms which have not properly considered their experiences.  We call on the government to meet with these young people as a priority. 

The education support needs of children and young people with vision impairment are different to other SEND conditions and they are too often overlooked. Even settings who deliver excellence for their SEND populations can struggle to meet the needs of children and young people with vision impairment. As the sector we have expertise and tools to improve and would like to work with the department to help get this right. 

What kind of evidence would you want education settings to use when deciding how to help a child or young person?

Partnership working is key to identifying support needs for children and young people with vision impairment. Qualified Teachers of Children and Young People with Vision Impairment (QTVIs) bring the required expertise to mainstream education and it’s vital that education settings work in partnership with them to get the support right for the child or young person. 

Do you have any other comments?

Shared
What does good join-up across local services look like?

Partnership working is key to identifying support needs for children and young people with vision impairment. Qualified Teachers of Children and Young People with Vision Impairment (QTVIs) bring the required expertise to mainstream education and it’s vital that education settings work in partnership with them to get the support right for the child or young person. 

What are the main barriers stopping services from working well together?

The Department must engage with Qualified Teachers of Children and Young people to understand how this can work better. 

How should we make sure services are held accountable for working together?

There must be accountability to deliver statutory services, which must include Qualified Teachers of Children and Young People with Vision Impairment (QTVI) up to age 25, including those at further education college settings. We see that many local authorities have had to ration QTVI support, with many not providing support at FE, despite it being a statutory requirement to do so. 

Accountability is only part of the solution, services and settings must be properly resourced to deliver. This also must include adequate ringfenced funding for specialist vision impairment education services.

What would good independent advocacy look like, both in mediation services and in other areas of SEND resolution?

How can early years, schools, colleges, and employers work together to support children as they move through different stages of education?

What would a successful model for this look like?

Do you have any other comments?

In summary:
· Vision impairment is a low incidence and high need disability. These young people are being let down in their education leaving them behind, this is contributing to only 27% of blind and partially sighted people being in employment.
· Blind and partially sighted children and young people are supported by Qualified Teachers of Children and Young People with Vision impairment (QTVIs). However, this support varies by local authorities and there is a shrinking workforce, shrinking budgets and growing case loads (with the numbers of blind and partially sighted children and young people growing). The government have done little to acknowledge the work of this group of specialist professionals. (FOI_Report_2024_England_Word.docx)
· The SEND reforms provide an important opportunity to recognise the Curriculum Framework for Children and Young People in education policy, guaranteeing these children and young people access to the essential skills development for them to thrive in their education and into adulthood. (https://www.pocklington.org.uk/education/education-policy/cfvi/)
· The reforms must consider barriers to accessing further education, for these students this is where we see support dropping off for many and there is no accountability in the system to ensure that statutory support is delivered up to age 25. (https://www.pocklington.org.uk/education/education-policy/give-me-access-to-college/)
· Assistive technology must be a feature of the reforms, including a strategy to address the skills gap amongst blind and partially sighted young people. (https://www.pocklington.org.uk/education/education-policy/vision-for-vi-education-campaign/)

The Department for education must take steps to understand further the experiences of blind and partially sighted children and young people. We reiterate our existing offer to coordinate a roundtable meeting for the department to meet with these young people to ensure that upcoming SEND reforms do not leave them further behind. 

About Us
Thomas Pocklington Trust believes that blind and partially sighted students should have the opportunity to thrive in their education.
We work to improve outcomes for blind and partially sighted students to ensure they can overcome the barriers they face and reach their full potential.

We are passionate about making this change and work in the following ways to achieve our mission:
· Providing high quality direct support to students, their families and the professionals supporting them through our Education Information Advice and Guidance Service.
· Creating impactful resources students can use to get the information and guidance they need to navigate their education journey, via our dedicated resource pages for students at secondary school, college and university.
· Support students to learn how technology can super-charge their education, with our Technology in education resources.
· Put blind and partially sighted students at the heart of everything we do, supporting them to change their community and education, via our Young Voices and Student Voices, Student Stories and Student Transitions events.
· Influence key decision-makers to improve access to education for blind and partially sighted students with our policy work.
· Supporting professionals who work with blind and partially sighted students to improve their knowledge and expertise so they can provide a more effective service.
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