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Inclusion In Practice
RNIB, Thomas Pocklington Trust and University of Birmingham joint response to the Inclusion In Practice consultation, submitted May 2025. 
For more information about the call for evidence please see the inclusion for practice website: Inclusion in Practice.

Our response
About us:
	School/Trust/LA/Organisation Name:  
Thomas Pocklington Trust, RNIB, University of Birmingham

	School Context & Demographics (e.g., pupil numbers, % with SEND support and % with EHC plans, key challenges) [up to 100 words]: 
Thomas Pocklington Trust is a national charity supporting blind and partially sighted people to live the life they want to lead. RNIB (Royal National Institute of Blind People) is the UK’s leading charity supporting people with sight loss through practical advice, emotional support, and campaigning for change. VICTAR (Vision Impairment Centre for Teaching and Research) at the University of Birmingham is a leading academic centre focused on improving outcomes for children and young people with vision impairment through research, training, and the development of evidence-based frameworks and resources such as the CFVI.


Inclusion in Practice
Inclusion is about breaking down barriers to participation and learning. Tell us about the practical approaches and solutions that are working in your setting and why you chose to adopt them. You do not need to answer every question, please focus on the area that is most relevant to 
the practice you want to share. Responses can be up to 500 words per section.
	[bookmark: _Hlk196914122]Inclusive Practice – What curricular, pedagogical, classroom practice or whole-school approaches are most effective in supporting inclusion in your setting?
Approaches supporting inclusive practice for children and young people (CYP) with vision impairment (VI) should promote accessibility across physical, social, and learning environments, enabling as much independence as possible. 
We support the definition of inclusion in the Curriculum Framework for Children and Young People with Vision Impairment (CFVI) and think this should inform what inclusivity looks like in educational settings.
The CFVI states that inclusion is not solely defined by educational placement or in a belief that all CYP should get the same educational experience. Rather, inclusion recognises that each individual has diverse needs, requiring a range of approaches. This includes specialist approaches which are particular to CYP with VI. Effective practice will seek to ensure that all learning and assessment activities are accessible. This enables participation and reduces disadvantage by recognising the distinctive learning needs associated with vision.
The CFVI also provides structured guidance on the specialist learning which sits alongside and is embedded within the mainstream curriculum, covering ages 0-25. The frameworks supports a collaborative, informed approach to inclusive practice.
Mainstream educators, specialist practitioners, and parents/carers play a crucial role in facilitating and advocating for the needs of CYP with VI. Through use of the CFVI, mainstream setting are better informed and equipped to meet the needs of CYP with VI, and have a shared language to promote support. The CFVI empowers educators to make adjustments to promote accessibility, and share goals towards balancing access to learning alongside development of independence. 
Inclusive practice involves recognising both the specific and holistic needs of CYP with VI. As per the CFVI this includes:
· Creating accessible environments by ensuring clear, hazard-free spaces and providing signage and information.
· Fostering inclusive social environments where peers are aware and supportive.
· Empowering families with knowledge and strategies to advocate.
· Providing educators with training and resources.
· Ensuring availability of accessible learning materials and assistive technology tailored to individual needs.
· Supporting transitions between educational phases and into adulthood.
· Promoting accessible infrastructures, including digital resources, transport, and public services.
One Local Authority describe how they’ve been drawing upon the CFVI with schools to foster inclusion:
“It's putting more onus on them to pick up the baton and run with it. It's for them to do, and what is coming back from the survey we've done, that more schools are aware of that, and are owning it more, rather than going “Oh, you got to be a VI child, VI service, deal with it.” They're actually owning it, so I think it's given us the ammunition, and making schools realise “OK, this is a proper document here. It's been launched all across [Local Authority], we need to adhere to it.” And they're owning their children, which they should do, that's part and parcel of all the other people. So, it strengthens us, and it makes the schools take ownership, rather than pushing it on towards to me, which is what they should do, it includes, it enables the school to include the young person in the school environment.”

	Family & Community Partnerships – How do you work with parents, families and/or the local community to strengthen inclusion?
The Curriculum Framework for Children and Young People with Vision Impairment (CFVI) can help everybody involved with supporting the child or young person (CYP), including their parents and families, to understand and talk about the CYP’s needs and to enable them to support them on their journey through education and into early adulthood. The understanding provided by the CFVI of the different areas of specialist learning required by a CYP enables parents and carers to feel more confident talking about how they would like their CYP to be included in education and the wider world.
Familiarity with the CFVI can help parents and families to feel more confident when approaching discussions with education professionals and can help them better understand and support their child’s journey to adulthood. Similarly, it can improve the confidence of education professionals who do not have specialist knowledge of VI. 
One parent reflects on the use of the CFVI:
“I’m very on top of [sons] progress. I like to know what he’s doing, so if I’m told about what’s happening in the CFVI, we can work through it together at home as well as at school. [Son] doesn’t always grasp things on the first try, so if something is explained at school, and then they move on, he can completely lose track. At home, we can go over what he’s been doing, which is great. School and home work together. The CFVI shows us the steps he’s taking, which is important. It’s about what he’s capable of, not his age. That’s amazing for us as parents because it removes the pressure of comparing him to his peers”. 

	[bookmark: _Hlk196915915]Targeted & Specialist Support – What additional provision do you have in place to broaden and enrich your offer to meet a wider range of needs?
The support the children and young people (CYP) with vision impairment (VI) require is not just about teaching and intervention from VI specialists. Adjustments are also required to the classroom and mainstream curriculum to enable accessibility, and this is best provided when supported by proper inclusive cultures and practice in partnership with specialists. 
Vision impairment is a low incidence condition and education settings and mainstream teachers might rarely encounter a CYP with VI. Meeting needs can be daunting for some. The Curriculum Framework for Children and Young People with Vision Impairment (CFVI) is a key enabler – empowering and enabling everybody involved in supporting the CYP to understand learning needs and facilitating partnership working with specialists to enable the CYP’s success. 
Last year 100 per cent of VI local authority services in England who responded to RNIB’s Freedom of Information (FOI) request, said they were aware of the Curriculum Framework for Children and Young People with Vision Impairment (CFVI) (https://www.rnib.org.uk/living-with-sight-loss/supporting-others/left-out-of-learning/freedom-of-information-reports/ 2024). This year RNIB asked if they were using it to inform best practice for providing specialist support to children and young people with vision impairment – In total, 92 per cent of local authorities in England reported they were using the CFVI. Responses showed the CFVI is being incorporated into normal working practices, including the following ways: 
· Referencing in SEND documentation and support plans. 
· Referencing in progress reports and visit records. 
· To inform planning of teaching programmes. 
· In discussions with other professionals, families and children and young people. 
· To inform planning of service provision.
(RNIB, 2025. Data from RNIB's Freedom of Information (FOI) requests into education service provision for children and young people with a vision impairment in England. Not yet published)
To be able to effectively support CYP with VI it is important that non-specialist educators collaborate with specialists. This will enable non-specialists to have the necessary understanding of what adjustments are needed to ensure that a CYP with VI can learn in an inclusive learning environment. 
A classroom teacher told us:
“The July before having her in class, I had a meeting with her QTVI. As well as meeting, independently with her previous class teacher to discuss strategies... So one of the main areas that we focused on was how they taught phonics in reception. So our phonics program is a visual program. I think pretty much all of them are. So how to alter that to make it accessible, but also practical as it's a day to day taught subject with new, makes you have new sounds and the whiteboards that, we use are premade, but there's a lot of content each day. So how to make that accessible but also doable on a day-to-day basis.” 

	Enablers – What conditions have supported and enabled excellent inclusive education in your setting? We are particularly interested in flexible approaches to funding, workforce planning and accountability?
An important enabler of excellent inclusive education for children and young people (CYP) with vision impairment (VI) is the adoption and integration of the Curriculum Framework for Children and Young People with Vision Impairment (CFVI) across all educational settings. The CFVI provides a structured, outcomes-focused approach that ensures CYP with VI receive targeted support in the areas essential to their development. This support goes beyond the national curriculum to include skills such as mobility, self-advocacy, social interaction, and the effective use of assistive technology.
As Melissa Boxall, Lead for Sensory Impairment and EAL at Worcestershire County Council, articulates:
“It is critically important that children and young people who have vision impairment (VI) are allocated time in the school day to work on the areas of the CFVI as a part of their normal working day. The CFVI is every bit as important to a children and young people with a VI as literacy, numeracy and other core subjects, because without learning and embedding these vital skills, they will never be equipped to become independent learners, and later in life, workers who can be fully involved in their communities and make a full contribution to society.”
Embedding the CFVI within the school and college day, rather than treating it as an add-on, requires flexibility in timetabling, a workforce that understands and is trained to support these needs, and funding models that recognise the importance of specialist VI input. Where local authorities and schools plan collaboratively, allocate time for CFVI delivery, and hold themselves accountable for progress in these areas, learners with VI are better supported to thrive. The CFVI is a national tool and can be used consistently across all settings to drive high-quality, inclusive practice.



Evidence of Impact
Please share any evidence that demonstrates the impact of your approach to inclusive education. We welcome both qualitative and quantitative evidence. You do not need to answer every question, please focus on the area that is most relevant to the impact you want to share. We would suggest responses of up to 100 words per section.
	Other Indicators – Are there any additional ways you measure success?
The Curriculum Framework for Children and Young People with Vision Impairment (CFVI) was launched in March 2022 and we consider good progress being made towards realising its full potential. 100% of local authorities are aware of the CFVI and 92% of them are using it to inform best practice to support children and young people (CYP) with vision impairment (VI). (RNIB, 2025. Data from RNIB's Freedom of Information (FOI) requests into education service provision for children and young people with a vision impairment in England. Not yet published)
The University of Birmingham have been evaluating the CFVI. This evaluation has included surveys to stakeholders involved in the use of the CFVI within local authorities, including specialist Vision Impairment (VI) professionals, mainstream teachers and teaching assistants. 
This evaluation has found a high level of satisfaction with the CFVI. 78% of respondents to the 2025 survey confirmed that they were using the CFVI to structure and inform their teaching and learning (formal or informal) and 79% stating they use the CFVI to inform formal documentation such as Individual Education Plans, Education Health and Care Plans and Support Statements. 
Respondents also reported on the impact of the CFVI. They told us that the CFVI has supported them to:
· to structure our teaching (79%)
· inform our teaching and impacted the learning of CYP (81%)
· inform our development planning (48%)
· inform formal documentation such as Individual Education Plans, Education Health and Care Plans, Statements (46%)
· communicate with parents about the specialist support which our organisation provides (40%)
· communicate/work with parents about how they can help their child (37%)
· communicate/work with children/young people (35%)
· communicate/work with other education professionals (44%)
· helped us communicate/work with senior managers/budget holders (33%)
· helped us communicate with/work with health and social care professionals (28%)
· helped with communicate with/work with communicating with Local Authority leads (30%)
· helped us communicate/work with third sector and/or outside agencies (27%)
· helped us respond to service reviews (30%)
These findings provide strong evidence that the CFVI is not only being widely adopted but is also making a meaningful difference in practice. With growing engagement from professionals, families, and local authorities, and clear indications of its value in planning, teaching, and collaboration, the CFVI is well placed to continue expanding its reach and deepening its impact. As more children and young people with vision impairment benefit from consistent, tailored support grounded in the CFVI, we can be confident that it will play an increasingly vital role in enabling them to thrive, achieve their aspirations, and take confident steps toward independence.


Sharing Your Practice
	Do you consent to us using your submission as part of published case studies, insights and/or a final report?
Yes 

	If yes, please specify what you are willing to share (e.g., case studies, training materials, policy documents). 
Variety of resources available to share including case studies, CFVI resources etc. 

	Would you be open to being contacted for a follow-up conversation to explore your submission in more depth?
Yes
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