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Curriculum and Assessment Review: Call for Evidence 
For further information about this call for evidence visit: Improving the curriculum and assessment system - GOV.UK

Section 1: About you
1. Are you responding as an individual or on behalf of an organisation?
Organisation

2. If you are responding as an individual, in what capacity are you responding?
N/A

3. If you are responding on behalf of an organisation, which of the below best describes which part of the sector your organisation represents?
Charity/Third Sector

4. What is the name of your organisation?
Thomas Pocklington Trust

5. What is your role within the organisation?
Education Policy Manager

6. What is your name?
Lucy Merritt

7. What is your email address?
EducationPolicy@pocklington.org.uk

8. Are you happy to be contacted directly about your response?
Yes

9. Would you like us to keep your responses confidential?
No

Section 2: General views on curriculum, assessment, and qualifications pathways
10. What aspects of the current a) curriculum, b) assessment system and c) qualification pathways are working well to support and recognise educational progress for children and young people?

The current curriculum, assessment system and qualification pathways are not consistently meeting the needs of blind and partially sighted (BPS) children and young people. We regularly hear from BPS young people of the various barriers and challenges they face in accessing mainstream education and statutory specialist support. 

However, on occasions we do hear about BPS students who have flourished in their education, in these instances it is always the case that that have been fortunate to receive the right support at the right time. However, this good practice is far from universal. 

“I think my confidence has come from advocating for my own needs through primary and secondary with the help of my QTVI (Qualified Teacher of Children and Young People with Vision Impairment).” Blind or partially sighted young person
 
“Both QTVIs linked together for the first week to support me at college and then my support was moved to the other town.” Blind or partially sighted young person


11. What aspects of the current a) curriculum, b) assessment system -and c) qualification pathways should be targeted for improvements to better support and recognise educational progress for children and young people?

The curriculum, assessment system and qualification pathways are all  areas that require improvement to ensure fair participation and equal access to education for blind and partially sighted (BPS) children and young people. 

The following areas should be targeted for improvement to ensure that BPS students can better access their education: 
· Access to the specialist vision impairment curriculum (CFVI), alongside and integrated within the mainstream curriculum 
· Partnership working with the specialist workforce
· Technology education and training 
· Reasonable adjustments
· Access to post-16 education 
· Preparing for adulthood

The Specialist Vision Impairment Curriculum
A vital enabler for BPS children and young people is the Curriculum Framework for Children and Young People with Vision Impairment. (CFVI). The CFVI outlines best practice to support attainment, progress, access and participation for BPS children and young people aged 0-25. 
 
The CFVI is a UK wide framework which outlines 11 key areas of specialist learning, including facilitating an inclusive world, communication, sensory development, literacy, technology, social communication and preparing for adulthood. Every child or young person with vision impairment has specific learning needs and requires teaching these specialist skills, by a qualified specialist, in order for them to access the wider curriculum. The CFVI needs to be reinforced and supported by all education staff. 

The CFVI helps creates an inclusive environment in all academic and school settings that support BPS children and young people to be on par as their peers for attainment levels. 

‘In 2022/23, 51.3% of students with vision impairment as their primary special education need (SEN) gained grade 4 or above in GCSE English and Maths, compared to 72.1% of students with no SEN. Furthermore, 32.1% of students with a primary SEN of vision impairment achieved grade 5 and above in GCSE English and maths, compared with 51% of students with no SEN.’ DfE, 2024

We are calling for the CFVI to be embedded in statutory policy and integrated the curriculum and assessment system to ensure that all BPS children and young people can benefit from it (Vision for VI Education: Building Blocks for Change - Thomas Pocklington Trust). 

“It is vital that for low incidence disabilities, such as vision impairment (VI), there is a shared understanding of the needs of the child or young person (CYP) being supported. The Curriculum Framework for Children and Young People with Vision Impairment (CFVI) provides much needed definition and shared language of the specialist skill development required for CYP with VI.” 
Annamarie Hassall MBE, Chief Executive Officer, National Association for Special Educational Needs (nasen)

Partnership Working 
Qualified teachers of Children and Young people with a vision Impairment (QTVIs), are teachers with additional specialist mandatory qualifications. They play a crucial role in the development and education of vision impaired children and young people.  

Partnership working between vision impairment specialists and teaching staff is vital to enable BPS students to access learning. 

“I think I may have been one of the fortunate ones who did have everything put in place. I had a separate classroom for my GCSE exams, everything was really well organised, I think it may have been due to my vision impairment teacher being really good. I received mobility training from the council where I live. There are two different councils, one where I live and one that my school is in… it was the local council where I live that organised the mobility training. This included getting from school to home, and it was really helpful.”  Amina blind or partially sighted student

Technology education and training 
Technology is vital for all stages of education. It can engage and create active learners, encourage individual learning styles, boost peer collaboration and enables independence. As well as making learning fun, it ultimately enables BPS students to access learning - equalising the playing field and opening career opportunities which may not be possible without it. Unfortunately, BPS students are not consistently getting access to the technology and training they need. See question 53 for more information about how technology can be better integrated into the national curriculum. 

An Inclusive Curriculum and Reasonable Adjustments 
As outlined in the CFVI, for a child or young person with vision impairment to thrive in education, they need access to an inclusive environment with suitable adaptations put in place. This includes appropriate assistive technology, accessible assessments and access to specialist teaching. BPS students often struggle to get the reasonable adjustments they need. This might be as simple as providing handouts in a particular font size and/or sitting in a particular position in the classroom. This should be addressed in the review.

Guide Dogs in collaboration with National Sensory Impairment Partnership (NatSIP) have produced Reasonable Adjustments in Schools Guidance | Guide Dogs. The guide is for professionals working across educational and workplace settings to better support BPS students. The guide details the legal requirements for schools and colleges, how and when to put in place reasonable adjustments, and provides a wide range of practical instructions and examples to ensure BPS children and young people are supported. We recommend this guide is distributed amongst schools and colleges, exam providers and others to ensure BPS children and young people can access learning and assessments equally as their sighted peers. 

Access to Post-16 Education 
As described in our Give Me Access to College report BPS students are finding themselves locked out of post-16 education, because they are not able to access the support they need to access the specialist and mainstream curriculum in further education college settings. 

There needs to be clearer mechanisms to enable BPS young people moving into further education college settings have access to the statutory specialist support that they are entitled to, such as a QTVI’s and Habilitation specialists. 

“Almost two thirds (61%) of local authorities offer statutory services to blind and partially sighted students in sixth form, but less than half (44%) have a statutory offer for mainstream colleges.” Give me Access to College | TPT\ 

Future Planning and Preparation
As highlighted in our Careers Education, Information, Advice and Guidance (CEIAG) report, BPS children and young people are not getting the careers support they need. Whilst CEIAG is out of scope of this review, if children and young people are to be prepared for post-16 education and adulthood, then receiving high quality careers guidance is key. The curriculum should be broad enough to ensure that young people have the right academic and independence skills, and are supported to make informed choices when it comes selecting subjects to study. 

Conclusion
A revised curriculum and assessment system must look at the wider skills sets and independence skills needed by children and young people to prepared for post-16 education and adulthood. It must take into consideration the wider strengths and differences of young people. For BPS children and young people, this should include ensuring that the CFVI runs concurrently with the curriculum.

To achieve this SEND legislation must be taken seriously across all education and must focus on the skills, supports and needs of individual child or young person to access their learning. Therefore gaps in the specialist workforce (QTVI’s and Habilitation/Mobility specialists), inconsistent approaches and provision across local authorities, as well as schools and colleges, must be addressed. 

 Section 3: Social justice and inclusion
12. In the current curriculum, assessment system and qualification pathways, are there any barriers to improving attainment, progress, access or participation (class ceilings) for learners experiencing socioeconomic disadvantage? 

Blind and partially sighted (BPS) children and young people are more likely than children without vision impairment to live in families that experience social and economic disadvantage (Chanfreau J and Cebulla A, 2009; Educational attainment of blind and partially sighted pupils. National Centre for Social Research (NatCen) for RNIB). Poverty exacerbates the existing challenges faced by BPS children and young people in accessing appropriate education and support. This includes challenges in accessing reasonable adjustments, accessible resources, assistive technology and advocacy. These barriers can leave BPS less likely to succeed in education and thrive into adulthood. 

Access to technology can unlock access to the curriculum and assessment for BPS students. However, there is uncertainty around who is responsible for procuring tech and providing technology training for blind and partially sighted students. Amidst this lack of clarity, it can often be the most disadvantaged students who are impacted the most, as parents/carers do not have the resources available to step in to support. 

The curriculum and assessment review should work to remove barriers to education and support for all students, and this must include reflection on socio economic status, disability and intersectionality. All BPS students, regardless of their socio-economic status or class, should have equitable access to support which is determined based upon individual need. 


14. In the current curriculum, assessment system and qualification pathways, are there any barriers in continuing to improve attainment, progress, access or participation for learners with SEND?

We have long heard from blind and partially sighted (BPS) children and young people, their families and local authority sensory impairment services that there are barriers to education attainment, progress, access and participation. The main barriers can be summarised in terms of:
· Accessibility to lessons: Reasonable adjustments are not consistently put in place, including appropriate assistive technology and access to texts. Students often find themselves being denied participation in certain subjects, particularly sporting or practical subjects, because of a lack of understanding of vision impairment and reasonable adjustments not being put in place
· Accessibility of assessments: BPS students often struggle to access assessments, including limited access to accessible mock assessments and past exam papers
· Access to the specialist vision impairment curriculum: The Curriculum Framework for Children and Young People with Vision Impairment (CFVI) sets out the specialist learning that all BPS students should have access to alongside and integrated within the mainstream curriculum. However, access is not consistently delivered
· Barriers to careers education: Careers education can be limited for BPS children and young people, affecting aspirations and readiness for adulthood. Careers education, including work experience, needs to be embedded in the curriculum.

We often hear from BPS young people of the difficulties they have in being able to access their lessons. This includes incidences being denied access typically in subjects where there’s a more physical element, such as PE or sport, and having the necessary adaptations and adjustments put in place to access written or visual resources.

“My education journey now feels a bit staggered because I wasn't put in touch with a QTVI [Qualified Teacher of Vision Impaired Children and Young People] or the local SEND department. Once I did get my medical diagnosis, I went to a college in my local area, they had a support department who still failed to provide support. It led to me missing out on having that QTVI support or a TA (teaching assistant] in a mainstream education provider. It was a very difficult, stressful time because it was seen that I was the problem, that I wasn't doing enough, working hard enough. At that point I’d been told from the college I couldn't continue with graphic design because graphic design isn’t probably the best for someone who is losing their sight, which I guess I have mixed opinions of now as I’ve found a way of doing it. It was very disheartening, and I was in quite a bad place...’ 
Mohammed Ravat, Unlocking Education film Mohammed Raval, Unlocking Education | university of Birmingham

Accessibility of assessments, whether they are past exam papers for revision, mocks or exams, is a key area where BPS students are being denied access.

“My vision has deteriorated to the point where it’s not very useful and I need to develop skills like using braille and speech software alongside exam preparation. I wish that this could have been started earlier. 
It’s not a fair playing field, many of the things available to my peers for exam revision are not available to me. I can’t access the same past papers and model examples as they aren’t accessible. It’s not just that I need more time in exams, it also takes me more time to do the learning alongside learning additional skills. I could find material online but it would have to be adapted or I would need to use a voice reader, however I haven’t been taught how to use that fully yet.” 
Blind or partially sighted student, Unlocking Education for All, the CFVI in England report.

Vision impairment services are under increasing pressure, (RNIB FOI report 23) there are time constraints for specialist staff to create the opportunity to share the CFVI with non-specialist staff in mainstream schools. This is crucial to reinforce the skills learnt and to ensure that the non-specialist staff are aware of the kind of adjustments that are helpful for that individual child or young person in their education setting.

“As a QTVI, it is critically important that children and young people who have a VI are allocated time in the school day to work on the areas of the CFVI as a part of their normal working day. The CFVI is every bit as important to a children and young people with a VI as literacy, numeracy and other core subjects, because without learning and embedding these vital skills, they will never be equipped to become independent learners, and later in life, workers who can be fully involved in their communities and make a full contribution to society.”
Melissa Boxall, Lead for Sensory Impairment and EAL, Sensory Impairment Team, Worcestershire County Council


The CFVI must be recognised as having equal importance as the national curriculum . Please read our call to action. Unlocking Education for Children and Young People with Vision Impairment: Call to Action for Local Authorities |TPT
(NB For a summary of the CFVI please see the answer to the next question, Q15.)

As young people with vision impairment move into FE provision, there is evidence of a reduction in specialist support demonstrated by our report Give me Access to College: blind and partially sighted young people locked out of education | TPT. There is variation between and within local authorities on how post-16 provision is delivered. Local authorities have a statutory responsibility to provide specialist educational need and disability (SEND) support to all children and young people aged 0-25, as defined in the SEND code of practice: 0 to 25 | DfE . However, when a young person reaches 16 their support either drops-off or vanishes. It follows that CFVI is not being used post-16 as frequently as it is in schools.

“Our service is funded via the designated schools grant high needs block, which doesn’t reach to colleges; however, this is under review/discussion. We have concerns that [a] traded service to colleges doesn’t offer the best way to ensure needs are met.” Local authority 

In terms of barriers to careers education, research by Thomas Pocklington Trust and the Vision Impairment Centre for Teaching and Research (VICTAR) at University of Birmingham, reveals inconsistent support and poorly defined careers provision at school, college and local authority level across the country.

“I was considering STEM and wanted to do medicine and was told ‘Oh! You are sight impaired. You can’t do that one. Cross that off your list, you’ll do much better in an office job’… They should train careers advisors to be aware of the differences SEND students might encounter, and how that could pan out in the workplace and the opportunities to mitigate potential issues they may find, but they give limited information.” Blind or Partially sighted young person

“The inconsistent offer of CEIAG across mainstream school and college settings in England is failing young people and leaving significant numbers of VI children and young people in a vulnerable position without the necessary information, guidance and experiences to make informed decisions for their future.” Research Shows Careers Education Information is Failing Many Young People with Vision Impairment | TPT.

15. In the current curriculum, assessment system and qualification pathways, are there any enablers that support attainment, progress, access or participation for the groups listed above?

A key enabler is the Curriculum Framework for Children and Young People with Vision Impairment it outlines best practice to support attainment, progress, access and participation for blind and partially sighted children and young people aged 0-25. 
 
The CFVI is a UK wide framework developed by sector partners outlining 11 key areas of learning, including; facilitating an inclusive world, communication, sensory development, literacy, technology, social communication and preparing for adulthood. Every child or young person with vision impairment has specific learning needs and requires teaching these specific skills by a qualified specialist in order for them to access the wider curriculum. The CFVI and the skills developed need to be reinforced and supported by all staff. 

‘The CFVI places the child or young person at the centre of their education, using a social inclusion model. Access to Learning, Learning to Access’ McLinden et al, 2021; McLinden et al, 2016; Douglas et al, 2019.

When reflecting on changes to be made to the national curriculum, using the conceptual approach seen in the CFVI would enable higher achievement, progress, access and participation for all children and young people.

It’s vital to create an inclusive environment in all schools if you are to support attainment, progress, access or participation for BPS children and young people and indeed, for all. This includes recognition that specialist learning is as important as the wider curriculum.

We know there are varying degrees of access to the CFVI and that often non specialists (e.g. mainstream teaching professionals) are unaware of it or not accessing it (RNIB FOI report 23). This is why we are calling for the CFVI to be embedded in statutory policy and integrated in education (Vision for VI Education: Building Blocks for Change - Thomas Pocklington Trust). 

“It is vital that for low incidence disabilities, such as vision impairment (VI), there is a shared understanding of the needs of the child or young person (CYP) being supported. The Curriculum Framework for Children and Young People with Vision Impairment (CFVI) provides much needed definition and shared language of the specialist skill development required for CYP with VI.” 
Annamarie Hassall MBE, Chief Executive Officer, National Association for Special Educational Needs (nasen)

As outlined in the CFVI, for a child or young person with vision impairment to thrive in education, they need access to an inclusive environment with suitable adaptations put in place. This includes appropriate assistive technology, accessible assessments and the necessary access to specialist teaching but this is not happening consistently. 

Guide Dogs in collaboration with National Sensory Impairment Partnership (NatSIP) has designed the Reasonable Adjustments in Schools Guidance. We recommend this guide is distributed amongst schools and colleges, exam providers and others to ensure BPS children and young people can access learning and assessments equally as their sighted peers. See question 11 for further details on this guidance.

Section 4: Ensuring an excellent foundation in maths and English


19. To what extent do the current maths and English qualifications at a) pre-16 and b) 16-19 support pupils and learners to gain, and adequately demonstrate that they have achieved, the skills and knowledge they need? Are there any changes you would suggest that would support these outcomes?

The teaching of maths, particularly braille maths, needs to be scaffolded alongside the curriculum to ensure access to the maths curriculum. For braille users this can only be achieved with the intervention of a certified braille specialist in maths (https://www.rnib.org.uk/living-with-sight-loss/education-and-learning/braille-tactile-codes/learning-braille/braille-courses-for-adults/rnib-maths-certificate-in-contracted-braille-ueb/). Without this specialist teaching children and young people using braille will not be able to access learning, and therefore not achieve the skills and knowledge required. (https://nfb.org/sites/default/files/images/nfb/publications/fr/fr28/fr280119.htm). Any changes to the levels of maths in the curriculum must be cognisant of the levels of specialist support required to enable its delivery.
20. How can we better support learners who do not achieve level 2 in English and maths by 16 to learn what they need to thrive as citizens in work and life? In particular, do we have the right qualifications at level 2 for these 16-19 learners (including the maths and English study requirement)?

Please refer to question 19. 

21. Are there any particular challenges with regard to the English and maths a) curricula and b) assessment for learners in need of additional support (e.g. learners with SEND, socioeconomic disadvantage, English as an additional language (EAL))? Are there any changes you would suggest to overcome these challenges?  

Please refer to question 19

Section 5: Curriculum and qualification content

23. Are there particular changes that could be made to ensure the curriculum (including qualification content) is more diverse and representative of society? 

To ensure the curriculum is more diverse and representative of society, several key changes could be made that take into account the experiences of blind and partially sighted (BPS) students:

1. Inclusive approach to SEND across all education settings: All settings should teach a curriculum which recognises that they educate a diverse range of students, including those with SEND. The curriculum should reflect this by being inclusive and adaptable to the varied needs of these students, using the access to learning and learning to access model. For BPS students this means embedding teaching practices and content that acknowledge and support them and fostering an educational environment that celebrates diversity. 
‘Access to Learning:  Ensuring all children and young people with vision impairment have fair and optimised access to education. Learning to Access: Ensuring all children and young people with VI have opportunities to develop their own agency, voice and independence.’ McLinden et al, 2021; McLinden et al, 2016; Douglas et al, 2019

2. Representation of disability across the curriculum: It is essential to raise awareness of disability in all subjects, including low-incidence disabilities such as vision impairment. By including stories, achievements, and experiences of disabled individuals, the curriculum can help establish norms that lead to an inclusive society. This representation should be strengthened in the curriculum to an educational system where students recognise that diversity is a strength.
3. Inclusive sport and vision impairment sports: Access to sport is crucial for all students, including those with vision impairments. The national curriculum should incorporate themes of adaptive sports including vision impairment-specific sports to broaden students’ understanding of inclusion in physical education and help achieve a more inclusive sports education. It will help normalise participation and show that barriers can be overcome with innovative solutions and support, promoting active involvement for all.
4. Disability awareness in PSHE: The recent House of Lords review into the experience of disabled students transitioning to employment highlighted the importance of incorporating disability awareness into Personal, Social, Health, and Economic (PSHE) education. We support this call and recommend that this covers various aspects such as the use of inclusive communication styles, assistive technology, and the realities of living with disabilities. These lessons would help to better promote inclusion, demystify disability and encourage understanding among students.
5. Enable access to practical subjects: Practical subjects like science, art, and technology must be made accessible to BPS students, through an inclusive curriculum, creative problem-solving and collaboration with specialists. Instead of assuming BPS students cannot fully participate, the curriculum should embed tailored approaches and teaching methods. This might involve audio description, tactile learning aids, 3D-printed models, and other supportive strategies that can unlock access to learning.
6. Teaching accessibility in IT: The IT curriculum should include lessons on accessibility, covering topics like regulations for accessible design and how to create accessible documents. By making these practices standard, students learn to design out inaccessibility, preparing future generations to prioritise inclusion in their work and digital outputs.
7. Normalising assistive technology: Assistive technology is not just for those with disabilities; it can benefit everyone. Including awareness of these tools in the curriculum can help normalise its use, demonstrating its versatility and value. This approach encourages an inclusive attitude toward tech and broadens understanding of how assistive tools contribute to learning for all students.

Implementing these changes will contribute to a curriculum that is more reflective of society’s diversity and ensures that BPS students, along with other students with disabilities, can engage fully and equitably in their education.

4. To what extent does the current curriculum (including qualification content) support students to positively engage with, be knowledgeable about and respect others? Are there elements that could be improved?

To create a curriculum that is more diverse and representative of society, it is essential to ensure that it recognises and adapts to the needs of all students, including those who are blind or partially sighted . The curriculum should better embed inclusive practice and represent stories and achievements of individuals with disabilities to foster understanding and normalise diversity. This will enrich education and broaden perspectives.

Our recommendations towards a more inclusive curriculum include:

· Physical education should include adaptive and vision impairment sports, emphasising that all people and students can participate in sport. 
· The IT curriculum must teach students to create accessible content and understand regulations related to digital accessibility, setting a standard for future generations that prioritises inclusive design. 
· Practical subjects like art and science should be accessible through tailored approaches, including assistive tools and creative problem-solving, enabling active participation.
· Disability awareness lessons in PSHE can demystify assistive technology, inclusive communication, and daily experiences of living with disabilities, building empathy and preparing students for a society where accessibility is the norm.
· Embedding assistive technology awareness in the curriculum benefits everyone and normalises its use, fostering an inclusive learning environment.

These steps can ensure that the curriculum better reflects the diverse makeup of society and supports BPS students in their education.

Please also refer to answer 23. 

25. In which ways does the current primary curriculum support pupils to have the skills and knowledge they need for life and further study and what could we change to better support this?

For blind and partially sighted (BPS) children it’s important to use and make reference to the Curriculum Framework for Children and Young People with Vision Impairment (CFVI) in order to access the primary curriculum. The CFVI identifies skills and knowledge children with vision impairment need in order to thrive in life and further study. 

Please see question 15 for more details about the CFVI. 

Every child or young person with vision impairment has specific learning needs and requires teaching these specific skills by a qualified specialist in order for them to access the wider curriculum. The CFVI and the skills developed need to be reinforced and supported by all staff.
 
“As a QTVI, it is critically important that children and young people who have a VI are allocated time in the school day to work on the areas of the CFVI as a part of their normal working day. The CFVI is every bit as important to a children and young people with a VI as literacy, numeracy and other core subjects, because without learning and embedding these vital skills, they will never be equipped to become independent learners, and later in life, workers who can be fully involved in their communities and make a full contribution to society.”
Melissa Boxall, Lead for Sensory Impairment and EAL, Sensory Impairment Team, Worcestershire County Council

We know there are varying degrees of access to the CFVI and that often non specialists are unaware of it or are not accessing it. This is why we are calling for the CFVI to be embedded in statutory policy and integrated in children and young people with VI education. We call for this specialist curriculum to be recognised as important as the national curriculum.

Guide Dogs in collaboration with National Sensory Impairment Partnership (NatSIP) has designed the Reasonable Adjustments in Schools Guidance. We recommend this guide is distributed amongst schools and colleges, exam providers and others to ensure BPS children and young people can access learning and assessments equally as their sighted peers. See question 11 for further details on this guidance.

26. In which ways do the current secondary curriculum and qualification pathways support pupils to have the skills and knowledge they need for future study, life and work and what could we change to better support this?

For blind and partially sighted (BPS) children and young people the Curriculum Framework for Children and Young People with Vision Impairment (CFVI) should be used and referenced in order to access the secondary curriculum and qualifications pathways. As stated in our previous answer and question 15, the CFVI identifies skills and knowledge that children with vision impairment need in order to thrive in life and further study. 

We are calling for the CFVI to be embedded in statutory policy and integrated in BPS children and young people’s education. We call for recognition of this specialist curriculum to ensure a guaranteed access to the secondary curriculum and qualification pathways, as it’s often the case they’re inaccessible.

In order to support blind and partially sighted young people, an area to change in the curriculum is access to assistive technology. Access to technology threads throughout the CFVI and is identified as a key area of learning where specific skills need to be taught so that blind or partially sighted young people can access the wider curriculum, life and work.

“My vision has deteriorated to the point where it’s not very useful and I need to develop skills like using braille and speech software alongside exam preparation. I wish that this could have been started earlier. 
It’s not a fair playing field, many of the things available to my peers for exam revision are not available to me. I can’t access the same past papers and model examples as they aren’t accessible. It’s not just that I need more time in exams, it also takes me more time to do the learning alongside learning additional skills. I could find material online but it would have to be adapted or I would need to use a voice reader, however I haven’t been taught how to use that fully yet.” 
Case study, 15-year-old student with vision impairment, Unlocking Education for All, the CFVI in England report.

Reasonable Adjustments in Schools - England 2024 can also be used to better support access to the national curriculum for blind and partially sighted children and young people. Designed by Guide Dogs in collaboration with National Sensory Impairment Partnership (NatSIP). This guide supports anyone working in educational and workplace settings, the guidance details the legal requirements for schools and colleges, how and when to put in place reasonable adjustments, and provides a wide range of practical instructions and examples to ensure BPS children and young people are supported.

27. In which ways do the current qualification pathways and content at 16-19 support pupils to have the skills and knowledge they need for future study, life and work and what could we change to better support this?

For blind and partially sighted young people it is critical to use and make reference to the Curriculum Framework for Children and Young People with Vision Impairment (CFVI) alongside the current qualification pathways and content at 16-19. The CFVI identifies skills and knowledge children and young people with vision impairment need for life and further study. 

Please see question 15 for more details about the CFVI. 

Every child or young person with vision impairment has specific learning needs and requires teaching these specific skills by a qualified specialist for them to access the wider curriculum. The CFVI and the skills developed need to be reinforced and supported by all staff.

There must a guarantee in the qualification pathways and content at 16-19 that all assessments, including past papers and mocks are accessible for blind and partially sighted children and young people. It has long been an area where they are being denied access. 

“My vision has deteriorated to the point where it’s not very useful and I need to develop skills like using braille and speech software alongside exam preparation. I wish that this could have been started earlier. 
It’s not a fair playing field, many of the things available to my peers for exam revision are not available to me. I can’t access the same past papers and model examples as they aren’t accessible. It’s not just that I need more time in exams, it also takes me more time to do the learning alongside learning additional skills. I could find material online but it would have to be adapted or I would need to use a voice reader, however I haven’t been taught how to use that fully yet.” 
Case study, 15-year-old student with vision impairment, Unlocking Education for All, the CFVI in England report.

Section 6: A broad and balanced curriculum
28. To what extent does the current primary curriculum support pupils to study a broad and balanced curriculum? Should anything change to better support this?

For blind and partially sighted (BPS) children it’s important to use and make reference to the Curriculum Framework for Children and Young People with Vision Impairment (CFVI) alongside the national primary curriculum. The CFVI identifies the skills and knowledge children and young people with vision impairment need in order to be able to access the primary curriculum and their wider education.

The CFVI can be used as a model of best practice, placing the children and young people firmly at the centre of their learning underpinned by the ‘Access to learning and learning to access’ model.

“Access to learning: Ensuring all children and young people with vision impairment have fair and optimised access to education. 
Learning to Access: 
Ensuring all children and young people with VI have opportunities to develop their own agency, voice and independence.”
McLinden et al, 2021; McLinden et al, 2016; Douglas et al, 2019

Moreover, this principle should be considered for the whole curriculum if it to be considered broad and balanced. All schools are schools of SEND and all teachers are teachers of SEND, therefore the national curriculum should reflect this with the necessary flexibility to recognise the importance of specialist learning and offer access to it.

29. To what extent do the current secondary curriculum and qualifications pathways support pupils to study a broad and balanced curriculum? Should anything change to better support this?

For blind and partially sighted (BPS) young people, there are a number of barriers in the secondary and qualifications pathways that need to be addressed if they are to be able to study a broad and balanced curriculum:
· Accessibility to lessons: BPS students are often denied participation in certain subjects because of lack of understanding of VI and lack of reasonable adjustments being made
· Accessibility of assessments: including accessibility of mock assessments
· The significant pressure that Vision Impairment (VI) education services are under with rising numbers, inconsistent funding and difficulties in staff retention and recruitment. (RNIB FOI 23)
· Access to the specialist curriculum (Curriculum Framework for Children and Young People with Vision Impairment (CFVI)) to ensure necessary support is being provided, including access to specialist services to teach these key skills
· Careers education (CEIAG) for blind and partially sighted children and young people.

In our case study film, Unlocking Education, Jay, a BPS student talks of his experience at secondary school finding it hard to access his lessons, especially sports and PE.

“I found that I was just sent to the gym all the time. I couldn’t join in with the other students like I’d want to.”
Jay, a BPS student, Unlocking Education film

Accessibility of assessments, whether they are mock exam papers or exams is also a key area where BPS young people are being denied access.

“My vision has deteriorated to the point where it’s not very useful and I need to develop skills like using braille and speech software alongside exam preparation. I wish that this could have been started earlier. 
It’s not a fair playing field, many of the things available to my peers for exam revision are not available to me. I can’t access the same past papers and model examples as they aren’t accessible. It’s not just that I need more time in exams, it also takes me more time to do the learning alongside learning additional skills. I could find material online but it would have to be adapted or I would need to use a voice reader, however I haven’t been taught how to use that fully yet.” 
Case study, 15-year-old student with vision impairment, Unlocking Education for All, the CFVI in England report.

For BPS students it’s important to use and make reference to the Curriculum Framework for Children and Young People with Vision Impairment (CFVI) alongside the national secondary curriculum. The CFVI identifies skills and knowledge children and young people with vision impairment need to be able to access the secondary curriculum and education. 

“The inconsistent offer of CEIAG across mainstream school and college settings in England is failing young people and leaving significant numbers of VI children and young people in a vulnerable position without the necessary information, guidance and experiences to make informed decisions for their future, (Research Shows Careers Education Information is Failing Many Young People with Vision Impairment | TPT).

As a service we’ve had enquiries from parents and young people concerned because their teachers are suggesting they drop subjects at GCSEs to be able to cope with their workload alongside learning assistive technology and mobility skills to enable them to participate in their studies. This is hardly a fair access to a broad and balanced curriculum and highlights the fact that specialist learning is not seen as important. The specialist framework (CFVI) must be integrated and used alongside the wider curriculum if we are to address this.

30. To what extent do the current qualifications pathways at 16-19 support learners to study a broad curriculum which gives them the right knowledge and skills to progress? Should anything change to better support this?

As stated in our response to the previous question, for BPS students, there are several barriers in the secondary and qualifications pathways that need to be addressed if they are to be able to study a broad and balanced curriculum:
· Accessibility to lessons: blind and partially sighted young people are often denied participation in certain subjects because of a lack of understanding of VI and lack of reasonable adjustments being made
· Accessibility of assessments: including accessibility of mock assessments
· The significant pressure that Vision Impairment (VI) education services are under: with rising numbers, inconsistent funding and difficulties in staff retention and recruitment. (RNIB FOI 23)
· Access to the specialist VI curriculum (CFVI): to ensure best practice and the necessary support is being provided including access to specialist services to teach these key skills
· Careers education (CEIAG) for BPS children and young people.

In our case study film, Unlocking Education, Jay, a BPS student talks of his experience with accessibility of exams.

“When I sat my GCSE exams, they were hard for me. I was dreading them because I couldn’t read the paper. I had to use a scribe and a reader, which was difficult for me because I had to process information, speak and think at the same time. I believe that if I was more independent, like I am now, I can use a laptop, then I would definitely have been a lot less worried about them.”
 Jay, BPS student, Unlocking Education film. https://youtu.be/-D_f35Nn-gE

31. To what extent do the current curriculum (at primary and secondary) and qualifications pathways (at secondary and 16-19) ensure that pupils and learners are able to develop creative skills and have access to creative subjects?

We have heard from blind and partially sighted (BPS) young people of the difficulties they’ve experienced accessing creative subjects. This can be through misconceptions of what they are capable of, a lack of  appropriate adaptations and training in assistive technology, or due to a lack of resources and training for education staff.

We made a series of films, Unlocking Education, with the University of Birmingham, about BPS young people’s experience of education. Mo spoke of his passion for graphic design and how his college didn’t allow him to continue with it.

“At that point I’d been told from the college I couldn't continue with graphic design because graphic design isn’t probably the best for someone who is losing their sight, which I guess I have mixed opinions of now as I’ve found a way of doing it. It was very disheartening, and I was in quite a bad place...”
Mohammed Ravat, Unlocking Education film Mohammed Raval, Unlocking Education | University of Birmingham

This highlights the need for a more inclusive curriculum and greater awareness of reasonable adjustments. As outlined in the CFVI, (see Q29 and Q15) for a BPS child or young person to thrive in education, they need access to an inclusive environment with suitable adaptations put in place. This includes appropriate assistive technology, accessible assessments and the necessary access to specialist teaching.

Education settings must work with specialists to understand how the curriculum can be made more inclusive to enable access. Unfortunately, this is not happening consistently. A more inclusive creative arts curriculum would also limit the number of adjustments required.  

Guide Dogs in collaboration with National Sensory Impairment Partnership (NatSIP) has designed the Reasonable Adjustments in Schools Guidance. We recommend this guide is distributed amongst schools and colleges, exam providers and others to ensure BPS children and young people can access learning and assessments equally as their sighted peers. See question 11 for further details on this guidance.

It is not acceptable that BPS children and young people are excluded from participating in creative subjects and often some simple adaptations and adjustments can ensure they can access this vital aspect of learning.

32.Do you have any explanations for the trends outlined in the analysis and/or suggestions to address any that might be of concern?

We have long heard from blind and partially sighted (BPS) young people, their families, Further Education providers and local authority sensory impairment services that support does not always work. This is further aggravated during the transitions process from secondary school to Further Education college settings. 

The Lost in Transition? The post-school experience of young people with vision impairment conclusion report, found that BPS students were ‘churning in college’, repeating courses at the same level without progressing. Furthermore, research found complicated routes into colleges and a lack of compliance with website regulations that are meant to ensure that online content is accessible. The report highlighted the significant impact on BPS students engagement within courses. 

Despite this significant barrier BPS students are the highest attaining SEND group. 51% of young people with a vision impairment gain a grade ‘4’ in English and maths, compared to 74% of young people without SEND (VIEW, 2022). Regardless of this achievement, BPS young people remain to be twice as likely to be not in education, employment or training (NEET) than the general population of 16–25-year-olds, signalling that something is going very wrong.

Local authorities (LAs) have a statutory responsibility to provide SEND support to all children and young people aged 0-25. However, when a young person reaches 16 their support can either drops-off or vanishes. Our Give Me Access to College report found the following trends in how specialist support and provisions are failing to deliver within further education settings; 
· 24% of LAs provide different post-16 provision depending on whether someone studies in a mainstream or a sixth form college. 
· 61% of local authorities offer statutory services to blind and partially sighted students in sixth form, but only 44% have a statutory offer for mainstream colleges.
· 25% of mainstream colleges must buy in their support, compared to 10% of sixth form colleges. 

The barriers to accessing post-16 settings, as highlighted throughout this response, must be addressed to enable effective qualification pathways and equitable access to choice for BPS students. Without this BPS students will continue to find themselves locked out of college, with an impact on their aspirations and future potential. 

Key stage 4 Technical Awards

34.To what extent does the current pre-16 vocational offer equip pupils with the necessary knowledge and skills and prepare them for further study options, including 16-19 technical pathways and/or A levels? Could the pre-16 vocational offer be improved?

Whilst careers is out of scope of this review, there are significant barriers created by the current system of careers information, advice and guidance that we suggest are an integral part of the national curriculum. 
Careers Education, Information, Advice, and Guidance (CEIAG) for blind and partially sighted (BPS) young people during stages of preparing for post-16 education is inadequate. The How young people with SEND find out about their post-16 options | Natspec report finds that 2/3 of participants criticised the timeliness, availability, sufficiency, and quality of information, advice and guidance received when exploring post-16 options. Furthermore, parents/carers and young people felt neglected from the decision making process which is far from the statutory expectations of the SEND code of practice. 
Additionally, focus groups we have held with BPS young people show they are making future decisions based on the level of specialist support available within post-16 education settings which is making college feel unviable for many (Give Me Access to College - Thomas Pocklington Trust). 
“I decided to stay on at sixth form, because I was happy with the support I was being provided with, and it would mean that I wouldn’t have to tell another school or a new VI teacher of my needs.” Blind or partially sighted young Person

Through our student support service, we regularly have enquiries from young people considering specific pathways, asking how they might get there. We are often called to advise upon subject or pathway specific aspirations requiring specialist advice, which are not fully explored by careers and education professionals, due to lack of training and knowledge of those professionals. QTVI’s also report to us that they do not have the confidence to advise on new curriculum pathways such as T-Levels and Apprenticeships. 

“An enquiry from a student to go into their year 10 EHCP review meeting with an interest in studying midwifery as a career option. Those involved in the EHCP process at the school were unable to provide advice on what support the student would need when approaching midwifery.” 
Student support advisor, TPT

For more effective pathways into vocational qualifications, pre-16 needs to deliver a more consistent and high-quality process of information advice and guidance for BPS young people preparing for post-16. 
Section 7: Assessment and accountability
Primary and national curriculum assessments 
36. Are there any changes that could be made to improve efficacy without having a negative impact on pupils’ learning or the wider education system?

Blind and partially sighted (BPS) children and young people often face barriers in education that positions them at a disadvantage compared to their sighted peers, and reasonable adjustments are required. However, these reasonable adjustments are not always made, preventing access to education. 
 
Guide Dogs in collaboration with National Sensory Impairment Partnership (NatSIP) has designed the Reasonable Adjustments in Schools Guidance | Guide Dogs. This guide is to support anyone working across all educational and workplace settings to better support blind and partially sighted students. The guidance details the legal requirements for schools and colleges, how and when to put in place reasonable adjustments, and provides a wide range of practical instructions and examples to ensure blind and partially sighted children and young people are supported.

There are so many things now that I wish was suggested to me at the time, for example the various pieces of assistive technology and magnifiers. I was never recommended anything of this sort but rather the basic things like font size of resources and sitting at the front of the classroom. When at college, most of my resources and materials were given to me in paper copies, which 90% of the time didn’t meet my access arrangements. I therefore came up with the solution of having an iPad to view textbooks and any other course material.’ Blind or partially sighted young person
We recommend this guide is distributed amongst schools and colleges, exam providers and others responsible for the preparation and handling of assessments, to ensure BPS children and young people can access exams equally as their sighted peers. 

Secondary assessment
39. Is the volume of assessment required for GCSEs right for the purposes set out above? Are there any changes that could be made without having a negative impact on either pupils’ learning or the wider education system?

For assessment to be more inclusive we recommend that:
· Assessments are made more accessible
· Recognition of specialist learning

Accessible assessments
Our Student Support Service repeatedly hears from blind and partially sighted (BPS) students who are not being offered reasonable adjustments for their examinations. This includes education settings and examination boards not making adjustments to examinations (i.e. front sizes, tactile diagrams, braille assessments etc). This leaves BPS students at a significant advantage and limits their access to the assessment and the level of independence by which they can undertake them. 

To ensure reasonable adjustments are right for BPS students it is paramount that QTVI’s advice is implemented alongside input from the SENCO, and in good time.

The review must work towards a future where all assessments are provided in accessible formats, including modified materials, alongside implementing necessary access arrangements. 

“A student sat an IT module exam and had a support worker acting as a scribe and reader. On arrival, the exam invigilator did not have a modified paper or answer booklet available. The student was supposed to sit the paper using a computer. They were surprised that the student did not have a pen. The invigilator did not know about the student’s exam access arrangements.
 
The invigilator assumed that the students’ support worker would read and write the paper for them rather than the student accessing the paper independently.
 
An electronic version of the exam paper was sent to the student, but this took additional time to arrange. The student said this situation caused a tremendous amount of stress which was completely avoidable.” Student Support Advisor, TPT
 
Recognition of specialist learning

The Curriculum Framework for Children and Young People with Vision Impairment. (CFVI) outlines best practice for BPS children and young people in education. It identifies 11 key areas of learning, including facilitating an inclusive world, communication, sensory development, literacy, technology, social communication and preparing for adulthood. Used by specialists to teach these key skills for children and young people with a vision impairment to access the wider curriculum. See questions 15 and 29 for more information about the CFVI.

This specialist learning for BPS children and young people is as significant as academic development, as without it they will not be able to access their learning and they will have limited access to the world around them. We would like to see an assessment system which recognises this learning through the awarding of credits for personal development. For BPS students this can be done through the areas of learning of the CFVI. 


40. What more can we do to ensure that: a) the assessment requirements for GCSEs capture and support the development of knowledge and skills of every young person; and b) young people’s wellbeing is effectively considered when assessments are developed, giving pupils the best chance to show what they can do to support their progression?

Assessments are required to be provided in accessible formats tailored to students’ needs, but this is not routinely happening. Therefore, more should be done to ensure that the ‘Reasonable Adjustments in Schools Guidance | Guide Dogs’ is adhered to by schools and colleges to improve access for BPS students.  
 
”A student’s mum contacted us as her daughter was struggling to get extra time for exams and in a format she needed. The student has Stargardt’s but still had quite a lot of useful vision, good mobility etc, so Mum felt school brushed off her needs as they were somewhat hidden. The main underlying issue was that the student had no QTVI allocated to them, as they had moved counties in the last year, so school did not receive the support and advice they needed to put appropriate adjustments in place.” Student Support Advisor, TPT

“A student needed support with his exam arrangements. Alongside the student’s visual impairment, they had other additional needs and disabilities which required extra-ordinary amount of additional time, The school were supportive, and proactive in implementing this, and attempted to negotiate with the exam board on the various papers that needed to be sat. 
 
The exam board created barriers to making the adjustments, stating that a different paper could not be produced to be accessed by the student’s assistive technology. Further accessibility issues were discovered with the assessment and it was too long for the student to complete.
 
Eventually the exam board agreed to adjust the paper, but this took time, long negotions and a lot of additional stress for the student.’

Student support Advisor, TPT

Recognition of specialist learning
The Curriculum Framework for Children and Young People with Vision Impairment. (CFVI) outlines the specialist learning for blind and partially sighted children and young people in education. See questions 15 and 29 for a further explanation of the CFVI.

This specialist learning for BPS children and young people is as significant as academic development, as without it they will not be able to access their learning and they will have limited access to the world around them. We would like to see an assessment system which recognises this learning through the awarding of credits for personal development. For BPS students this can be done through the areas of learning of the CFVI. 

41. Are there particular GCSE subjects where changes could be made to the qualification content and/or assessment that would be beneficial for pupils’ learning? 

The GCSE curriculum should embed inclusive practice. We believe there are particular subjects where curriculum content should be updated to better reflect society and inclusion for blind and partially sighted (BPS) students, as evidenced in the Curriculum Framework for Children and Young People with Vision Impairment (CFVI):
· Physical education should include a focus on disabled sport, including adaptive and vision impairment (VI) sports, emphasising that all people, and students can participate in sport.
· The IT curriculum must teach students to create accessible content and understand regulations related to digital accessibility, setting a standard for future generations that prioritises inclusive design. 
· Practical subjects like art and science should be made accessible through tailored approaches, including assistive tools and creative problem-solving, enabling active participation.
· Disability awareness lessons in PSHE would demystify assistive technology, inclusive communication, and daily experiences of living with disabilities, building empathy and preparing students for a society where accessibility is the norm.
· Embedding assistive technology awareness in the curriculum benefits everyone and normalises its use, fostering an inclusive learning environment.

These steps collectively ensure that the GCSE curriculum better reflects the diverse makeup of society and supports BPS students in their education.

42. Are there ways in which we could support improvement in pupil progress and outcomes at key stage 3?

There are a number of ways to support pupil progress and outcomes at key stage three for blind and partially sighted (BPS) young people. Consider the following:
· Accessibility to lessons; BPS children and young people are being denied participation in certain subjects because of a lack of understanding of VI and lack of reasonable adjustments being made
· Accessibility of assessments, including accessibility of mock assessments
· The significant pressure that Vision Impairment (VI) education services are under with rising numbers, inconsistent funding and difficulties in staff retention and recruitment. (RNIB FOI 23)
· Access to the specialist curriculum (CFVI) to ensure necessary support is being provided, including access to specialist services to teach these key skills
· Careers education (CEIAG) for BPS children and young people.

Accessibility to lessons 
For BPS students, their progress and outcomes at key stage 3 would be improved by reasonable adjustments being consistently put in place, including appropriate assistive technology and access to texts. Students often find themselves being denied participation in certain subjects, particularly sporting or practical subjects, because of a lack of understanding of vision impairment and reasonable adjustments not being put in place.

Accessibility of assessments
BPS students often struggle to access assessments, including limited access to accessible mock assessments and past exam papers.

“My vision has deteriorated to the point where it’s not very useful and I need to develop skills like using braille and speech software alongside exam preparation. I wish that this could have been started earlier. 
It’s not a fair playing field, many of the things available to my peers for exam revision are not available to me. I can’t access the same past papers and model examples as they aren’t accessible. It’s not just that I need more time in exams, it also takes me more time to do the learning alongside learning additional skills. I could find material online but it would have to be adapted or I would need to use a voice reader, however I haven’t been taught how to use that fully yet.” 
Case study, BPS student, Unlocking Education for All, the CFVI in England report.

Access to the specialist curriculum
Using and raising awareness of the Curriculum Framework for children and young people with Vision Impairment (CFVI) is an essential way to support improvement in progress and outcomes at key stage 3. See questions 15 and 29 for a fuller explanation of the CFVI. 

It’s vital to create an inclusive environment in all schools if you are to improve pupil progress and outcomes at key stage 3. This includes recognition that specialist learning is as important as national curriculum outcomes. The curriculum would be enhanced by taking this approach.

	‘Effective inclusive practice in the UK will seek to ensure that all learning and assessment activities are accessible (i.e. that all children and young people with vision impairment are provided with access to learning).’
Hewett, R., Douglas, G., McLinden, et al 2022). Curriculum Framework for Children and Young People with Vision Impairment (CFVI): Defining specialist skills development and best practice support to promote equity, inclusion and personal agency. RNIB.




Accountability

46. Should there be any changes to the current accountability system in order to better support progress and incentivise inclusion for young people with SEND and/or from socioeconomically disadvantaged backgrounds? If so, what should those changes be?

We welcome the changes recommended further to the Ofsted Big Listen consultation that should support progress and inclusion for children and young people with SEND if they’re implemented. 

As part of these changes, consideration in inspections must be made as to how blind and partially sighted (BPS) children and young people are supported, including how they access Vision Impairment specialists (Qualified Teachers of Children and Young People with Vision Impairment and Habilitation specialists), technology training and that all learning and assessments are accessible.

	‘Effective inclusive practice in the UK will seek to ensure that all learning and assessment activities are accessible (i.e. that all children and young people with vision impairment are provided with access to learning).’
Hewett, R., Douglas, G., McLinden, M., et al 2022). Curriculum Framework for Children and Young People with Vision Impairment (CFVI): Defining specialist skills development and best practice support to promote equity, inclusion and personal agency. RNIB.



We are calling for all Ofsted inspectors to have detailed knowledge of the Curriculum Framework for Children and Young People with Vision Impairment (CFVI), how it defines best practice and how it’s used to support and identify key skills needed to be taught in order to develop independence in BPS children and young people. The CFVI advocates the social model of disability so vital to promoting inclusivity in education. 

We think a focus on academic outcomes in the accountability system is far too narrow. In order to achieve outcomes meaningful for children and young people with SEND there must be a broadening of what is identified as markers of success. For BPS students this should include recognition of their specialist learning. 

Section 8: Qualification pathways 16-19

48. Are there particular changes that could be made to the following programmes and qualifications and/or their assessment that would be beneficial to learners:

a. AS/A level qualifications-

Blind and partially sighted (BPS) students need to have a holistic approach when it comes to their education and skill development and this must include the flexibility access the specialist Vision Impairment curriculum. 

The Curriculum Framework for Children and Young People with Vision Impairment (CFVI) sits alongside, and is integrated within, the academic curriculum. It focuses on the importance developing lifelong skills which enable BPS young people to become independent learners enabling them to access their learning and navigate today’s society. Importantly, it incorporates preparing for adulthood which facilitates young people with a vision impairment to think about their next directions after secondary education, introduces the various options available and potential routes that can be taken for academic progression. However, the quality of intervention is at risk of diminishing due to over stretched workforce, reduce and/or frozen budgets, and reduced retainment (FOI report | RNIB). This is further exacerbated when entering further education which is evidenced in our Give Me Access to College report. 

Qualifications such as A/AS levels must incorporate the flexibility for the CFVI to be accessed, to enable the protected time for BPS students to access this learning and value this learning equally. 

We are calling on the government to formally recognise the CFVI in policy. This recognition will help blind and partially sighted children and young people receive the support and provisions required for them to access qualifications more equitably. 

b. T Level and T Level Foundation Year programmes

We have concerns about the accessibility of T-Levels and T-level foundation programmes for BPS students, as stated in our future of Post-16 qualifications policy statements.
Foundation programmes need to empower BPS students to develop skills and knowledge for progression. However the T Level foundation appears not to be enabling this with low attainment and high dropout rates.   
The role of progression agreements should be strengthened to ensure progression routes from a T level foundation to a full T level. qualification, or equivalent level 3 qualification, and to avoid churning. 
The Department for Education (DfE) must commence work to understand the impact of the T Level programme for disabled students, including BPS young people, to mitigate potential barriers in the future rollout and design of these qualifications. The experiences and impact of T Levels for disabled students has not yet been evaluated and remains to be a significant risk (Our Position on Post 16 Reforms - Thomas Pocklington Trust). 
The CFVI should be integrated alongside the T Levels foundation and T Levels qualifications to ensure clear and robust progression can occur. Currently we do not think the flexibility exists within these large qualifications for this to happen consistently. 

Moreover, T Level foundation and T Levels are structured to enable student to conduct a placement programme. We support this and recognise the value of work experience. However, research from  RNIB: Employment for blind an partially sighted people (2019), demonstrates a significant number of blind and partially sighted young people  have reported on employer attitudes being a barrier to gaining work. It found 60% of employers stated that they would be willing to make adaptations to employ a BPS young person. This is in despite obligations under the Equality Act 2010 |" GOV.UK  to make reasonable adjustments, and this extends to work experience. For BPS students there are additional barriers to work experience which must also be accounted for such as assistive technology skills and confidence travelling independently (habilitiation). 

The Department for Education needs to place greater emphasis on improving employer and education provider culture and attitudes towards BPS young people, including raising awareness of the capabilities of people with a vision impairment. This can be achieved by increasing knowledge of supporting schemes and funding routes and providing incentives for employers to take on people with a vision impairment. 

c. Other applied or vocational qualifications at level 3

Within recent years the department for Education have undertaken an ambitious series of reforms aiming to improve post 16 qualifications. These include restructuring occupational standards, introducing a new technical qualification (T levels), standdown of BTECs, and reviewing and merging existing post-16 qualifications at level 3. 

The Education Select Committee published a report on Future of Post 16 Qualifications, which addresses the post 16 landscape. The report concludes that post 16 education fails to equip young people with the essential skills needed for the 21st century. The equality impact assessment for the review of post 16 qualifications, states that those with protected characteristics will be further disadvantaged by there qualification reforms.

“The departments Impact Equality assessment acknowledges that some students with protected characteristics maybe disadvantaged by the reforms as they may no longer be able to progress on to level 3. While the department states that it ‘expects this number to be relatively small’ it did not provide an estimated number.”
The future of post 16 qualifications; Education Select Committee 

As a low incidence, high need disability, the needs of BPS young people are distinct and must be considered with care. Before commencing with further removal of post-16 qualifications (BTEC’s etc.) the department must take steps to ensure that any changes meet the needs and aspirations of BPS students and do not create new disadvantages. 

49. How can we improve learners’ understanding of how the different programmes and qualifications on offer will prepare them for university, employment (including apprenticeships) and/or further technical study?

Much more needs to be done to ensure blind and partially sighted (BPS) students have the information and advice necessary to successfully move into university, further technical qualifications, apprenticeships or into the workplace.

Through student engagement we have found many BPS students are not aware of the various support options available when moving into Higher Education (HE) and employment. There are low levels of knowledge about support schemes such as Disabled Students’ Allowance (DSA) and Access to Work, and introduction to these schemes is often too late. This impacts on BPS students’ progression into employment, further education and training. Such schemes need to be introduced very early as part of preparation for adulthood. 

“I don’t think education staff are fully aware of the various schemes available to disabled young people. Majority of these young people have not developed a clear pathway for their future. There is a clear lack of exposure to various options for blind and partially sighted young people to experience.”
Student Support Advisor, Thomas Pocklington Trust

‘A learning support assistant contacted us as she was concerned a young person is struggling with the concept of a future, he cannot see himself out in the world, or being able to have a role in the world of work. We were asked if we can support a basic level of coaching, or if we have any other ideas of services that support young people in transition.” 
Student Support Advisor, Thomas Pocklington Trust 

51. Are there additional skills, subjects, or experiences that all learners should develop or study during 16-19 education, regardless of their chosen programmes and qualifications, to support them to be prepared for life and work?

When considering additional skills, subjects or experiences for 16–19 year olds, it’s important to build independence in learning, thought and actions as a golden thread throughout. We should reflect society, celebrate difference and promote inclusion for all. 

The Curriculum Framework for Children and Young People with Vision Impairment (CFVI) identifies several areas that all learners would benefit from:
· Disability awareness lessons would demystify assistive technology, inclusive communication, and daily experiences of living with disabilities, building empathy and preparing students for a society where accessibility is the norm
· Embedding assistive technology awareness in the curriculum benefits everyone and normalises its use, fostering an inclusive learning environment.

Many aspects of the content of the CFVI is relevant to all learners, particularly with regards Area 9: Health: Social, Emotional, Mental and Physical Wellbeing and Area 11: Preparing for Adulthood. 

All learners would benefit from studying the following targeted intervention approaches in the CFVI study area ‘Preparing for Adulthood’:
· Specialist input to careers education, information and guidance
· Personal responsibility; recognising rights and responsibilities
· Entitlements and benefits
· Engaging with health professionals
· Skills and knowledge for accessing key community services
· Wider relationships; house sharing, romantic relationships, preparing for parenthood.

Using the concept of the CFVI which has the children and young people placed firmly at the centre of their learning underpinned by the ‘access to learning and learning to access’ model highlights this idea of developing independence and agency that is crucial for all learners.

‘Access to learning: 
Ensuring all children and young people with vision impairment have fair and optimised access to education. 
Learning to Access: 
Ensuring all children and young people with VI have opportunities to develop their own agency, voice and independence.’
McLinden et al, 2021; McLinden et al, 2016; Douglas et al, 2019


“The CFVI provides us with a tool to help explain and prioritise the needs of the whole child. The need to teach skills for independence is central to the framework enabling our work to focus on what life is going to be like for that child through to adulthood and what needs to be put in place to prepare them for that.”
QTVI

Moreover, for all learners to develop an awareness that there are many different ways of learning and giving them value. For instance, the contribution children and young people with SEND can make to learning environments and communities. Only by fully integrating learning can we achieve truly inclusive education. 
 
“…we will put the children who are vulnerable or disadvantaged at the heart of what we do. If we get it right for them, we get it right for all.” Sir Martyn Oliver, Ofsted
 

Section 9: Other issues on which we would welcome views
Transitions
52. How can the curriculum, assessment and wraparound support better enable transitions between key stages to ensure continuous learning and support attainment? 

The period of transition between levels of education and from education to work is time of considerable of change for any student and brings challenges; due to failures in education and support these challenges are felt acutely by blind and partially sighted (BPS) students.

‘Shockingly, only 27% of Sight Impaired, or Severely Sight Impaired people are in work, compared to employment for non-disabled people at 81%, and for all disabled people 52.7%’ (Employment for BPS people | RNIB). 

Education must prepare children and young people for adulthood and the world of work. However, barriers are limiting the opportunities for BPS children and young people, including:
· Inconsistent access to specialist vision impairment skills development
· Inconsistent support to access and develop skills to use assistive technology
· Support drops off for many blind and partially sighted students in post-16 education
· An inconsistent Careers Education Information and Guidance (CEIAG) service in mainstream settings 
· Limited opportunities to access work experience.

Access to specialist Vision Impairment curriculum
For BPS children and young people access to specialist leaning is a vital part of preparing for transitions and adulthood. This learning is set out in the Curriculum Framework for Children and Young People with Vision Impairment (CFVI). Unfortunately access to this vistal skills development can vary considerably between local authorities. Without access to mobility training how might a BPS person navigate their way around a new education setting? Without access to assistive technology training how might they access work experience? The learning defined in the CFVI is essential to enable successful transitions through education, into adulthood and the workplace. It is vital that the CFVI is adopted into policy, allowing for consistent support to be provided to all, no matter where they live. This includes technology which is covered further in question 53.

Post-16

As emphasised in the CFVI, it is important that specialists are in place to support children and young people to prepare for adulthood, and that this support starts early. However, this support is not consistently delivered and can drop off completely as BPS students enter post-16 education. Consequently, BPS students are finding themselves locked out of college and apprenticeship provision. 

Local authorities (LA) have a statutory responsibility to deliver specialist VI services, including Qualified Teachers of Children and Young People with Vision Impairment (QTVIs) and Registered Qualified Habilitation Specialists (RQHSs) However, inconsistent funding and fluctuating LA budgets make it impossible for BPS children and young people to access this support, leading to negative effects on their confidence and ability to access employment opportunities. (Freedom of Information Reports | RNIB). BPS children and young people should be empowered in their education to make the choices towards the future they envision for themselves. However, they are often limited in their options as they find themselves making decisions about next steps in education depending upon where they will find the support they need.


‘Local authorities have a statutory responsibility to provide SEND support to all children and YP aged 0-25. However, when a young person reaches 16 their support either drops off or vanishes.’ Give Me Access to College report, TPT

Preparing young people for the world of work
Whilst careers is out of scope of this review we would like to emphasise the importance of careers education as part of the curriculum. There is a failure to deliver quality careers and transitions advice for BPS students in mainstream settings. As highlighted in our CEIAG report, an inconsistent offer of careers services in mainstream settings is failing young people and leaving significant numbers in a vulnerable position without necessary information, guidance and experiences to make informed decisions for their future. 

Advisors from our student support service regularly receive enquiries from young people struggling to conceptualise the prospects of being employed and being a part of wider society due to their vision impairment.

“A learning support assistant contacted us as she was concerned a young person is struggling with the concept of a future, he cannot see himself out in the world, or being able to have a role in the world of work. We were asked if we can support a basic level of coaching, or if we have any other ideas of services that support young people in transition.” 
Student Support Coordinator, Thomas Pocklington Trust 

CEIAG support for these students should address their vision impairment in a positive and aspirational manner. Ensuring that they can make realistic decisions for the future and are aware of the different types of support available to facilitate them on their chosen pathways. 

“I would like to receive support from a careers advisor who can help to direct me to the best career path for me taking into account my visual impairment so that they can offer advice to support me further with that, this would make it more personalised.” 
Blind or partially sighted young person

Work experience is key
Whilst work experience is out of scope of this review we would like to emphasise its importance. Accessing quality work experience placements is vital in enabling blind and partially sighted students to transition successfully from education into work. Many BPS struggle to access work experience placements, and we see that this impacts upon their confidence and aspirations. These barriers include:
· Lack of awareness from staff about vision impairment, and how to best support blind and partially sighted students on placement. 
· Struggles to access a placement as employers are not confident in understanding the capabilities of blind and partially sighted students.
· Lack of funding to supply assistive technology for work experience, as Access to Work is not available, and schools are often unwilling to lend tech out on placement due to insurance concerns. 
· Lack of access to mobility support learning routes to a placement and around the building.
Work experience must be guaranteed for all students and steps must be taken to ensure that this guarantee is inclusive of blind and partially sighted students. 

53. How could technology be used to improve how we deliver the curriculum, assessment and qualifications in England? 

All students should be supported to complete their compulsory education with the skills and knowledge they need to use mainstream and assistive technology with as much independence as possible. Technology has changed significantly since the national curriculum was introduced, as have accessibility standards. The curriculum must reflect the technology needs of today’s students, for now and in the future, including:
· Ensuring that all young people have access to mainstream and assistive technology training. 
· Teaching all children and young people about accessibility, inclusive design and inclusive communication. 
· Design out inaccessible documents (word documents, presentations, spreadsheets etc.) by teaching children and young people how to create accessible documents as a standard, including the use of header styles and alt text.

Assistive technology is a game-changer for blind and partially sighted (BPS) people for their education and beyond. As well as making learning fun, it ultimately enables them to access learning and enter the workplace, equalising the playing field. However, blind and partially sighted students are not always made aware of the assistive technology available to them. This can include mainstream technology adaptations, such as using inbuilt magnification, adjusting colour schemes, and enlarging icons and text, as well as specialist assistive technology, such as screen readers. 

As set out in the Curriculum Framework for Children and Young People with Vision Impairment (CFVI), technology training should be scaffolded throughout children and young people's education, including preparation for the different ways technology will be used as they progress through education and into the workplace. BPS children and young people rely on the professionals supporting them to advise about mainstream and assistive technology, however these professionals don’t always have the knowledge or capacity to do this, and it remains unclear where the responsibility sits. 

“I had never used assistive technology until at university. Because I have been introduced to it so late, I am now struggling to integrate assistive technology into my workflow whilst at university, to the point where I don’t use it as much as I should be. More emphasis must be put on training blind and partially sighted students to use assistive technology, especially from a young age. So that as they progress in their education it doesn’t become a burden to learn.” Blind or partially sighted Student

“All I ever really got taught on technology is touch typing. I can use an iPad quite well as my dad taught me the accessibility features on that. I got a little from the IT department at school, like an accessible calculator but I never got taught anything about assistive technology, I think because I was okay with my iPad it was ignored. I don’t know who I should have learnt it from because I didn’t learn it! I’m not going to have an iPad in the workplace and even using an apple computer at work is different, the chances are I’d be put on Windows but I don’t know how to use that.” Blind or partially sighted young person

An essential part of the curriculum and assessment review must include consideration of how all students can access their education. For BPS students’ assistive technology should be central to this. 

We call on the government to develop a strategy for assistive technology and mainstream technology to ensure BPS children and young people can access their education and have the right skills in preparation for employment. The review must seek to define responsibilities and ensure trained professionals are in place to deliver this essential teaching for children and young people. It is also necessary to provide more clarity on who is responsible for funding this technology.

Additionally, we hear regularly about persistent barriers encountered by BPS students of inaccessible documents and this can have significant consequences. Currently the responsibility to teach about accessible documents sits with workplaces which we believe is too late. There is simply no need for young people to learn to create documents that are not accessible, and this should be embedded within the curriculum. This is a simple fix and will ensure that future generations of BPS people are not met with the barriers caused by inaccessible documents that exist now.

Further Views
54. Do you have any further views on anything else associated with the Curriculum and Assessment Review not covered in the questions throughout the call for evidence?

Summary
For blind and partially sighted (BPS) children and young people there exist too many barriers to education and assessment, all which are hinder their opportunity to reach their full potential. 

Our key recommendations for the review include:
1. Curriculum Framework for Vision Impairment (CFVI): 
a. to embed the CFVI into national policy to enable consistent access to specialist learning for all BPS children and young people
2. To broaden the cope of the national curriculum so that it recognises specialist learning and professional development:
a. for BPS students this could mean awarding credits for learning defined the CFVI to allow this vital skills development to be seen on par with the mainstream curriculum. 
3. Do more to enable reasonable adjustments, such as accessible assessments and inclusive teaching practices. Making use of the guide dogs reasonable adjustments framework.
4. Open doors to post-16 education by enabling access to specialists and the CFVI for students at college. 
5. Make the curriculum more inclusive:
a. by including disability awareness, accessible sports, accessible design and a range of adaptive teaching practices particularly for practical subjects.
b. By focussing on training staff on the needs of BPS students.
6. Develop a strategy for assistive and mainstream technology to ensure blind and partially sighted children and young people get access to this vital skills development
7. Improve careers education, information, advice and guidance, so that this is scaffolded and considers students disabilities, in partnership with specialist SEND staff.
8. Include blind and partially sighted children and young peoples voices in your review
a. We can support by coordinating focus groups or young people to attend. 

SEND Code of Practice
Additionally, it is disappointing to note that the call for evidence does not reference the SEND: code of practice, as part of developing an effective and resourceful inclusive education system for all. 

Accessibility of call for evidence
We were very disappointed to see DfE publish another call for evidence in an inaccessible format. This oversight is particularly concerning given the critical importance of accessibility in education. As a department that sets standards for educational practices across the country, it is essential to lead by example and uphold principles of inclusivity and accessibility. By failing to provide documents and materials in accessible formats, a low standard is set for others to follow, undermining the collective effort toward an inclusive educational environment. It is vital that future calls for evidence and related materials are accessible to ensure all stakeholders, including those with special education needs and disabilities, can fully participate and contribute.


About us
Thomas Pocklington Trust strives for equality of blind and partially sighted people in every aspect of society. We are a charitable organisation with a dedicated staff – over half of us are blind or partially sighted – and over 200 volunteers who have lived experience of sight loss. Our mission is to support blind and partially sighted people to bring about equity and inclusion in every aspect of society.

Our work is focused on championing the needs and aspirations of blind and partially sighted people, fully recognising the depth and complexity of the challenges faced. We address these challenges not only within our local communities across the country through direct action by members of our Sight Loss Councils, but also at the heart of our national government and policy structures.  We are a leader in providing direct grants that target systemic change and improvements for blind and partially sighted people.

Our mission is to support blind and partially sighted people to bring about equity and inclusion in society and their own lives. We achieve this by focusing on significant life milestones for blind and partially sighted people, including ensuring that they can thrive in education, fostering positive employment opportunities and promoting overall health and wellbeing, with timely health interventions when needed.
In addition to addressing equality in life opportunities, our strategy is designed to support blind and partially sighted people at every stage of their journey through the education system, further training or employment and their chosen careers.

To achieve these objectives, we work in partnership with blind and partially sighted people, experts and our dedicated supporters to implement campaigns, activities and services that increase independence and improve lives.

Together we are changing mindsets and advocating for better services, equitable access and improved accessibility.
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