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Advanced British Standard consultation response: March 2024

Chapter 1 

Question 11: We propose several overarching aims and principles that should underpin the introduce on and design of the Advanced British Standard. To what extent do you support these proposed aims and principles? 

The proposed aims and principles are admirable. However, blind and partially sighted young people (BPS YP) are already on an uneven playing field in post-16 education, as described in the Give Me Access to College report. The plans for the new ABS qualifications do not address the existing inequalities for BPS YP, therefore It is not possible to have confidence that the ABS will enable ‘every YP to reach their full potential’.

For the successful implementation of the ABS, current legislation on SEND, addressing gaps in the specialist workforce, and Local Authorities (Las) providing more consistent access to SEND provision across FE settings must also be incorporated as a focus. Not doing so will only further lock BPS YP out of college. 

The aims and principles for the ABS needs to incorporate assurance that there is the required support and flexibility to enable the success of BPS YP. These assurances do not exist in the proposals nor in the interim equalities impact assessment (EIA) report. The proposed increases to teaching times, alongside maths to 18 and a reduction in flexibility risk leaving BPS YP without adequate specialist support and access to the specialist VI curriculum (CFVI). This risk must be carefully considered and mitigated. 
The EIA therefore needs further work with specific attention to low incidence disabilities such as Vision Impairment.

It is disappointing to note that the plans do not reference the SEND: code of practice. 

Question 12: What do you think is the most important thing that the
Advanced British Standard could achieve? 

“Almost two thirds (61%) of LAs offer statutory services to blind and partially sighted students in sixth form, but less than half (44%) have a statutory offer for mainstream colleges.” Give me Access to College | TPT\ 

There are already inconsistent mechanisms for BPS YP to access post-16 education. The qualification reforms are an opportunity to tackle these barriers. This includes clearer funding mechanisms for BPS YP moving into FE settings and access to specialist support and provisions such as a qualified Teacher for Children and Young People with a Visual impairment (QTVI) and Habilitation specialist. It is only when these existing barriers are addressed that BPS YP will reap any benefit from the proposed changes. 

The equality impact assessment for the review of post-16 qualifications, claims those with protected characteristics will be further disadvantaged by qualification reforms. This is unacceptable and cannot be repeated with the introduction of the ABS. There needs to be careful evaluation of current qualifications, including T Levels before any changes are made. 

The ABS needs to address the current inequalities in post-16 education. For BPS YP this means the ABS reforms must address how these YP will:
· Be supported to access the specialist VI curriculum alongside and as part of their studies. This includes ensuring the necessary flexibility.
· Have access to the specialist VI workforce to support their mainstream and specialist learning. Including addressing the impact of funding mechanisms for QTVI support at post-16 and workforce shortages.
· Be prepared and supported to meet the work experience requirements of ABS Occupational qualifications. 

“Regrettably, the instability and confusion created by government in recent years has been all too apparent, with apprenticeships drifting away from young people, various programmes coming and going, and research evidence frequently being ignored in favour of ideology.” Broken Ladders | EDSK 2023 

Question 13: If you have further views on the aims, principles and purposes of the Advanced British Standard, or anything else covered in Chapter 1, please share below.

We have no views in relation to this question. 

Chapter 2 – section 1

Question 14: We propose two main programmes at Level 3: Advanced British Standard and Advanced British Standard (occupational). Each will contain a range of separate components to support students. To what extent do you support the proposed design for the Level 3 Advanced British Standard programmes?
We welcome the proposal for an academic and vocational programme to be introduced to ensure learner choice. However, we are concerned about the accessibility of the ABS Occupational programme. 
Evidence highlights 90% of employers would find it difficult or impossible to employ a BPS YP (Employment status and sight loss 2017 | RNIB). Subsequently, BPS YP are experiencing negative cultures and attitudes from employers of their potential and the various support systems that exist (See my skills | Vision Foundation). This creates significant barriers when accessing work experience, often rendering occupational qualifications inaccessible. 
 
For the success of the proposed qualifications the government must take action to ensure that work experience opportunities are available for BPS YP. For this to happen employers need to better understand reasonable adjustments, the types of specialist support required by BPS YP, and the various employment schemes available such as Access to Work | Gov.uk and Disability confident employer Scheme | GOV.UK. 

Moreover, the proposed qualifications need to be flexible to incorporate the CFVI  and communicated in a coherent manner, enabling parents/carers and BPS YP access the programme fairly and equitably. 

Question 15: We propose two main programmes at Level 2: transition and occupational. Each will contain a range of separate components to support students. To what extent do you support the proposed design for the Level 2 programmes? 

We support the proposed level 2 qualification as a route for YP who require additional steppingstones. However, this should not be used as a path for BPS YP as a reaction to a lack of available support.
When it comes to attainment, BPS YP are one of the highest performing SEND groups (What We Know about Education | RNIB). Despite this, evidence has shown a trend of BPS YP being directed into lower-level courses based on the level of support available for them in FE, rather than enrolling on a course based on attainment. This has led to YP churning in education, showing no signs of progression (Lost in Transitions: the post School Experiences of young people with visual impairment). 
The suggestion of a generic transitions programme at level 2 would not serve its purpose for all BPS YP. Entry onto the transition programme needs to be based upon the ability and achievements of YP, rather than being the only option due to a lack of available support. 

Question 16: If you have views or evidence on how additional teaching hours at Level 2 could best be used to benefit students, please share below.

We have no views in relation to this question. 

Question 17: If you have views or evidence on how a transition year could best be structured to support progression to Level 3, please share below. This could include reflections on the existing T Level foundation year.
The transition programme needs to empower BPS YP to develop skills and knowledge for progression. Lessons must be learnt from the rapid roll out of T Levels, to avoid developing large inaccessible and inflexible qualifications, and to enable SEND YP to have a clear pathway into Level 3 and onto Higher Education, training or employment (The Future of Post-16 qualifications | Education Committee).  
Progression agreements are important to ensure BPS YP can progress from a level 2 to a level 3 ABS qualification, or equivalent level 3 qualification, to avoid churning. At present, this does not seem to occur with the T level foundation (The Future of Post-16 qualifications). 
The Department for Education (DfE) must commence work to understand the impact of the T Level programme for disabled students, including BPS YP, to mitigate potential barriers in the design of the new qualification. The experiences and impact of T Levels for disabled students has not yet been evaluated. Basing a new qualification on a qualification that we do not yet understand the impact of is a huge risk (Our Position on Post 16 Reforms - Thomas Pocklington Trust). 
The CFVI should be integrated alongside the level 2 qualifications to ensure clear and robust progression can occur. 
			
Question 18: In branding terms, how do you think the Level 2 programmes should be considered in relation to Level 3 Advanced British Standard? 

We have no views in relation to this question. 

Question 19: To what extent do you support the proposal for Level 1 and Entry Level students?

We have no views in relation to this question. 

Question 20: If you have views or evidence on how students at Level 1 and Entry Level would most benefit from additional teaching hours, please share below.
We have no views in relation to this question. 

Chapter 2 – section 2 

Question 21: Once rolled out, we anticipate that the Advanced British Standard qualification framework will supersede the varied Level 3 qualification landscape for 16–19-year-olds (including A levels and T Levels etc.). If you have views on this, please share below.
We have no views in relation to this question. 
Question 22: To what extent do you support the proposal for how subjects will be selected to be included in the Level 3 Advanced British Standard programmes?

We have no views in relation to this question. 

Question 23: To what extent do you support the proposal for how subjects will be selected to be included in the Level 2 programmes?
We have no views in relation to this question. 
Question 24: If you have further views on how subjects will be included in these reforms at either Level 2 or Level 3, please share below.
We have no views in relation to this question. 
Question 25: To what extent do you support the proposal for increased teaching time relative to self-directed study? We particularly welcome any evidence of how this is balanced currently.

We cannot support the proposal of increased teaching hours without required assurances that this would not have a detrimental impact for BPS YP. BPS YP will need to have increased access to specialist VI educators to support additional classroom time. This also includes the need to be supported to have the flexibility they require to access the CFVI as part of the programme. Without this additional support and flexibility this will not work for BPS YP.

“Despite more children and young people requiring and accessing specialist support, long term funding trends show that many services have experienced inconsistent funding. As provision becomes increasingly stretched, we remain concerned that access to vital specialist support is likely to be reduced, which could impact not only children’s and young people’s education but also potentially their later life.” still left out of learning: Education Provisions for children and Young People with Visual Impairment | RNIB 2022

Increased teaching hours will intensify the gaps felt due to the current shortfalls in the specialist workforce, including existing demands on QTVI’s, LSAs, notetakers and other support staff. 
Moreover, with the suggested structure of increased teaching time, there is an apparent lack of flexibility to incorporate the CFVI as part of the proposed qualifications. This will lead to BPS YP struggling to access the course without the specialist interventions needed to progress. This flexibility should be incorporated by design and DfE should consider carefully whether this specialist learning could be built into the qualifications, perhaps as a minor subject. 
“Within this dual model learning is organised so that (I) the child/young person’s learning environment is such that it facilitates their education (access to learning), and (ii) the child/young person is supported to develop skills to become independent learners (learning to access). The model asserts that over time, focus should increase upon the young person being taught the skills they need to become as independent as possible.” Lost in Transitions  

Question 26: If you have views on the appropriate size of subjects, including whether we should standardise associated hours, please share them below. We particularly welcome any evidence of GLH delivered currently.

We have no views in relation to this question. 

Question 27: If you have views or evidence on how time for employability, enrichment and pastoral can best be used, please share below. We particularly welcome views and evidence about how to support students with additional challenges, e.g., lower prior attainment or the most disadvantaged. 

We have no views in relation to this question. 
Question 28: If you have views on how we can encourage employers to offer industry placements and what further support education providers will require, please share below.

A significant number of BPS YP have reported on employer attitudes being a barrier to gaining work. This has been borne out by the RNIB: Employment for blind an partially sighted people (2019). It found 60% of employers stated that they would be willing to make adaptations to employ a BPS YP. This is in despite obligations under the Equality Act 2010 |" GOV.UK  to make reasonable adjustments. 

The government needs to place greater emphasis on improving employer and education provider culture and attitudes towards BPS YP, including raising awareness of the capabilities of BPS people. This can be achieved by increasing knowledge of supporting schemes and funding routes and providing incentives for employers to take on BPS people. 
Question 29: We propose that we develop the English and maths offer within these reforms around certain principles. To what extent to you support these principles?

We have no views in relation to this question.

Question 30: To what extent do you support using the proposed knowledge and skills identified for maths and English to inform these components of the Advanced British Standard? 
We have no views in relation to this question. 
Question 31: We propose that there will be a range of English and maths majors and minors at Levels 3. To what extent do you support this proposal?

We have no views in relation to this question. 

Question 32: How can we best support students who have secured lower Level 2 passes in English and maths at 16 (e.g., grade 4 or 5) to progress onto Level 3 study in these subjects?

We have no views in relation to this question 

Question 33: If you have views on how English and maths can be delivered for students taking the occupational programme, please share below.
We have no views in relation to this question. 

Question 34: If you have views on how existing Level 2 qualifications (GCSEs and FSQs) could provide the basis for two-year Level 2 study for English and maths within the Advanced British Standard, please share below.

We have no views in relation to this question.

Question 35: If you have further views on what students will study as part of the ABS, or anything else covered in Chapter 2, please share below.

We have no views in relation to this question. 

Chapter 3 

Question 36: We have proposed assessment principles to underpin the Advanced British Standard. To what extent do you support these assessment principles? 
  
BPS YP often face barriers in education that positions them at a disadvantage compared to their sighted peers. ‘Reasonable adjustments’ are the changes education providers and employers are required to make to help overcome these barriers and ensure all YP with a VI can take part in education and work placements on the same basis.
 
Therefore, Guide Dogs in collaboration with National Sensory Impairment Partnership (NatSIP) has designed the Reasonable Adjustments in Schools Guidance | Guide Dogs. This guide is to support anyone working across all educational and workplace settings, the guidance details the legal requirements for schools and colleges, how and when to put in place reasonable adjustments, and provides a wide range of practical instructions and examples to ensure YP with a VI are supported.
 
This will be a vital resource for academic staff, LAs, specialist professionals and others focussed on inclusive education, as well as a valuable tool for BPS YP to understand for themselves what reasonable adjustments can be implemented. 
There are so many things now that I wish was suggested to me at the time, for example the various pieces of assistive technology and magnifiers. I was never recommended anything of this sort but rather the basic things like font size of resources and sitting at the front of the classroom.
When at college, most of my resources and materials were given to me in paper copies, which 90% of the time didn’t meet my access arrangements. I therefore came up with the solution of having an iPad to view textbooks and any other course material.’ BPS YP

Question 37: We have proposed principles to underpin the new grading system. To what extent do you support these grading principles? 

We have no views in relation to this question.
Question 38: To what extent do you support the proposal that students will receive individual grades/marks for each major and minor (or equivalents) studied within the Advanced British Standard? 

We have no views in relation to this question.
Question 39: Do you agree that students should receive some type of overall Advanced British Standard award? If yes, what value could an ‘ABS award’ add on top of individual component grades, particularly for higher education providers and/or employers?

We have no views in relation to this question. 
Question 40: What minimum attainment conditions, if any, should a student need to achieve to receive a Level 3 Advanced British Standard award?

We have no views in relation to this question.

Question 41: Which of the Advanced British Standard award options outlined do you prefer, and think would add most value? Please include any evidence if available.

We have no views in relation to this question.

Question 42: If you have further views on how students will be assessed and graded under these reforms, or anything else covered in Chapter 3, please share below. 

We have no views in relation to this question.



Chapter 4 

Question 43: What strengths in the current approach to 16-19 education should we aim to preserve under the Advanced British Standard?

Unfortunately, at post-16 we see too many BPS YP struggle to access their education. We urge DfE to carry out a thorough review of post-16 alongside qualification reform, as we know BPS YP consistently encounter barriers at as, evidenced in our various reports in this area: 
Longitudinal Transitions Study | Thomas Pocklington trust
Careers Education, Information, Advice, and Guidance (CEIAG) Research Study | TPT  
Give Me Access to college case Studies | TPT

“The college I attend is the only one that accepted me after trying 3 other colleges. They turned me down because of my VI and couldn’t support me. I was given false promises about what I would receive when starting. Timetables organised last minute meaning starting later than others, in turn feeling under pressure to keep up with the other sighted peers. Been there 6 years now and don’t feel a part of the college or belong there as lack of communication and awareness of resources available and not been given to me. I didn’t even know what options were available in terms of courses and had to fight to do A Levels as well. Never given the chance to do work experience like the other students even though I regularly asked.” 
BPS YP 

BPS YP are being failed by the current post-16 system. They are not consistently being prepared for key transition points, are receiving inconsistent access to LA provision and are being met with a lack of understanding and awareness from post-16 educators. This has been exacerbated by the current reforms to post-16 qualifications which have not considered the needs of this group (Our Position on Post-16 Reforms | TPT). Implementation of the new qualifications must consider the needs and experiences of BPS YP, to ensure no further unintended negative consequences.

Question 44: What opportunities and challenges do you see for the recruitment, retention, and deployment of staff as a result of implementing the Advanced British Standard?
With the proposed increase in teaching time concerns arise about how BPS YP will access required specialist and non-specialist SEND support. Current numbers of specialist professionals are dwindling due to frozen or cut sensory budgets, overload of cases and retainment (Freedom of Information Report | RNIB).  
Las continue to struggle filling current vacancies to meet existing and growing demands for support. Unpredictable and insecure budgets make an unreliable system of support for an increasing population of BPS CYP requiring sensory services. The addition of increased teaching time will therefore further exacerbate the existing issues faced by BPS YP seeking the support they are entitled to. 
“They need to make teaching SEND more tempting to go into and increase the pay and make it more of a niche. There are all these things saying go into teaching for maths and we will fund your PGCE. They need to apply the same level of motivation and influence behind SEND teachers. Because they are chronically lacking in schools…. They should try and make it less of a black and white guidance list. They need to make education more appealing in terms of teaching SEND students.” BPS YP

Over 30,000 CYP are estimated to require sensory services and continues to increase each year. Emphasis should be given to the recruitment and retainment of specialist professionals to meet the growing demand, as well as for non-specialist support roles. 
The teaching of maths, particularly in braille, needs to be scaffolded alongside the curriculum to ensure each concept can be learnt. This can only be achieved with the intervention of a certified braille specialist in maths (Certified in Contracted Braille |” RNIB). Without this specialist teaching BPS YP will not be able to access learning content, and therefore cannot accomplish the required outcomes to progress (Doing math in braille |” National Federation of the Blind). 

Question 45: What staff training do you think may be required to implement the Advanced British Standard successfully? 

We have no views in relation to this question.
Question 46: We are interested in the changes that may need to be made to deliver the Advanced British Standard for all students, regardless of where they live. What changes do you think may be required in the following areas:
a.	Buildings/estates? 
b.	Technology
Technology is vital for all stages of education. It can engage and create active learners, encourage individual learning styles, and boost peer collaboration. Ultimately enables BPS YP to access learning - equalising the playing field, and open potential career opportunities, which may not be possible without it. 

“Well, technology is right up my street. Technology I think is amazing! I just wish that, and I always say this, that there’s this bubble between the disabled vision impaired community and everyone else. BPS YP

Evidently not enough is being done to promote the use of mainstream and assistive technology. Consensus amongst QTVIs states more funding and clarification on who is responsible for paying and providing equipment and training is needed. 

“Our service only provides specialist equipment. Schools and colleges must provide laptops and iPads, which are not considered specialist by our LA.” QTVI

Furthermore, barriers exist with QTVI’s not having full range of knowledge and understanding of assistive technology available, and restrictions from post-16 settings in BPS YP developing such skills as touch typing and using mainstream technology with built-in accessibility settings. We recommend this should be a core requirement and specialist assistive trainers should be a resource drawn upon to support students in post-16 education.  

“I had never used assistive technology until at university. Because I have been introduced to it so late, I am now struggling to integrate assistive technology into my workflow whilst at university, to the point where I don’t use it as much as I should be.
More emphasis must be put on training blind and partially sighted students to use assistive technology, especially from a young age. So that as they progress in their education it doesn’t become a burden to learn. I also believe that whilst assistive technology is important, mainstream technology should also be introduced early on. The idea that the student should be able to explore and pick which technology is best for them and their needs, is for me the most important consideration of all.” Ramneek, BPS Young person 
“Funding restrictions mean students do not have access to the assistive technology. Don't just consider "assistive" tech as a specialist area. Training to use mainstream technology effectively is also important.” QTVI


[bookmark: _Hlk116047458]“As I have had such a lack of support with assistive technology and training, I am worried about my future when leaving college. How will I get training especially for jaws on the laptop and IT skills. We have tried to find people ourselves to help me at home but with no success. I had to teach myself to use my Braille note touch even though I had a one-off training session of about 3 hours. I still feel unsure as to what assistive technology would benefit me.” Leanne, BPS YP

Mastering technology skills is paramount for BPS YP as we move to a education system increasingly dependent on it, with schemes such as Implementation of Education Technology in Schools and Colleges | DfE  and Ed Tech Quality characteristics: Frameworks and Analysis Review. Now more then ever, delivery of continuous technology skills development for BPS YP to navigate through an online and digital world is needed. 

c.	Provider landscape?
d.	Accountability arrangements?
e.	Admissions
Our Technology and Accessibility in FE | TPT report found poor quality and lack of useful guidance and information sharing for BPS YP, when enquiring about disability services and accessibility. Just over half (56%) of colleges provided a response to a prospective YP’s enquiry; 24% did not respond at all, and the remainder (21%) only responded to a generic enquiry not related to a disability. 
These findings raise concerns about how colleges deliver their services and products. It signals a disconnect between front line communications and SEND/LSA services, and a lack of awareness of accessibility for internal systems. The pre-admissions process for BPS YP can be impossible to navigate for BPS YP, leaving them unable to make informed decisions about their prospects and direction. It leads to BPS YP not knowing whether a college can enable and support them until they have enrolled and committed to that FE setting. 
The admissions process from start to finish should be accessible, informative and respond to enquiries regarding SEND needs, including for those YP with a VI.
f.	Transportation?

Question 47: If you have further views on how the Advanced British Standard could impact 16-19 providers, or anything else covered in Chapter 4, please share below.
We have no views in relation to this question.

Chapter 5

Question 48: What changes to pre-16 education do you think will be needed to create effective pathways into the Advanced British Standard?

The information, advice, and guidance (IAG) given to parents/carers and YP preparing for post-16 education is inadequate. This is demonstrated in the How young people with SEND find out about their post-16 options | Natspec report. 2/3 of participants criticised the timeliness, availability, sufficiency, and quality of IAG received when exploring post-16 options. Furthermore, parents/carers and YP felt neglected from the decision making process which is far from the statutory expectations of the SEND code of practice. 
Additionally, focus groups with BPS YP show they are making future decisions based on the level of specialist support available. 
“I decided to stay on at sixth form, because I was happy with the support I was being provided with, and it would mean that I wouldn’t have to tell another school or a new VI teacher of my needs.” BPS YP

For more effective pathways into the new qualifications, pre-16 needs to deliver a more consistent and high-quality process of IAG for BPS YP preparing for post-16. 
Question 49: If you have views on how students can be supported to make informed choices about their Advanced British Standard programme or apprenticeship – linking to their prior attainment, abilities, interests, and future ambitions – please share below.

As highlighted in our CEIAG report, an inconsistent offer of careers services in mainstream school and college settings is failing YP and leaving significant numbers in a vulnerable position without necessary IAG to make informed decisions for their future.

“I was considering STEM and wanted to do medicine and was told ‘Oh! You are sight impaired. You can’t do that one. Cross that off your list, you’ll do much better in an office job’… They should train careers advisors to be aware of the differences SEND students might encounter, and how that could pan out in the workplace and the opportunities to mitigate potential issues they may find, but they give limited information.” BPS YP

CEIAG for BPS YP should address their VI in a positive and aspirational manner, enabling realistic decisions. They should be made aware of the different options and the support available. 

For high quality support about career options BPS YP need a coordinated approach from specialist and non-specialists. This is not consistently occurring. We recently surveyed QTVI’s about their knowledge of post-16 qualifications, confirming QTVI’s are not confident about T Levels. Significant work is required to ensure specialists advising BPS young people have adequate information to provide the best possible IAG. 

Question 50: If you have views or evidence on the additional support that may be needed to enable students with SEND to access the Advanced British Standard, please share below.

BPS YP need to have a holistic approach when it comes to their education and skill development. It requires more than academic rigour for an effective transitions process from one key point of education to another. This is defined within the CFVI. The CFVI sits alongside, and is integrated within, the academic curriculum. It focuses on the importance developing lifelong skills which enable YP to become independent and navigate today’s society. Most importantly, it incorporates preparing for adulthood which facilitates BPS YP to think about their next directions after secondary education, introduces the various options available and potential routes that can be taken for academic progression. However, the quality of intervention is at risk of diminishing due to over stretched workforce, reduce and/or frozen budgets, and reduced retainment FOI report | RNIB . 

The CFVI addresses the inconsistent specialist provisions BPS YP access across the UK. We are calling on the government to formally recognise the CFVI in policy. This recognition will help BPS YP receive the support and provisions required for them to access the proposed new qualifications more equitably. 

The ABS must incorporate the flexibility for the CFVI to be accessed. This potentially be incorporated as a minor on the ABS programme to enable the protected time for BPS YP to access this learning. 

Question 51: If you have views or evidence on the additional support that may be needed to enable other groups of students to access the Advanced British Standard, please share below. Examples of these groups could include disadvantaged students and students with caring responsibilities.

We have no views in relation to this question.

Question 52: If you have views on how to ensure the Advanced British Standard provides effective pathways into post-18 education or study, please share below.
We have no views in relation to this question.

Question 53: If you have views on how to ensure the Advanced British Standard reforms meet the needs of employers, please share below.

We have no views in relation to this question.

Question 54: If you have views on the impacts of the Advanced British Standard reforms on other groups of students who take post-16 qualifications, please share below. 

We have no views in relation to this question.

Question 55: If you have views on the impacts (positive or negative) of the Advanced British Standard reforms on any group with a protected characteristic, please share below. 

The ABS: Interim equalities impact assessment (EIA) is underdeveloped and does not give sufficient consideration to the needs of BPS YP. There is a risk that the ABS will be implemented in the context of a broken post-16 system, and further exacerbate inequalities for BPS YP. There is no acknowledgement of the SEND code of practice, nor any reference to the SEND and AP Improvement Plan | DfE within the EIA.
Specific attention is needed to address issues with accessing work experience, access to the specialist workforce and satisfactory evidence on the impact of increased teaching time for BPS YP. 
“We expect the impact of hours on learners with disabilities to be mitigated by providers individual policies on supporting learners with health needs, and reasonable adjustments will need to be considered by each setting where the learner has the protected characteristic of disability.” ABS: Interim equalities impact assessment
Current complexities of college settings and the varying policies within and between LAs make it difficult for BPS YP and specialist professionals to navigate and access specialist provisions at college (give Me Access to College | TPT). Current policies need to be addressed before introducing new qualifications. 
Question 56: If you have views on the impacts (positive or negative) of the Advanced British Standard reforms on the environment, please share below. 

We have no views in relation to this question.

Question 57: If you have further views on the wider implications of the Advanced British Standard, or anything else covered in Chapter 5, please share below.

We have no views in relation to this question.
Question 58: If you have further views on anything else associated with the Advanced British Standard not covered in the questions throughout the consultation, please share below

Thomas Pocklington Trust is a leading advocate of equality for blind and partially sighted people. We are a charitable organisation primarily staffed by people who are blind or partially sighted and we have a dedicated membership of over 200 volunteers who have lived experience of sight loss. Our mission is to support blind and partially sighted people to bring about equity and inclusion in every aspect of society. 

Our strategic focus is on four areas affecting key life chances: 
· Education
· Employment
· Health and Wellbeing
· Access, inclusion and equality
By collaborating with partners, we develop and implement activities and services that promote independence and improve lives. We provide employment opportunities, support educational pathways and offer grants for projects that directly assist blind and partially sighted people. Moreover, we spearhead campaigns to protect against future legislation that could limit opportunities for those with visual impairments.
To find out more, visit: www.pocklington.org.uk   
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