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The following provides a summary of the background to, main findings, conclusions and recommendations from CEIAG research conducted with QTVIs and VI CYPF across England between May – July 2020. 

A detailed analysis of the research findings can be found in the full CEIAG research report which is available as a separate document. 
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This report presents findings from a research study into Careers Education Information and Guidance (CIEAG) for children and young people (CYP) with vision impairment (VI) in England. This investigation included:
1. An online survey with CYP with VI which was completed by 36 respondents.
2. Three focus groups attended by 19 Qualified Teachers of Children and Young People with Vision Impairment (QTVIs) 

The data was collected between May and July 2020 and has been analysed through descriptive statistics and thematic analysis.

Key findings emerging from the research include evidence of:
· An inconsistent offer of CEIAG across mainstream school settings in England which is leaving some CYP with VI in a vulnerable position without the necessary information, guidance and experiences to make informed decisions for their future. 
· Positive experiences for students accessing CEIAG in specialist settings in direct comparison to mainstream.
· Disparity in the specialist support available to CYP, determined by factors such as school/college settings, the Local Authority in which they are situated and whether they have an Education Health and Care Plan or not. 
· The importance of tailored CEIAG support for CYP with VI, which addresses their VI in a positive and aspirational manner, ensuring that the CYP makes realistic decisions for the future and is aware of the different types of support available to facilitate them on their chosen pathways.
· The value of work experience placements to help CYP with VI plan for their future.
· QTVIs often having to meet gaps in CEIAG provision, despite concerns that they are not qualified to do so. 
· A lack of joined-up approach and strategy for addressing the needs of students with VI. 
· Limited engagement by Local Authority VI Services with national initiatives such as Careers Enterprise Hubs and the Gatsby Benchmarks. 
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Findings from student surveys

Overview of participants
· There were 36 responses to the student survey. Three of the responses did not fully meet the inclusion criteria for the study, and therefore their responses are presented separately to the main sample.
· Demographic data indicates a possible underrepresentation of members of the BAME community and a possible overrepresentation of those registered sight impaired/Partially sighted. 
· The respondents attended a wide range of educational settings and different year groups across all English government regions. 
· Over two thirds of the respondents have an Education Health and Care Plan, but despite this, only a quarter reported knowing they have a transition plan in place. 

Reflections of CEIAG received
· Just over a third (12) rated their support overall as ‘Good’ or ‘Excellent’. Less positively just under two-thirds (19) gave overall neutral or negative ratings of ‘Average’, ‘Poor’ or ‘Very Poor’. This suggests there are inconsistent levels of support being provided to VI CYP across England. 
· The CYP identified the need for:
· more tailored support
· more support in general
· a more coordinated approach 
· higher aspirations from staff 
· Positive aspects of CEIAG support included receiving this support alongside their peers in school/college.
· Very few (8) of the CYP felt their school/college had a clear careers strategy. Those who rated their overall CEIAG highly tended to also observe a clear strategy.
· A high rating for CEIAG support was linked to receiving impartial careers advice which took into account their VI.
· The majority of respondents (30) viewed it as important that CEIAG advisors have an understanding of VI.

Professional support received
· Less than half (15) of the respondents reported having access to a personal careers advisor.
· Around a third (10) of the respondents reported having access to a QTVI as part of CEIAG. 
· Around a third (10) of the respondents reported that their SENCo was involved in the delivery of CEIAG. (It is noted that the QTVI and SENCo may have been making contributions behind the scenes).
· In 9 of 12 cases where the overall quality of CEIAG support was rated ‘Good’ or ‘Excellent’ a SENCO and/or a QTVI was involved. Conversely, in 9 of 19 cases where support was rated ‘Average’, ‘Poor’ or ‘Very Poor’ there was no input from either a QTVI or a SENCO. 

Work experience
· Just over a third (13) of all respondents participated in work experience as part of their careers programme. Less positively, just under two-thirds (19) respondents have not yet had a work experience, though it must be noted from comments above at least 3 of these were planned but cancelled due to COVID 19 disruption.
· All 13 of those who had completed a work placement rated it as either partly or very useful in preparing them for the future. 

Information and stakeholder contact
· In 10 of 12 cases where overall careers support was rated ‘Excellent’ or ‘Good’ respondents reported having had both access to information and direct contact with stakeholders as part of their programme. 
· The findings suggest that the provision of accessible information on transitions options and direct contact with stakeholders is an important component of a robust and fully differentiated careers offer.
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Findings from focus groups with QTVIs

CEIAG support provided by Local Authorities
· The QTVIs identified many ways in which they support CYP with VI making transitions from school. These include:
· Facilitating transitions between settings
· Facilitating work placements
· Meeting gaps in CEIAG provision
· Challenges identified in supporting students for post-school transitions include:
· Access to students in FE colleges
· Increasing workload and reduced budgets
· It was noted that the support that CYP with VI would more likely be able to access transition support available directly through the Local Authority if they have an EHCP. However, they noted that EHCPs tended to be used for students with multiple disabilities/complex needs, and that even students who have a severe VI might not have one.
· Disparity was noted within caseloads for different Local Authorities. Several stated that they no longer support CYP with a ‘moderate’ VI as they did not have the staffing necessary to do so. They were however aware of neighbouring Local Authorities who were able to support to this group. 

CEIAG in schools and FE colleges
· All participants working in local authorities agreed the quality of CEIAG offer for CYP with VI varies between settings, with some schools and colleges having better offers than others.
· It was noted that some schools/colleges are far more proactive in addressing the students’ VI within CEIAG programmes than others.
· There was particular concern expressed for students with mild or moderate VI that their disability would less likely be acknowledged than for students with severe VI.
· One of the most common themes emerging from the discussions was the lack of tailored guidance in schools for CYP with VI.
· There was a consensus across the three focus groups that there is not the necessary expertise in schools to deliver meaningful CEIAG for students with VI. 
· Concerns were expressed that a focus on academic achievement means that some schools no longer prioritise work experience placements for their students. There were also observations of how some schools that normally offer placements discouraged students with VI from participating in work experience leading to some students doubting their ability to find employment in the future.
· The vast majority of the participants were unaware of both the Gatsby Benchmarks, the work of Careers & Enterprise Company and local/regional Careers Hubs. 
· Connexions was widely recognised as a significant loss in terms of enabling a joined up approach to CEIAG, although in some places there were still fragments of the service remaining, or previous Connexions staff with VI specific knowledge still engaged in CEIAG work as part of a central team.
· It was viewed as problematic that CEIAG is not embedded within the school curriculum as part of a programme of activities.

Outcomes of young people with vision impairment 
· The overall consensus was that the current CEIAG offer does not meet the very specific needs of students with VI. There were concerns from the participants that, in a small number of cases, the CEIAG received by students was actually damaging to their future. 
· There were concerns that for those students who are less academic and unlikely to go onto higher education that there are limited options available to them and they may become NEET. 
· Several of the participants observed more structured offer of transition support for CYP who have an EHCP. Likewise there were concerns for students who do not have EHCPs and how readily they are able to offer tailored CEIAG taking into account their VI.
· It was observed that in addition to CEIAG which can empower CYP with VI to make appropriate decisions for the future, an important role of the QTVI is to help facilitate access and independence and often these are not joined up. 
· Several of the participants expressed frustrations at barriers caused by negative perceptions of employers of individuals with VI. 



Strengths, weaknesses and aspirations for CEIAG
· When discussing strengths, weaknesses and aspirations, the most common theme was the need for a specialist advisor who had both training in VI and CEIAG. 
· Some participants noted how beneficial it would be to have someone who has a detailed knowledge of the different colleges across a Local Authority to provide expert transition support.
· The second most common theme was the need for a more joined up approach between specialist services and schools. This was something they hoped would be improved upon by having a specialist CEIAG advisor in place.
· Some participants shared that they put on special events for CYP with VI in their Local Authority, to help them to prepare for key transitions. However, they found that these events were poorly attended, meaning that many CYP missed out on this specialist intervention.


Conclusions and recommendations
To conclude this report we reflect back on some of the key themes which have emerged through the surveys of CYP and the focus group discussions with the QTVIs, before providing a list of recommendations of actions in response to the findings. 

[bookmark: _Toc45299272]Conclusions
Inconsistent offer of CEIAG across England
The research findings highlight disparity with the CEIAG support being received by CYP with VI in England. This is reflected in the overall rating of CEIAG given by the student respondents, where just over a third of respondents rated the support received as ‘Good’ or ‘Excellent’, while in contrast just over a two thirds rated the support as ‘Neutral’, ‘Poor’ or ‘Very Poor’. This aligns with the findings from the focus group discussions with QTVIs who noted that the quality of CEIAG support varied across individual schools and colleges.

One example is with regards to work experience placements. The QTVIs expressed particular concern that not all schools and colleges are offering work experience. It was noted how important work experience placements are for CYP with VI, as an opportunity to develop and practice important skills that they will require later in life, and to assist in making decisions for the future. This was supported by the CYP, with all who had undertaken a placement identifying it as a valuable experience. 
Importance of more tailored support for CYP with VI
A particular concern of the QTVIs was that CEIAG is too generic, and does not meet the specific needs of CYP with VI. Whilst they highlighted the importance of the students having the opportunity to receive CEIAG alongside their peers as part of an inclusive offer, it was noted support needed to be personalised to the individual. This included ensuring that the aspirations of the CYP took into account their VI and having discussions about specialist support that the CYP might need to draw upon, such as Access to Work and Disabled Students’ Allowance. These findings mirror the responses given by those CYP who took part in the survey, with over 90% (30) agreeing that it is important for advisors to have an understanding of VI. 

The QTVIs also expressed concerns about appropriate aspirations for CYP with VI. This ranged from staff not understanding how a CYP might be limited in working in a particular role because of their VI leading to inappropriate advice, to questioning whether a student would be capable of undertaking a work experience placement. These observations were also made by some of the CYP, who identified low aspirations of others as a barrier to their progression. 

A small number of the student’s respondents who had transitioned from mainstream school to specialist school noted that the CEIAG in their new setting was a lot more appropriate to their needs. Further, the QTVI who represented a specialist school provided several examples of how the school tailors their CEIAG support to address the specific needs of individual students. This suggests that specialist schools can make an important contribution in developing CEIAG tailored to the needs of CYP with VI. 

Specialist services meeting gaps in CEIAG provision
One of the strongest themes which emerged from the focus group discussions is how QTVIs often fill gaps in CEIAG provision for the CYP that they support. Several challenges were observed in relation to this:
1. QTVIs do not have the necessary training to provided impartial careers advice.
2. QTVIs are often brought in too late by schools and colleges to facilitate CEIAG delivery (work experience placements).
3. QTVIs are meeting gaps in CEIAG provision, which puts strain on their service delivery. 
4. Not all CYP with VI are able to access support from a QTVI, leading to further disparity. 

Many of the QTVIs noted how beneficial the national Connexions service had been for joining up services, and ensuring that the individual needs of CYP with VI (and SEND more broadly), are taken into account. Despite the majority of the student respondents reporting that they had an EHCP, less than a third reported having a transitions plan, and very few believed that their school or college had a clear careers strategy. These findings show the importance of revisiting local and national policy so that robust systems are put in place which ensure that CYP with VI, and SEND more broadly, are able to access meaningful person-centred CEIAG support. 

Implementation of local and national policies
Education Health and Care Plans
It was noted by the QTVIs that CYP with VI are more likely to receive specialist support as part of the CEIAG offer if they have an EHCP. By nature, having an EHCP provides natural opportunities for the young person to explore their plans for the future along with key stakeholders. This raises concern for those who do not have an EHCP, but still are likely to be impacted by their VI as they transition into adulthood.

Traded services and the peripatetic model
The focus groups also highlighted barriers to QTVIs being able to provide support CYP with VI as schools and colleges may not buy them in for this purpose. For example, this may be because they do not have sufficient funding to do so, because they do not understand the contribution that specialist services might make, or because they believe they can provide adequate support in-house. This was a particular challenge noted for students in FE, with many Local Authorities not providing support in colleges. This has broader implications for students, but thinking specifically about CEIAG this means that some students may not be able to access specialist guidance at the point at which they need it, such as support for preparing for Disabled Students’ Allowance assessments, Access to Work or guidance on disclosing their VI at interviews.

Resource challenges
Many of the QTVIs noted that they face extreme resource challenges as a service, which has meant that the criteria for who they provide support to have narrowed over time, with resources tending to be focused on those with multiple disabilities or severe VI. Differences in caseloads were observed between different local authorities, and a ‘post code lottery’ of support was noted with some Local Authorities having more developed post-16 services than others.

Careers Enterprise Hubs and Gatsby Benchmarks
A number of initiatives such as regional careers Hubs and Gatsby Benchmarks have been introduced by central government to support the development and improve delivery of CEIAG in schools and colleges. It would be interesting to investigate further how these are being used by schools/colleges and must be noted that while such activity continues to be ‘ramped up’ and engagement increased not all schools and colleges are yet on board. 
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In response to these findings we make the following recommendations.

Research 
1. Further research is needed to understand the perspective of careers advisors, SENCos, Careers Enterprise Hubs and organisations like Talentino in the delivery of CEIAG to CYP with VI.
2. Funding should be sought to develop a pilot project to investigate the benefits of specialist advisors fully supporting CEIAG delivery in schools and colleges for CYP with VI.

Policy
3. The evidence in this report should be used to challenge policy makers on disparities in levels of support being received by CYP with VI and the need for a clear national CEIAG strategy that ensures they receive the guidance they need.

Services
4. Thomas Pocklington Trust (TPT) should explore ways to work with professional bodies and forums such as Career Development Institute, Careers & Enterprise Company, and regional Careers Hubs to upskill providers around VI and facilitate inclusive delivery of CEIAG in schools and colleges across England. 
5. TPT should explore options to deliver a annual programme of online CEIAG events to align with the CEIAG calendar and either complement or fill gaps in support available locally.
6. TPT should develop a suite of CEIAG related resources with and for CYP with VI. There is scope for a series of Fact Sheets and Guides including but not limited to;
· guidance on what a good CEIAG offer should look in line with national standards, 
· the legal duty of the LA/schools/colleges to provide CEIAG support, 
· options for post 16 transition and support available through Access to Work and Disabled Students Allowance including eligibility
· guidance on organising a work placement independently
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