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CEIAG	Careers Education Information Advice and Guidance 

CYP		Children and Young People

EHCP	Education Health and Care Plan

FE		Further Education

HE		Higher Education  

QTVIs	Qualified Teachers of Children and Young People with Vision Impairment 

SEND	Special Educational Needs and Disabilities 

VI		Vision Impairment 
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This report presents findings from a research study into Careers Education Information and Guidance (CIEAG) for children and young people (CYP) with vision impairment (VI) in England. This investigation included:
1. An online survey with CYP with VI which was completed by 36 respondents.
2. Three focus groups attended by 19 Qualified Teachers of Children and Young People with Vision Impairment (QTVIs) 

The data was collected between May and July 2020 and has been analysed through descriptive statistics and thematic analysis.

Key findings emerging from the research include evidence of:
· An inconsistent offer of CEIAG across mainstream school settings in England which is leaving some CYP with VI in a vulnerable position without the necessary information, guidance and experiences to make informed decisions for their future. 
· Positive experiences for students accessing CEIAG in specialist settings in direct comparison to mainstream.
· Disparity in the specialist support available to CYP, determined by factors such as school/college settings, the Local Authority in which they are situated and whether they have an Education Health and Care Plan or not. 
· The importance of tailored CEIAG support for CYP with VI, which addresses their VI in a positive and aspirational manner, ensuring that the CYP makes realistic decisions for the future and is aware of the different types of support available to facilitate them on their chosen pathways.
· The value of work experience placements to help CYP with VI plan for their future.
· QTVIs often having to meet gaps in CEIAG provision, despite concerns that they are not qualified to do so. 
· A lack of joined-up approach and strategy for addressing the needs of students with VI. 
· Limited engagement by Local Authority VI Services with national initiatives such as Careers Enterprise Hubs and the Gatsby Benchmarks. 
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Overview of participants
· There were 36 responses to the student survey. Three of the responses did not fully meet the inclusion criteria for the study, and therefore their responses are presented separately to the main sample.
· Demographic data indicates a possible underrepresentation of members of the BAME community and a possible overrepresentation of those registered sight impaired/Partially sighted. 
· The respondents attended a wide range of educational settings and different year groups across all English government regions. 
· Over two thirds of the respondents have an Education Health and Care Plan, but despite this, only a quarter reported knowing they have a transition plan in place. 

Reflections of CEIAG received
· Just over a third (12) rated their support overall as ‘Good’ or ‘Excellent’. Less positively just under two-thirds (19) gave overall neutral or negative ratings of ‘Average’, ‘Poor’ or ‘Very Poor’. This suggests there are inconsistent levels of support being provided to VI CYP across England. 
· The CYP identified the need for:
· more tailored support
· more support in general
· a more coordinated approach 
· higher aspirations from staff 
· Positive aspects of CEIAG support included receiving this support alongside their peers in school/college.
· Very few (8) of the CYP felt their school/college had a clear careers strategy. Those who rated their overall CEIAG highly tended to also observe a clear strategy.
· A high rating for CEIAG support was linked to receiving impartial careers advice which took into account their VI.
· The majority of respondents (30) viewed it as important that CEIAG advisors have an understanding of VI.

Professional support received
· Less than half (15) of the respondents reported having access to a personal careers advisor.
· Around a third (10) of the respondents reported having access to a QTVI as part of CEIAG. 
· Around a third (10) of the respondents reported that their SENCo was involved in the delivery of CEIAG. (It is noted that the QTVI and SENCo may have been making contributions behind the scenes).
· In 9 of 12 cases where the overall quality of CEIAG support was rated ‘Good’ or ‘Excellent’ a SENCO and/or a QTVI was involved. Conversely, in 9 of 19 cases where support was rated ‘Average’, ‘Poor’ or ‘Very Poor’ there was no input from either a QTVI or a SENCO. 

Work experience
· Just over a third (13) of all respondents participated in work experience as part of their careers programme. Less positively, just under two-thirds (19) respondents have not yet had a work experience, though it must be noted from comments above at least 3 of these were planned but cancelled due to COVID 19 disruption.
· All 13 of those who had completed a work placement rated it as either partly or very useful in preparing them for the future. 

Information and stakeholder contact
· In 10 of 12 cases where overall careers support was rated ‘Excellent’ or ‘Good’ respondents reported having had both access to information and direct contact with stakeholders as part of their programme. 
· The findings suggest that the provision of accessible information on transitions options and direct contact with stakeholders is an important component of a robust and fully differentiated careers offer.
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CEIAG support provided by local authorities
· The QTVIs identified many ways in which they support CYP with VI making transitions from school. These include:
· Facilitating transitions between settings
· Facilitating work placements
· Meeting gaps in CEIAG provision
· Challenges identified in supporting students for post-school transitions include:
· Access to students in FE colleges
· Increasing workload and reduced budgets
· It was noted that the support that CYP with VI would more likely be able to access transition support available directly through the Local Authority if they have an EHCP. However, they noted that EHCPs tended to be used for students with multiple disabilities/complex needs, and that even students who have a severe VI might not have one.
· Disparity was noted within caseloads for different Local Authorities. Several stated that they no longer support CYP with a ‘moderate’ VI as they did not have the staffing necessary to do so. They were however aware of neighbouring Local Authorities who were able to support to this group. 

CEIAG in schools and FE colleges
· All participants working in local authorities agreed the quality of CEIAG offer for CYP with VI varies between settings, with some schools and colleges having better offers than others.
· It was noted that some schools/colleges are far more proactive in addressing the students’ VI within CEIAG programmes than others.
· There was particular concern expressed for students with mild or moderate VI that their disability would less likely be acknowledged than for students with severe VI.
· One of the most common themes emerging from the discussions was the lack of tailored guidance in schools for CYP with VI.
· There was a consensus across the three focus groups that there is not the necessary expertise in schools to deliver meaningful CEIAG for students with VI. 
· Concerns were expressed that a focus on academic achievement means that some schools no longer prioritise work experience placements for their students. There were also observations of how some schools that normally offer placements discouraged students with VI from participating in work experience leading to some students doubting their ability to find employment in the future.
· The vast majority of the participants were unaware of both the Gatsby Benchmarks, the work of Careers & Enterprise Company and local/regional Careers Hubs. 
· Connexions was widely recognised as a significant loss in terms of enabling a joined up approach to CEIAG, although in some places there were still fragments of the service remaining, or previous Connexions staff with VI specific knowledge still engaged in CEIAG work as part of a central team.
· It was viewed as problematic that CEIAG is not embedded within the school curriculum as part of a programme of activities.

Outcomes of young people with vision impairment 
· The overall consensus was that the current CEIAG offer does not meet the very specific needs of students with VI. There were concerns from the participants that, in a small number of cases, the CEIAG received by students was actually damaging to their future. 
· There were concerns that for those students who are less academic and unlikely to go onto higher education that there are limited options available to them and they may become NEET. 
· Several of the participants observed more structured offer of transition support for CYP who have an EHCP. Likewise there were concerns for students who do not have EHCPs and how readily they are able to offer tailored CEIAG taking into account their VI.
· It was observed that in addition to CEIAG which can empower CYP with VI to make appropriate decisions for the future, an important role of the QTVI is to help facilitate access and independence and often these are not joined up. 
· Several of the participants expressed frustrations at barriers caused by negative perceptions of employers of individuals with VI. 

Strengths, weaknesses and aspirations for CEIAG
· When discussing strengths, weaknesses and aspirations, the most common theme was the need for a specialist advisor who had both training in VI and CEIAG. 
· Some participants noted how beneficial it would be to have someone who has a detailed knowledge of the different colleges across a Local Authority to provide expert transition support.
· The second most common theme was the need for a more joined up approach between specialist services and schools. This was something they hoped would be improved upon by having a specialist CEIAG advisor in place.
· Some participants shared that they put on special events for CYP with VI in their Local Authority, to help them to prepare for key transitions. However, they found that these events were poorly attended, meaning that many CYP missed out on this specialist intervention.
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In response to these findings we make the following recommendations.

Research 
1. Further research is needed to understand the perspective of careers advisors, SENCos, Careers Enterprise Hubs and organisations like Talentino in the delivery of CEIAG to CYP with VI.
2. Funding should be sought to develop a pilot project to investigate the benefits of specialist advisors fully supporting CEIAG delivery in schools and colleges for CYP with VI.

Policy
3. The evidence in this report should be used to challenge policy makers on disparities in levels of support being received by CYP with VI and the need for a clear national CEIAG strategy that ensures they receive the guidance they need.

Services
4. Thomas Pocklington Trust (TPT) should explore ways to work with professional bodies and forums such as Career Development Institute, Careers & Enterprise Company, and regional Careers Hubs to upskill providers around VI and facilitate inclusive delivery of CEIAG in schools and colleges across England. 
5. TPT should explore options to deliver a annual programme of online CEIAG events to align with the CEIAG calendar and either complement or fill gaps in support available locally.
6. TPT should develop a suite of CEIAG related resources with and for CYP with VI. There is scope for a series of Fact Sheets and Guides including but not limited to;
· guidance on what a good CEIAG offer should look in line with national standards, 
· the legal duty of the LA/schools/colleges to provide CEIAG support, 
· options for post 16 transition and support available through Access to Work and Disabled Students Allowance including eligibility
· guidance on organising a work placement independently
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Prevalence & support
There are approximately 34,500 children and young people (CYP) with VI under the age of 26 in England, half of which have an additional special educational need and/or disability (SEND) (1, 2). Due to both a low prevalence rate and the unique barriers to learning that VI presents, mainstream educational settings often lack the knowledge and expertise to support CYP with VI effectively. In order to learn on equal terms as fully sighted children, CYP with VI require specialist support throughout their education. This support should come from Qualified Teachers of Visual Impairment (QTVIs), Qualified Habilitation Specialists (QHSs) and specialist Teaching Assistants (TAs). At present CEIAG professionals are not included in this list, despite the legal duty attached to provision. 

Rights
VI CYP have the right to access education across the curriculum, including the CEIAG element. These rights are mainly governed by the following:
· Equality Act 2010
· Education Act 2011
· Children and Families Act 2014
· SEND (Special Education Needs and Disabilities) Code of Practice 2014
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The delivery of CEIAG in England has changed in recent years. Until 2008 career guidance was delivered to young people aged 13-25 with SEND through Connexions, a national information and advice service established in 2000. In 2008 responsibility for all of these various services passed to Local Authorities and subsequently the Education Act 2011 placed a statutory duty on local authority-maintained schools to provide access to independent, impartial career guidance for pupils in years 9-11. This duty was later extended to include year’s 8-13. 

DfE Guidance states: 
“The statutory duty requires governing bodies to ensure that all registered pupils at the school are provided with independent careers guidance from year 8 (12-13 year olds) to year 13 (17-18 year olds). The governing body must ensure that the independent careers’ guidance provided: 
· is presented in an impartial manner,
· includes information on the range of education or training options, 
· includes apprenticeships and other vocational pathways, 
· is guidance that the person giving it considers will promote the best interests of the pupils to whom it is given.” 

Careers guidance and access for education and training providers: Department for Education (2018).

Local Authorities (LAs)
While under the Children and Families Act 2014 LAs retained a duty to provide advice and information directly to CYP with SEND aged 0-25, including that which supports transition to adult life, Career Development Institute (CDI) observed that their CEIAG duty is being discharged duty inconsistently:

Over the time that the new arrangements have been in place, it has become apparent that LAs differ in how they interpret the requirement to support the most vulnerable young people.
(Careers Development Institute, 2018)
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Since 2011 the duty to provide CEIAG from year 8-13 has transferred to individual schools and colleges. This duty is fulfilled through a combination external procurement and internal expertise with LA providing varying levels of transition support to those with SEND under the 2014 Children & Families Act.

In addition the National Careers Service (NCS) provides online and telephone support for those aged 13-19.

Since the dissolution of national Connexions service in England we see a multi-faceted, and in places market driven CEIAG system. There is therefore potential for SEND learners, including VI CYP, not receiving the quality and consistency of support necessary at critical points of transition. 
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Gatsby Benchmarks
To support the delivery of quality CEIAG in 2017 the government worked with the Gatsby Foundation to produce the 8 Gatsby Benchmarks and through the establishment of the Careers & Enterprise Company are driving engagement with educators and employers regionally including the development of self-assessment systems for schools and colleges to measure the effectiveness of their CEIAG offer against the Benchmarks. 

The benchmarks are as follows:
1. A stable careers programme
2. Learning from career and labour market information
3. Addressing the needs of each pupil
4. Linking curriculum learning to careers
5. Encounters with employers and employees
6. Experiences of workplaces
7. Encounters with further and higher education
8. Personal guidance

Professional Qualifications
Impartial CEIAG should be provided by a qualified professional. The two main qualification routes to professional CEIAG work are 
· A post-graduate or Masters level diploma in careers guidance which incorporates the Qualification in Career Development, 
· A work-based route leading to the award of a QCF Level 6 (Level 11 in Scotland) Diploma in Career Guidance and Development. 
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CEIAG System - England
There has been criticism from many quarters, including Ofsted, that the overall quality of CEIAG in English schools is inadequate.

Following an inquiry into the current situation post 2011 reforms a meeting of the All-Party Parliamentary Group for Education in May 2017 noted:

Many respondents to our inquiry described CEIAG in schools as “patchy” and several criticised “the confusing landscape of overlapping departmental responsibilities combined with third party outreach.

As well as failing to reach socio-economically disadvantaged pupils, career development for children with SEND lacks visibility. Evidence provided to the inquiry by Talentino Careers notes:

that many careers bodies do not reference the (SEND) group and it is often excluded from national level research.

(All Party Parliamentary Group for Education – 2017)

Specific issues for SEND students 
Through a series of events and focus groups in 2019 Disability Rights UK collected evidence of the experiences of disabled CYP accessing CEIAG. The main findings may be summarised as follows:
· Disabled CYP not receiving face to face careers advice or receiving poor quality advice.
· A lack of access to careers advice which is tailored to disabled CYP’s strengths and needs.
· Disabled CYP being given inappropriate advice in relation to their disability.
· Lack of good career education and work experience.
· Disabled children not given work experience opportunities due to ‘health and safety’ issues.
· Some SEN schools unwilling to let children do work experience off-site.
· Low expectations.
· Lack of information about local opportunities available.
· Bad choice of subjects which do not match disabled people’s aspirations.
(Disability Rights UK, 2017)

CYP with VI
The most recent source from which to draw specific experiences of VI CYPF is the University of Birmingham Longitudinal Study of Transitions Experiences of Blind and Partially Sighted Young People. This is a 10-year research study into transition of 80 blind/partially sighted CYP from school, into FE & HE, training, employment or unemployment. 

The first survey with participants took place in 2010 and as such its findings are not in context of CEIAG provision post Connexions. Irrespective it does provide some interesting insight into sources of CEIAG support accessed by VI CYP while at school. 

Table 1: Most helpful source(s) of guidance for planning future (Year 9 and 11)
	Source of guidance
	Total (N)
	Total (%)

	Careers advisors
	9
	12.0%

	Family
	16
	21.3%

	Teachers/Tutors
	14
	18.7%

	Combination of advice received
	8
	10.7%

	External people
	4
	5.3%

	Independent
	3
	4.0%

	Work experience
	4
	5.3%

	Classes at school
	5
	6.7%

	Other
	7
	9.3%


(Taken from Hewett et al, 2011) 

The research identified that even when the Connexions service existed, there was an inconsistent level of support across regions:

The level of support from schools and colleges seem to vary, suggesting that in a number of cases, the level of support received depends on how proactive the school is in this area, and how much of a priority it is to them.
(Hewett et al, 2011, p72)

In a later survey they very few of the participants reported receiving CEIAG support which took into account their VI:

Only 16 of 67 young people interviewed in this phase said that they had received careers advice specifically in relation to their visual impairment.
(Hewett et al, 2013, p10)

In quoting this figure it is important to note not all respondents felt specialist support was necessary while some directly attributed the problems they’d had during transition to this.

The research also noted a post code lottery of LA support:

Visual impairment services in a number of LAs were not supporting young people in post-school settings. While some services were actively seeking to improve provision to these older learners, it was apparent that others were not.
(Hewett et al, 2016, p13)

It also found those moving into employment and apprenticeships had very little knowledge of government support available to enable them to sustain those outcomes:

There was little knowledge of, or engagement with, Access to Work. Even when reminded of Access to Work, none of the participants investigated the scheme further. 
(Hewett et al, 2016, p7)
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The Children Young People and Families (CYPF) Careers Education Information and Guidance (CEIAG) survey was conducted online between 27/05/20 – 30/06/20. Respondents were engaged through a range of digital channels with support from VI sector organisations and stakeholder groups in England.

The survey was published using Form Assembly and covered the following topics:
· Demographics
· Educational setting
· CEIAG curriculum content
· Overall rating of CEIAG received
· Role of key professionals

The findings from the student surveys are presented in Section 4. 
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A total of 19 QTVIs were recruited from across England to take part in focus group discussions. QTVIs were recruited through mail outs distributed by the organisations in the VI education sector and through targeted emails to individual Local Authorities. The majority of the QTVIs who participated in the focus group were based at Local Authority visiting teacher services (17), but there was also representation from 1 mainstream school with an attached resource base and 1 special school. There was representation from 15 different local authorities, from 5 different regions across England. 

The QTVIs were divided across three focus groups. These focus group meetings lasted for two hours and were held on Microsoft Teams. With permission from the participants, the sessions were audio-recorded and later transcribed. The focus group sessions covered the following topics:

· Introductions – name, service/setting, role and reason for interest
· QTVI services – post-16 transition support being offered by setting
· Mainstream school and FE provision - how is CEIAG being delivered and coordinated in their local areas/schools?
· Delivery of tailored CEIAG to CYP with VI.
· Transitions preparation – how well does CEIAG in England currently prepare CYP with VI for life after school
· Strength and weaknesses of the current CEIAG model
· Aspirations and priorities for change

The findings from the focus groups are presented in Section 5.
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Type of respondent
Thirty-six (36) responses were submitted. The vast majority (35) were provided by VI CYP in their own right, some with support from a family member or professional working with them. This represents 0.1% of the 34.500 VI CYP estimated to be living in England and 0.2% of the 17.930 VI CYP aged 13-25 who were the target audience for this survey. One response was received from a VI service but did not specify the number or characteristics of the individual VI CYP to which it relates. 

Table 2: Respondent Type
	Respondent Category
	Total 
(N)

	Parent/Career of VI CYP completing survey with or on behalf of VI CYP
	16

	VI CYP in Year 8 – 13 receiving CEIAG support
	9

	VI YP/adult who received CEIAG support in mainstream school/FE since 2012 and now left education
	8

	Other 
	3

	Total
	36



Table 2 provides a breakdown of the 36 responses to the student survey. Responses from parents/carers of VI CYP (16) and VI CYP (17) account for 33 of 36 returns. Those describing themselves as ‘Other’ are:
· a VI Service representative responding on behalf of those they support 
· a QTVI completing with a VI CYP
· a VI CYP graduate recently diagnosed with their vision impairment

The VI Service response and that of the VI CYP graduate have been omitted from the statistical analysis in the remainder of this section of the report taking the total and maximum number of respondents to 34.


Demographics of students

Table 3: Gender 
	Gender Type
	Total (N)

	Male
	15

	Female
	17

	Prefer not to say/no response
	2

	Total
	34



Table 4: Ethnicity
	Ethnic Type
	Total (N)

	White
	26

	Asian/British
Asian
	1

	Black/Black British
	2

	African
	1

	No Response
	4

	Total
	34



Members of the BAME community provided 11% of total returns. This is an under representative of the overall BAME population of England & Wales which was given as 20%* in the most recent census taken in 2011.
*(Source: Institute of Race Relations) 

Table 5: Registration type
	Registration Category
	Total (N)

	Severely Sight Impaired/Blind
	13

	Sight Impaired/Partially Sighted
	18

	Not Registered
	1

	Prefer not to say
	2

	Total
	34




Table 6: Region
	English Government 
Region
	Total (N)

	North East
	1

	Yorkshire & Humber
	2

	East Midlands
	1

	West Midlands
	8

	North West
	6

	South West
	4

	London
	3

	East of England
	5

	South East
	4

	Total
	34



Table 6 provides a summary of where the regions the respondents came from. Responses were received from all 9 English government regions with West Midlands, North West, and East of England accounting for over half of these (19).

Educational setting of students
We asked specific questions about educational settings and individual support plans. Table 7 provides a breakdown of the type of school or college the respondents were attending.

Table 7: Schools/College attended
	School/College Type
	Total (N)

	Grant Maintained Secondary
	7

	Academy 
	14 (includes 1 with selective status and 1 with a resource base)

	Free School
	3 (includes 1 with a resource base)

	FE/Sixth Form College
	4 (includes 1 independent, private college)

	Don’t Know/No Response
	6

	Total
	34



Clearly the largest number of responses came from those attending Academy schools of one form or another, accounting for twice as many returns as the next most common setting, grant maintained secondary schools. 
While it is not safe to generalise from the following it is interesting to note the majority of those rating their overall CEIAG provision as neutral or negative were from Academy school settings while those rating support positively were from a broader range of settings including Academies, Grant Maintained Secondary schools, Free School, Sixth Form College, and a private FE college. 

Table 8: Academic year & age
	Academic year
	Total (N)

	Year 8 (12-13)
	1

	Year 9 (13-14)
	5

	Year 10 (14-15)
	8

	Year 11 (15-16)
	6

	Year 12 (16-17)
	3

	Year 13 (17-18)
	4

	Other
	7

	Total
	34



Table 8 provides a summary of the current school year group of the respondents. We received a good range of responses from every year group within scope of the survey, with those in years 9 – 13 accounting for just under three quarters (26) of total returns. Those describing themselves as ‘Other’ all came from the post compulsory education group and are either in university currently or have completed their studies and left education. The only exception is a Year 7 student aged 12.

Support plans
We asked the respondents if they had a support plan covering their education, and if so, to indicate which type from a list of options. Their responses are summarised in Table 9.

Table 9: Type of Support Plan
	Plan Type/Status
	Total (N)

	Education Health & Care Plan (EHCP)
	24

	Awaiting outcome of assessment for EHCP
	2

	Special Educational Needs (SEN) plan
	3

	No EHCP or SEN plan
	4

	Don’t Know
	1

	Total
	34



Just over two thirds (24) of respondents reported having an EHCP. This includes 5 who have now left compulsory education but had an ECHP in situ at the time they received the CEIAG support in question. Just over a tenth (4) of respondents said they had an SEN plan with just under a tenth (3) having neither an EHCP nor SEN plan.

Of the 21 respondents who answered both of these questions, 11 of those with an ECHP were registered partially sighted/sight impaired compared to 10 who are registered severely sight impaired/blind. All respondents with an SEN plan were registered sight impaired/partially sighted. 

We also asked respondents to tell us if there had been a transition plan in place for supporting their post 16 transition through and from school. Their responses are summarised in Table 10.

Table 10: Did respondent have a transitions plan in place?
	Transitions Plan in place?
	Total (N)

	Yes
	9

	No
	12

	Don’t Know
	8

	No Response
	4

	Total
	34



Only nine of the participants reported having a transition plan in place to support them for post-16 transitions. While a post 16 transitions plan encompasses health and social care as well as education and employment it is an important document in terms of enabling CYP with SEND to achieve positive outcomes through a joined up support. As such it relates directly to the SEND Code of Practice 2015 and the duties and responsibilities Local Authorities (LA), and schools and colleges have in respect of; careers, person centred transitions, the Local Offer, and the ECHP process. 

One of the respondents commented that their transition plan was part of their EHCP and reviewed every year. Another respondent who does not have an EHCP or SEN plan noted a lack of continuity in the support they received:

Partly, I had support from the careers advisor at school but once I got the place at college I didn't hear from them again and they didn't follow up to see how I was getting on on the course. This was a big step for me from school to college so would have been perhaps more 'comforting' to have someone check if I was enjoying my new course and/ or monitor progress.

It is interesting to note that while 24 respondents stated that they had an EHCP, only have 9 individuals reported having a transitions plan. Having a clear transitions plan also appears to be associated with positive reflections of CEIAG support, with 7 of these 9 individuals rating their overall CEIAG support as ‘Excellent’ or ‘Good’.
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Overall rating of CEIAG support received
We asked respondents to give an overall rating for the CEIAG support they received. One individual appears to have rated based upon CEIAG support received while at a VI specialist college which is out of scope of the research and on that basis we have not included that rating in any of the statistics in the remainder of this section. Additionally we had 4 respondents, including the VI Service and the individual graduate who appears to have become vision impaired recently, who did not answer this question. This takes the respondent total down to 31. 

Table 11: Overall rating of CEIAG support received
	Overall Rating
	Total (N)

	Excellent
	7

	Good
	5

	Average
	8

	Poor
	8

	Very Poor
	3

	Total
	31



It is positive to note that just over a third (12) rated their support overall as ‘Good’ or ‘Excellent’. Less positively just under two-thirds (19) gave overall neutral or negative ratings of ‘Average’, ‘Poor’ or ‘Very Poor’. This suggests there are inconsistent levels of support being provided to VI CYP across England. 

We asked respondents for qualifying comments and to identify any changes they would make to improve the overall CEIAG they received. Their responses were analysed for common themes and are summarised below.



Need for tailored support
The most common response which came from ten of the respondents was that they required more support tailored to them as a young person with VI. 

An awareness that a more personalised approach is needed with VI students - even if this means doing a little more research into difficulties around employment figures and the extra steps that VI students often have to take to access higher education such s entrance exam arrangements, and anxieties we have about being able to access job interview tasks (like online assessments or group activities) which can make thinking about careers extremely nerve-racking.

I would like to receive support from a careers advisor who can help to direct me to the best career path for me taking in to account my visual impairment so that they can offer advice to support me further with that, this would make it more personalised.

Access to more support
Six of the respondents stated that they would like to have received more support in general. This included one respondent who felt they would have benefited from support earlier than they did:

I feel that in College, I should've asked for careers advice earlier on in the year so that I could have these important discussions early on.

Other suggested changes
Two respondents wanted to see a more coordinated approach to the CEIAG support received. Two respondents felt they would benefit from having interactions with others with VI:

Having the opportunity to speak to someone with sight loss in employment - as close to my career aspiration as possible.

Two respondents viewed low aspirations from others as a barrier:

More support in the school setting and for the staff to have more faith in the routes that I wanted to take.

Finally one respondent said they would have liked work experience opportunities.

Positive reflections
Four of the respondents highlighted positive aspects of the CEIAG they had received. This included one respondent who liked the fact they were offered CEIAG alongside their peers and one respondent who valued the guidance they had received very highly.

School included me best they could and treated me as a normal person which I like despite my vision impairment.

I feel that the careers advisers I have had have really helped me make informed decisions about my future. I don't feel I would be where I am today without their support and advice.

Careers strategy and support
The respondents were asked if they believed their school/college had a clear careers strategy. Table 12 summarises the findings.
Two of those not providing an overall rating answered this and other of the following questions so their responses are included in tables and analyses. Responses from the VI service, the individual receiving support in VI specialist college, and the recently diagnosed graduate have been omitted taking the maximum number of respondents to 33 for the remaining questions in this section.

Table 12: Did school/college have a clear careers strategy?
	Clear careers strategy
	Total (N)

	Yes
	8

	No
	5

	Partly
	11

	Don’t Know
	9

	Total
	33



It is perhaps unsurprising that all Yes responses came from those who rated the overall quality of their CEIAG support as ‘Good’ or ‘Excellent’ while all of those responding ‘No’ gave an overall rating of ‘Average’, ‘Poor’ or ‘Very Poor’. Of the 20 answering ‘Partly’ or ‘Don’t Know’ only 3 rated their overall support as ‘Good’ or ‘Excellent’ with the remaining 17 providing a neutral or negative overall rating. These findings seem to underline the fundamental importance of a clear, well designed and articulated CEIAG strategy to the overall quality of provision for VI CYP.

Access to specialist guidance
The respondents were asked whether they had access to impartial careers advice and support that took account of their needs as an individual and demonstrated an understanding of their VI. 

Table 13: Impartial careers advice taking account of vision impairment
	Taking account of vision impairment
	Total (N)

	Yes
	8

	No
	7

	Partly
	9

	Don’t Know
	9

	Total
	33



In total 33 respondents answered this question, with 7 of the 8 who rated their overall CEIAG support ‘Excellent’ reporting that they had had guidance which took account of their VI. All 7 answering no to this question rated their overall support ‘Average’, ‘Poor’ or ‘Very Poor’.

The majority of those answering ‘Don’t Know’ (7) to this question provided the same response to the preceding question about an overarching careers strategy. This suggests that a level of general uncertainty exists for some about their CEIAG provision. The fact that these respondents tended to rate the overall quality of support neutrally or negatively points to the importance of a clearly communicated CEIAG strategy and what to expect in terms of provision if VI CYP are to have a positive experience of careers support in mainstream school/college. 

There were times that you were able to book an appointment with a careers advisor but these were hard to get and the careers advisor did not take into account my personal needs.

What we also see emerging from the responses to these questions is a contrast between the quality and availability of careers support in a specialist VI college settings as opposed to mainstream school/college. 

The respondents were also asked how important they think it is for those providing careers support in mainstream to understand VI and their specific eye condition. Table 14 summarises the responses given. 


Table 14: Is it important for advisors to have an understanding of vision impairment?
	Is VI awareness important?
	Total (N)

	Yes
	30

	No
	2

	Don’t Know
	1

	Total
	33



The vast majority (30) felt it was important for those providing careers support to understand VI and their specific condition. This spans the full spectrum of overall ratings for careers support from ‘Excellent’ to ‘Very Poor’ and its presence or absence indicates this is a pivotal factor in why those ratings were given. This is also supported by comments made by four of the respondents:

Definitely. I think this is where my support lacked and I think if there was more of an understanding within the school, the support would have been a lot better.

The more information they have about my VI, the better they can support me.

The findings to these two questions suggest more needs to be done to increase the availability of VI specialist careers support and improve VI awareness amongst generalist careers advisers whether they be school/college based or external.

[bookmark: _Toc46486472]PROFESSIONAL SUPPORT RECEIVED
The respondents were asked to tell us more about the roles played by key professionals in the delivery of their CEIAG support. This focussed specifically on careers adviser, qualified teacher of the visually impaired (QTVI), and Special Education Needs Co-Ordinator (SENCo).

Careers advisors
Firstly, the respondents were asked whether they had had access to a personal careers advisor. A careers advisor was defined as someone who ‘provides impartial information, advice and guidance to help people make realistic choices about their education, training and work’. 


Table 15: Did you have access to a personal careers advisor?
	Access to a Personal
Careers Advisor
	Total (N)

	Yes
	15

	No
	14

	Don’t Know
	4

	Total
	33



Table 15 presents the findings from 33 respondents who answered this question, with the VI Service response, the recently diagnosed graduate and that of the person in a specialist VI college excluded. Responses were evenly split between yes and no. A smaller number of respondents (4) didn’t know if they’d had a personal careers adviser though from subsequent responses they do seem to have had some careers support even if unsure about who provided it. 

I only saw the person once while at secondary school.

Relating this back to the overall ratings for CEIAG support, we note that:
· 9 respondents who had access to a personal careers adviser also rated their overall careers support as ‘Good’ or ‘Excellent’ while the remaining 3 still awarded positive overall ratings without it.
· 6 of the 19 who provided neutral or negative overall ratings had access to a personal adviser. 
· All of those providing an overall rating of ‘Very Poor’ did not have access to a personal careers adviser.
· 13 responded ‘no’ or ‘don’t know’. 

Although this analysis should be interpreted with caution due to the low numbers, we note that in the majority of cases the presence or absence of personal careers advisor is reflected in the overall rating of support given. This indicates this is an important factor and highlights the importance of VI CYPF having access to a personal careers advisor. This also aligns with findings noted earlier in the report where respondents stated that they would like to receive more personalised support and also a greater quantity of support.

QTVIs
[bookmark: _Hlk43827199]The respondents were asked whether a QTVI had been involved in their careers support, and to elaborate on the role they played. A QTVI was defined as someone who has a ‘central role in the education of children and CYP with VI from birth, working in homes, early year’s settings, schools and post 16 settings. Among many other things this includes advising in mainstream school, college and HE settings on strategies for curriculum access and independent learning.’

Table 16: Was a Qualified Teacher of the Visually Impaired (QTVI) involved in the delivery of the careers support?
	QTVI Involved
	Total (N)

	Yes
	10

	No
	15

	Don’t Know
	7

	No Response
	1

	Total
	33



Table 16 provides a summary of the responses given to this question. Less than a third of the respondents indicated that a QTVI had contributed to the support they received, whilst almost half said that they had not. It is important to note that QTVIs play an advisory role, and therefore they may have provided guidance to the respondent’s school/college without them being aware of this. 

A small number of the respondents made additional comments about the role of the QTVI. Three in particular highlighted how important they found this specialist guidance:

“[QTVI] showed the members of staff at my college about visual impairment; how everyone is all equal and no one is different despite certain issues making their lives difficult or challenging it is about overcoming those obstacles, those boundaries which make you who you are in the end, not your overall behaviour reaction to the situation because that's just looking at it the wrong way.”

“My QTVI has helped me make some difficult careers decisions this year.”

However, one respondent noted that whilst the QTVI was available to provide guidance, this was not implemented. 

“They advise the school but no one to implement it.”

SENCos
Finally, the respondents were asked whether a Special Educational Needs Coordinator was involved in the delivery of their careers support. This was defined as ‘the school teacher who is responsible for assessing, planning and monitoring the progress of children with special needs including VI’.

Table 17: Was a SENCo involved in the delivery of the careers support?
	SENCO Involved?
	Total (N)

	Yes
	10

	No
	13

	Don’t Know
	10

	Total 
	33



Thirty three respondents answered these questions, with only 10 respondents reporting that a SENCo was involved. Linking back to overall ratings of the CEIAG received, we note:
· In 9 of 12 cases where the overall quality of CEIAG support was rated ‘Good’ or ‘Excellent’ a SENCO and/or a QTVI was involved. 
· Conversely, in 9 of 19 cases where support was rated ‘Average’, ‘Poor’ or ‘Very Poor’ there was no input from either a QTVI or a SENCO. 
· In only 1 instance did someone rating neutrally or negatively overall report having support from both a QTVI and SENCo.
· In 1 response where the overall rating was ‘Excellent’ the individual stated they had no input from a QTVI or SENCO while 3 of those who rated overall support ‘Average’ ‘Poor’ or ‘Very Poor’ actually had input from a SENCO and/or QTVI, but their additional comments indicate that they did not understand these roles.

While caution is needed due to small numbers, this does indicate some correlation between the involvement of a QTVI and/or SENCO and quality of CEIAG experience. Overall ratings given suggest a joined up, multi-disciplinary approach by professionals is of benefit. 

Traded services and peripatetic working
It is important to note that in some instances QTVI professionals will not be involved in careers support because their services are ‘traded’. Effectively this means a school/college has to ‘buy in’ support and not all are able, willing or organised in doing this. This can mean that CYP do not receive specialist support from a QTVI. This is particularly true for those at the sight impaired/partially sighted end of the spectrum. In other instances some QTVI services do not operate in FE settings and again this could explain their absence from some of the support described in this survey. 

It should also be noted that most QTVI and some SENCO roles are peripatetic and cover multiple settings with increasingly large caseloads. Again this could explain why they are not involved or only involved on a light touch basis with careers support. It may also explain why there is some uncertainty amongst respondents about what they do.

The above clearly has much broader implications for VI CYP in education than their careers support. That said it is important to note the potential impact in this context as a means of making the point and continuing to work to ensure individuals get the support they need and are not the victims of inadequate resourcing and/or the creation of commercial markets for the delivery of essential services that effectively prevent adequate service provision in certain educational settings for some VI CYP groups.

[bookmark: _Toc46486473]Work experience
The respondents were asked if they had undertaken a work experience placement lasting at least a week as part of their CEIAG programme. Their responses are summarised in Table 18.

Table 18: While at school/college have you had the chance to do a work placement/experience lasting at least a week?
	Work experience?
	Total (N)

	Yes
	13

	No
	19

	No Response
	1

	Total
	33


(One additional response has been omitted due to inconsistencies in their answers to this specific set of questions)

Just over a third (13) of all respondents participated in work experience as part of their careers programme. Less positively, just under two-thirds (19) of respondents had not yet had a work experience, though it must be noted from comments above at least 3 of these were planned but cancelled due to COVID 19 disruption.

Not done any work experience. This would have been very useful.

While it doesn’t come through in the qualifying comments it is suggested by the QTVI focus groups that work experience is less common than it used to be. 

The respondents who had undertaken work experience were then asked how useful this had been in preparing them for the future. Their responses are summarised in Table 19.

Table 19: In preparing for your future, how did you find this work placement/experience?
	How Useful?
	Total (N)

	Very useful
	6

	Partly useful
	7

	Not at all useful
	0

	Total
	13



All 13 of those who had completed a work placement rated it as either ‘partly’ or ‘very useful’ in preparing them for the future, which clearly demonstrates the value and benefit of such activity. 

One respondent gave examples of how they benefited from undertaking a work placement:

I've learned a lot of useful life skills. I have exactly learnt how to do the certain higher tasks. I have learnt the social aspects of work experience overseeing the chains of communication and how people customers and employee’s colleagues socialise with one another.

Another respondent explained they had arranged work experience themselves, independently of their school.

I have undertaken work experience that I organised myself - I did a three-day placement at my former secondary school while in Year 12 and organised a week-long placement at [named removed] but this was independent of the school careers programme.

[bookmark: _Toc46486474]Information and stakeholder contact
Respondents were asked to elaborate on the type of information they were given and opportunities they had had for direct engagement with key stakeholders as part of the CEIAG provision. 

Firstly, the respondents were asked if they had had access to accessible information to help make choices and decisions about the future from Year 8 for a variety of options. Their answers are summarised in Table 20. 

Table 20: Access to accessible information to help make choices and decisions about the future
	Subject 
	Total (N) of Respondents
Selecting ‘Yes’

	GCSE/A Level Options
	22

	FE/Sixth Form Options
	13

	HE/University Options
	11

	Apprenticeships & Vocational
Training Options
	7

	Employment/Internships
	11



In the additional comments, two of the respondents noted that they received limited guidance when in mainstream school, but had a much more positive experience in specialist college.

Because of my time in mainstream secondary, I wanted to go into specialist further education but the mainstream school was against me doing this. The careers support was 100% better at college than at school.

Two of the respondents reported that whilst information was made available by their school/college, it wasn’t presented in a way that was accessible to them.

Nothing was made accessible for myself being visually impaired, the school haven’t supported me in my decisions, it’s mainly been supported from family. My GCSE choices were only accessible online, so I couldn’t access them independently.

Two respondents commented that they received no support at all, while in contrast one respondent shared that they had had a much more positive experience.

Teachers at my secondary school gave me lots of clear information on GCSE options in Year 9.

Secondly, the respondents were asked whether they had had the opportunity to have direct contact with people and professionals from different settings. Their answers are summarised in Table 21. 

Table 21: Direct contact with stakeholders
	Setting
	Total (N) of Respondents 
Answering ‘Yes’

	FE/Sixth Form
	17

	HE/University
	10

	Employers
	7

	Apprenticeship/Vocational Training Providers
	5



Thirty two respondents answered one or both of these questions. The responses from the VI service, the recently diagnosed graduate, and the young person in specialist college have not been included for reasons stated previously. 

In 10 of 12 cases where overall careers support was rated ‘Excellent’ or ‘Good’ respondents reported having had both access to information and direct contact with stakeholders as part of their programme. In the 3 cases where overall careers support was rated ‘Very Poor’ respondents indicated no access to information and no direct contact with stakeholders or simply did not respond to either question.
[bookmark: _Hlk43996643]It is more difficult to interpret the responses of the 16 who rated their support as ‘Poor’ or ‘Average’. Seven of these individuals confirmed they had received both access to information and contact with stakeholders, but it appears this was insufficient for them to judge their overall experience as positive. These findings suggest that the provision of accessible information on transitions options and direct contact with stakeholders is an important component of a robust and fully differentiated careers offer.

Finally, we asked respondents to identify from a pre-determined list which elements they felt were covered effectively through the CEIAG support received. Their responses are summarised in Table 22. 


Table 22: Elements of CEIAG covered effectively
	Support Category
	Total (N)

	Employment Skills; CV Writing
Application Forms &
Mock Interviews
	7

	FE/HE Entry Requirements
& Course Costs
	6

	Different jobs/career paths
and associated qualifications/skills
requirements
	10

	Demands and challenges of working life
	9

	Financial Support/Planning & Independent Living
	9


 
Nineteen respondents answered this question with 11 selecting more than one support category. Again there appears a correlation between those who rated their overall CEIAG as ‘Excellent’ or ‘Good’ and the receipt of support in these areas with 11 of 12 saying they received input in one or more of the categories above and the 12th simply not responding. Of the 19 respondents rating their overall support ‘Average’, ‘Poor’ or ‘Very Poor’ 11 did not respond. The remaining 8 answered this question indicating that one or more aspects of this support were received yet it is interesting to note this didn’t alter their overall rating. Again this indicates that an effective careers programme is about the sum total of its parts rather than specific aspects and that sometimes even when support is given the quality and accessibility may be absent.



[bookmark: _Toc46486475]Findings from focus groups

[bookmark: _Toc46486476]Introduction
This section presents the key themes which emerged from the three focus group meetings. The findings are organised into four sections, closely mirroring the original structure of the focus group discussions:
· CEIAG support provided by local authorities
· CEIAG in schools and FE colleges
· Outcomes of CYP with VI
· Strengths, weaknesses and aspirations for CEIAG

The focus group transcripts were first analysed by grouping the data using these four headings, before then continuing to identify themes in the data. The outcomes of this analysis is presented in sections 4.2-4.5.

[bookmark: _Toc46486477]CEIAG support provided by local authorities
We commenced the focus group discussions by asking the participants to give an overview of the support offered by their service or LA setting for CYP with VI making transitions from school. Below is a summary of the themes which emerged.

Facilitating transitions between settings
Many of the participants gave examples of ways in which they facilitate transitions between settings for the CYP they support. This includes support for preparing to move into Further Education, into Higher Education and for thinking about future career options. Several of the examples given linked directly to aspects of the ‘additional curriculum’, including interventions to help develop emotional, social and personal competencies, self-advocacy and independence. 

We try to have a Preparing for Adulthood thing that runs through all that we do, and just giving the student confidence to talk about their needs, so that when they get to that older level and perhaps they are not seeing us as much, or not at all if they don’t have an EHC [Education Health and Care Plan], just have the confidence and hopefully the knowledge of Access to Work.

Facilitating work placements
The participants expressed a willingness, if given opportunity, to help facilitate work placements for the students they support. Responsibilities taken on by Local Authorities included helping identify placements, organising risk assessments, organising transport, providing mobility and orientation, liaising with employers and providing assistive technology. However, many of the participants highlighted challenges with working with schools and FE colleges in this way. This will be explored in more detail later in the report.

We don’t really have mechanisms in place but will try to ensure school equipment like visio-books, portable magnifiers, and laptops are made available for work placements.

Meeting gaps in CEIAG provision
A theme which emerged from all three focus groups was that QTVIs often take on informal responsibility for meeting gaps in CEIAG provision. This informal support manifests in a variety of ways, including:
· schools and colleges directly requesting support as they concluded they did not have the necessary expertise
· LAs intervening when students are left without a work experience placement
· LAs addressing gaps in CEIAG provision

So you find that if students go to them they say the experience was useless. So then you are trying to find other things for them to go for. They come back and they say they weren’t helpful and they didn’t understand, or the schools are saying ‘can you support us, because we don’t have the expertise.

Further, many of the services link with voluntary organisations to be able to provide CEIAG guidance. 

We worked with Look UK earlier in the year and did an employment workshop with them which some of our students found really helpful. Again, it’s a case by case basis.

A challenge with the informal nature of the support means that students are often only accessing this specialist guidance if schools or colleges choose to engage with the VI service, and also QTVIs are left providing support that they are not necessarily funded for. Of particular concern was the case of one QTVI who described providing a work assessment for a student who was due to start a supported internship, as the employer was dissatisfied with the assessment process provided by Access to Work:

I was supporting him at college, and then I was asked to look at his placement and they asked me about the equipment he needed, and when I mentioned Access to Work, they said they are not giving the support we need, can you come and look. He needed to go into [placement setting] and they wanted to see the equipment he would need. So I looked at that. Really that’s not my role, I wasn’t really meant to get involved with the work side. But that was to support him, because I knew him, they felt that Access to Work hadn’t given him the right support, and I think because it was a supported internship they were querying the funding or something. So I went and did that, otherwise I would have felt that I was letting him down.

Several of the participants described a ‘firefighter’ type approach to their services, in response to certain CYP not receiving the support that they needed through school:

I think you end up, your role gets wider as everything with VI is given to you and at times it doesn’t need to be us as we are trying to promote independence and that school need to take account for it then as you go into school you realise young person isn’t getting what they need so you fill the gaps so the school doesn’t have to.

Challenges faced in supporting for post-school transitions
The participants identified various challenges which they face when supporting CYP with VI for post school transitions. 

Access to students in FE colleges
The principle challenge identified was having appropriate opportunities to work alongside students with VI. The majority of participants working for Local Authority services noted that they had had challenges in continuing to provide support for students in Further Education, as often colleges would not buy in their services. This was particularly true for students without EHCPs, but even then, some colleges chose not to buy in support from their services.

If they go to a college, then our input stops, so there is a real gap for those children who don’t stay on until sixth form. The children who stay on at sixth form school, we still support them there, but if they say go to [name removed] College, the QTVI input stops, so there’s a real QTVI gap I think there.

One QTVI linked this to drop out rates for students with VI from colleges:

Also not getting the same sort of support that they would get in a sixth form base in a school. They have got to the college where they don’t have QTVI support, so you can have high dropout rate from somewhere like that.

Some of the participants described situations where they were able to provide support in certain colleges, as they had managed to establish positive relations with them.

The way my team is involved in colleges really depends on the relationship we have got with the college. So the way we generally get into the college is with a student having an EHCP stating that they should have continued, you know, termly or half-termly visits from a QTVI, that’s how we get in there. Some colleges really engage, if there was work experience coming up they might contact me and ask me for advice or input, or how I might support. Others won’t do any, they will do it all in house and by themselves.

This mirrored the experience of another participant who explained that they found it difficult to engage with a particular college until they had a student with a severe VI.

One college said no for 2 years but this changed when they took on a blind student. Now we have a great relationship with the college. It’s about them realising there are people/services out there that can support them. QTVI services know some of these young people from birth, we know the family, we know the child so that expertise to help them into college you can’t put a price on that and it has been beneficial for them.

Workload and resources
A further challenge noted by the participants were the restrictions they faced due to workload and available staff. Many noted that their services had experienced reductions in staff, whilst at the same time their remit for providing support had expanded to cover ages 0-25. One participant explained the resource demands in setting up a work placement for students. 

I think for us is we just don’t have time. Just setting up a few days’ work experience for one child, the paperwork generated, talking to the school and everything took so much time that if I was trying to do that for all of them we’d need greater capacity in the team.

Because of the workload challenges, specialist services are also having to focus their resources on students with higher support needs, such as students with severe VI, or students with complex needs. This means not all students with VI receive QTVI intervention in school or college.

We used to have a transitions team across the County that got involved with all CYP with EHCP from year 9 and then year 10 & 11 which has now gone down to about 6 people who mostly work with those with complex/multiple needs and its more about ‘social’ provision at 18 or 19.

Support linked to Education Health and Care Plans and caseloads
The participants noted that CYP with VI would more likely be able to access LA specialist transition support if they have an EHCP. However, they noted that EHCPs tended to be used for students with multiple disabilities/complex needs, and that even students who have a severe VI might not have an EHCP.

I do think some of our students with an EHC tend to get a little bit more support than those that don’t. Like someone said earlier, someone within the SEND team tends to run the careers aspect for them in their review meetings, but I think for the other children who don’t have an EHC, some of our blind students don’t have an EHC, it’s left down to us and again it’s very ad hoc as to what happens.

Disparity was also noted with regards to criteria for transitions support adopted by different Local Authorities. Several stated that they no longer support CYP with a ‘moderate’ vision impairment as they did not have the staffing necessary to do so. However, they were aware of neighbouring Local Authorities who had sufficient resources able to support to this group. 

[bookmark: _Toc46486478]CEIAG in schools and FE colleges
The QTVIs were asked several questions about CEIAG being delivered in the schools and colleges their students attend. This included questions on the CEIAG offer available to students, whether students with VI were able to receive personalised guidance, and whether students have the opportunity to undertake work experience placements. 

CEIAG offer for young people with vision impairment
The participants were asked to report on their experiences and observations of how CEIAG is being delivered in schools and colleges, including thinking specifically about how it is being delivered to CYP with VI. All of the participants working in local authorities agreed that that this really varied between settings, with some schools and colleges having a better offer than others.

…is dependent upon schools some of whom are very good at supporting with careers applications/applications to college while some are very poor.

Further, they reported some schools/colleges were far more proactive in addressing the students’ VI within CEIAG programmes than others. Also, some were more proactive in engaging with specialist services than others.

I think it depends on the school. It very much depends on the school. I mean, my case list alone, I go into 7 secondary schools, and I would say out of those, only 2 take consideration of the VI. And three of those are grammar schools.

There was particular concern expressed for students with mild or moderate VI that their disability would less likely be acknowledged than for students with severe VI.

I think it definitely depends. Our children with a severe and profound impairment get a good service, and some of those with a moderate. But it’s definitely those with a mild and at least half of the moderate don’t. It’s just whatever the mainstream non-sight impaired people get.

Personalised support for young people with vision impairment
One of the most common themes emerging from the discussions was the lack of tailored guidance in schools for CYP with VI. This is of particular significance as the third Gatsby benchmark calls for career guidance which addresses the needs of each pupil.

I have asked two particular students, and I would say not at all, it’s not tailored. From their experience it hasn’t been tailored, in relation to their visual impairment, although that has been discussed, as in they have done an information share with the careers officer, but the careers officer hasn’t… they have taken the information but they haven’t really followed up with any information from their end that was tailored to them.

There was a consensus across the three focus groups that there is not the necessary expertise in schools to deliver meaningful CEIAG for students with VI. 

The schools have their own careers advisors, but they have a lack of VI experience. So you find that if students go to them they say the experience was useless. So then you are trying to find other things for them to go for. They come back and they say they weren’t helpful and they didn’t understand, or the schools are saying [to us] ‘can you support us, because we don’t have the expertise’.

One participant noted that whilst their students would receive careers guidance which related to their individual interests, the suggestions made by their advisor would not necessarily be appropriate to their level of need.

It can be tailored to their interests because it’s so wide reaching, it can be tailored to their interest line, but not necessarily their needs. I try and support them with that, but what is put in front of them doesn’t necessarily reflect the opportunities available to them with their level of need.

Another participant attributed a lack of appropriate CEIAG to YP becoming NEET. 

Some young people I think have had careers guidance in college that hasn’t really hit the spot, so they have left college and ended up NEET on their sofa.”

One observation was that guidance seemed to be better for students who were continuing onto Higher Education; but for students who might wish to progress to apprenticeships or employment, CEIAG did not serve their needs as well.

I do think that in schools and colleges, and it may just be the schools I am working with, that they find it easier to give advice, an even wider range of advice, to students who are going up to further and higher education. I think it seems to be the careers portion that is more difficult. It doesn’t mean they don’t cover everything, it’s just they are more… that’s where they are sat sometimes in education, and that’s where they are more informed, in that area, than they are to do with careers.

A further participant noted concerns about an apparent lack of aspiration for their student by one school:

Last year we had a year 10 girl who went on work experience…saying to the TA team is she going to go on work experience? They said ‘no we’re going keep her in school’. So I asked why and they said ‘well where are we going to send her?’ I asked what she liked and they said [interest] so I suggested [related place]. They looked at you like you’d ‘gone out’, like she couldn’t do it. In the end she went and was a bit of juggling but she did do it and got loads out of it and they were really grateful but it was that first ‘oh should she be going’? Well, why not!

This also links to the reflections of one participant who was concerned that relying on specialist VI teams to deliver CEIAG sends a negative message to students:

I think it’s a really negative experience for something that is VI if they go into see the careers officer and the careers officer says ‘oh well, we can’t do anything for you, you have got those specialists needs, this all needs to be organised by VI department. I just don’t think, emotionally and mentally I actually don’t think that will do them any service whatsoever, but I do see that happening.

Work experience placements
Concerns were expressed that a focus on academic achievement means that schools no longer prioritise work experience placements for their students. It was suggested that this may be particularly true in situations where placements might be difficult to arrange:

It doesn’t seem unusual for students not to have a work experience. It doesn’t seem to be unusual for things to go wrong and the work experience not to work out, and it doesn’t seem to be something that the secondary schools think that it’s imperative that they have. I truly do believe it is imperative, I really do. How can you get any kind of volunteer job, or actual job, or training or employment, if you haven’t even got a work experience? It’s crucial. So that’s why I have been the idiot that has organised work experiences on the team!

There were also observations of how some schools that normally offer placements discouraged students with VI from participating in work experience. This led to some students doubting their ability to find employment in the future:

It’s great that some schools are doing it in our area, but if they try to discourage the student from doing it, then the student thinks ‘if I can’t do work experience, where am I ever going to work’.

We had a student who wanted to go into catering and they got a placement, the school basically talked the parents out of it, and they ended up going in school. There wasn’t anything we could… the school started going on about health and safety… the placement was set up, but as soon as they, the parent wouldn’t listen to us and they ended up doing it in school. It was such a shame.

Gatsby Benchmarks and Careers Enterprise Hubs
Prior to the focus group sessions, the participants were sent an overview of the Gatsby Benchmarks and Careers Enterprise Hubs. This was explored further in the discussion, with participants being asked whether they had encountered the Gatsby Benchmarks before, and whether they were aware of Careers Enterprise Hubs.

The vast majority of the participants were unaware of both the Gatsby Benchmarks and Careers Enterprise Hubs. Some had taken the opportunity to investigate whether Gatsby Benchmarks were being used in the settings in which they worked, and in the process identified Local Authority policy documents and statements on school websites. Two of the participants noted that their inclusion seemed more of a tick box exercise.

Can I just say, I have never heard of Gatsby, so I just googled, and there are several schools who mention it, but again, it’s like you were saying, it’s to tick a box. It’s on a page which is quite well hidden. I have gone on their website and they talk about how they are using it, but I have never heard of it until I just googled it.
In contrast, the participant working in a specialist school shared that the Gatsby Benchmarks are a focus for them as a school when delivering CEIAG. 

A further participant gave a detailed account of how they have been engaging with a Careers Enterprise Hub. 

We do have a hub, and we have input, our sensory team has had input into that hub. I can see the effect of them. We help to construct the website, we help advisors to make it more VI accessible, more HI audible…we have attended a number of conferences where potential employers have been presenting on whatever topic and we have linked them into the hub, and we have also asked them about work experiences…We have literally been going along and poking them, and saying ‘so exactly how many visually impaired people have you got?!’

Challenges to delivering CEIAG
Some particular challenges were noted for schools and colleges and their CEIAG offer. In particular, Connexions was widely recognised as a significant loss in terms of enabling a joined up approach to CEIAG, although in some places there were still fragments of the service remaining, or previous Connexions staff still engaged in CEIAG work.

With Connexions going there is a massive gap and there is a difference across authorities depending upon which expert comes in, or someone with a lack of expertise comes in to advise these young people. So it’s trying to find a more productive and a better system for all children, not just VI, because I just don’t think the careers education information and guidance is anything like it used to be.

It was viewed as problematic that CEIAG is not embedded within the school curriculum as part of a programme of activities, rather than one-off events, and pressures on the time available during the school day were noted as a difficulty.

Those in year 10 and 11 I struggle to have any extra time with those students, because their time is so precious on the academic subjects. If I start that too early, I am already looking at Year 9 students…But is that enough. Is that too early? For some year 9 really is too early, they don’t know enough. But if I don’t start early I won’t have an opportunity. It’s a tricky one, it’s a balance isn’t it.
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Destinations after school
The participants spent some time discussing the different destinations of the students they support. For some this was more complex than for others, due to the limited contact they had with students once they completed school. Interestingly the types of destinations varied from region to region, with local authorities in areas with a stronger tradition of industry and manufacturing reporting that a high number of their students continue onto apprenticeships, whilst for some other regions following an apprenticeship pathway was rare. 

Personal observations of poor post school outcomes for CYP with VI was identified by two participants as a key factor for their participation in the focus group discussions.

I was a secondary school teacher originally, in a school which had a VI sensory resource base. So I dealt with transitions quite a lot, and when I spotted this, I knew it was something I had to get involved with because it was a nightmare to find career choices for young people with VI.

There were concerns that for those students who are less academic and unlikely to go onto higher education that there are limited options available to them:

We are tending to find the pupils that move on…say they go on to do A-levels and then they go to uni. They seem to have more success than the pupils who might go to college, they seem to get more stuck after college.

Yeah, the students going onto university tend to be the ones that can look after themselves to a certain extent, but the ones I worry about, they tend to have very high levels of VI needs and additional need, are the ones that have gone through mainstream school and have been pushed into that peg hole, they have been supported through FE and then after that there is nothing. For us that is a significant number of young people and I don’t know what there is for them after that, because they would struggle to do more studying… we struggle to find something meaningful for them after that.

This had prompted at least one local authority and the specialist school to introduce supported internships for their students.

We take pride in introducing supported internships and so have a neighbouring local authority in [named removed]. We have had a couple of pupils starting on a supported internship in the past year, so there’s definitely a bit of movement there.

It was also recognised that once students finished Higher Education, they might still be left in the same position of not knowing what to do next. Rather the challenge of finding employment is simply pushed into the future.

Because of course some of these learners come back from university before they are 25, but their careers guidance at university hasn’t been sufficient to move them to the next part of their transition.

Value of Education Health and Care Plans
Several of the participants observed a more structured offer of transition support for CYP who have an EHCP. 

I think having an EHC plan helps, because obviously that whole process, the annual review, or bi-annual review, is a lot more child centred, and there is a section for the child or young person’s aspirations. I think that process itself enables the young person to have a choice about what their aspirations are. Following on from that is obviously what we have been meeting here about!

Likewise there were concerns for students who do not have EHCPs and how readily they are able to offer tailored CEIAG taking into account their VI:

I would agree with that - most of our pupils don't have an EHCP and they miss out and need some careers advice from someone who understands sight loss.

CEIAG not meeting the needs of students with VI
The overall consensus from the focus groups was that the current CEIAG offer does not meet the very specific needs of students with VI. As discussed earlier, this often leads to QTVIs trying to fill gaps.

I am working with quite a lot of learners at the moment who don’t know what they want, they don’t know what is out there and they have got a lot of questions. They are coming to me, or I am approaching them and asking how prepared they feel. It’s almost like they don’t know what they don’t know. Nobody has offered, no one at the school has offered any information about what might be available to them. If their parents have not gone looking for information then they just don’t know, they are just drifting along. And it feels a bit like if I don’t do something then nothing will happen.

There were concerns from the participants that, in some cases, the CEIAG received by students was actually damaging to their future. For example, several QTVIs recalled situations where students had pursued vocational courses in college which led to jobs which might not be suitable for their level of VI, or where they were being advised to consider jobs which were not appropriate to them.

We don’t go into colleges, and we had a phone call from a parent who was quite upset because their daughter had had some careers advice at the college and they had said ‘oh yeah, you can join the army’. So you kind of, even though you would love that, with a visual impairment there are lots of things that you are unable to do. So they felt quite frustrated that the careers advice wasn’t correct for the child at all.

Sometimes I think the problem with college is that the careers advice maybe hasn’t been there before they have gone to college, so perhaps they are on a course that is not going to lead them to employment.

Young people with vision impairment not equipped to make appropriate decisions
Many of the participants identified examples of ways in which CYP with VI are not always equipped to make appropriate decisions for the future, due to current limitations around CEIAG. One example was how important it is for this population to be able to have honest discussions about how their VI might impact them in the workplace, to ensure appropriate aspirations.

Some students I work with who have got quite significant visual impairment who do a childcare course. It’s not that it’s going to preclude them from working, but it’s a big barrier when they go to try to get employed if their vision impairment means they are going to have issues overseeing very young children. So it’s about having an honest discussion, and it’s fine, you can do the course. We have had students with severe visual impairment do medicine, but they knew they were going to be limited in their employment, and they went on to do medical research roles. So there’s always options, but it’s about having those conversations early on.

Another participant expressed her frustration at not being invited into school early enough to help facilitate these difficult discussions:

One of them, she wanted to be an electrical engineer, and she had no colour vision at all. As soon as you say ‘I have no colour vision, I want to be an electrical engineer’, no company… you see what I mean. Someone needed to say to her ‘this is what you need to be an electrical engineer’.

The participants also observed the importance of specialist input at this time in the young people’s lives to help with acceptance of their VI.

A further theme emerging from the discussions was how some CYP with VI find themselves in a position where they do not feel able to make decisions about their future.

I feel one of the downsides with careers guidance in the schools where the careers guidance is not in house, or even embedded properly in the PSHE curriculum, I find that the learners I am working with struggle to make decisions for themselves of what they want. So they finally arrive in a situation where someone is able to offer careers advice and the first question is ‘what do you want, what don’t you want’. And they can’t answer that question.

The children who know what they want to do and know where they went to go, seem to get along really well, but it’s those children who not quite sure and need more input and more guidance and fall through the net a little bit I feel.

Importance of specialist intervention by QTVIs
It was observed that in addition to CEIAG empowering CYP with VI to make appropriate decisions for the future, an important role of the QTVI is to help facilitate independence. It was noted that those CYP who are able to self-advocate tend to have better outcomes when making transitions.

Maybe it shouldn’t be different but there is differences in some of the skills they need to develop and linking to the extended core curriculum in terms of self-advocacy, social skills and technology and those skills we know are transferable to employment and FE and having an overall picture of the skills an individual needs for independence.

Perceptions of employers
Several of the participants during the course of the focus group discussions expressed frustrations at barriers caused by negative perceptions of employers of individuals with VI, and how this impacts on the opportunities for the CYP they support. As well as impacting upon the CYP in securing employment, the participants also observed that this can restrict them in successfully obtaining work placements.

One employer spent a lot of time telling me how she couldn’t imagine employing someone who was severely VI as they couldn’t make the tea and you can’t be a full member of the team if you can’t make the tea. So there are crazy misconceptions out there. I had to talk her through a liquid level indicator.

I think some work experience places that I have come across can be quite reluctant to take a person with a severe vision impairment, they can be quite apprehensive, and we have to do quite a lot of explaining. That doesn’t sit right with me, it shouldn’t be like that, so I think there is work to do on that.
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To conclude the focus group sessions, the participants were asked to reflect back on the discussion to identify what they believed to be the primary strengths and weaknesses of the current CEIAG model, and to identify aspirations for the future and what changes could be made to improve the outcomes of CYP with VI. The following is a summary of the main themes which emerged during these discussions.

Need for specialist advisors
The most common theme was the need for a specialist advisor who had training in VI and specialist training in CEIAG. Whilst the QTVIs identified many ways in which they were able to address gaps in careers advice for the CYP they support, they were also very aware of the fact that they do not have specialist training to be solely relied upon. 

At first glance, those Gatsby quality standards, benchmarks, whatever they are, look pretty useful. And I guess, I haven’t had a chance to really think about it. I reckon, I don’t know whether it is worth considering whether any of the wording in there could be tailored to… I know one of them says one to one guidance, so at that point things should be bespoke, however it also says something about being appropriately trained, and maybe somewhere in there, there needs to be an indication that there needs to be a training in disability awareness, something that just helps to scoop up those youngsters who need something much more specialist. That’s what I am getting at.

I think most of it does come from us, but I don’t by any means think I am an expert or know it all, if anything probably! So I think it need to be a bit more joined up work, in terms of getting a specialist to have more of an idea of what our kids need.

Some of the participants used this time of reflection to emphasise the challenges faced of schools and colleges not being able to provide the specialist guidance needed:

We had a year 12 blind student where we had to completely take over the work experience and find him a role, because college just didn’t know what to do basically, and I think they just left it to us, which is fine, but it would be better to work more cohesively and do it together rather than just putting the ownership. Colleges have got the careers guidance but I don’t think they quite know what to do. I do think some of our students with an EHC tend to get a little bit more support than those that don’t. Like someone said earlier, someone within the SEND team tends to run the careers aspect for them in their review meetings, but I think for the other children who don’t have an EHC, some of our blind students don’t have an EHC, it’s left down to us and again it’s very ad hoc as to what happens.

One participant reflected back on a time when their service employed a careers advisor who also had a specialist knowledge in VI, hearing impairment and autism, and noted how beneficial their students found this:

He had great knowledge about VI and HI and also Autism. He was always really keen to meet up with teams and learn about what was new and current, and it was just great, it was really good. Having that wider knowledge of colleges and where they have got to get to. The students found it inspiring.

Some of the participants noted how beneficial it would be to have someone who has a detailed knowledge of the different colleges across a local authority to provide expert transition support.

I think it sounds good, as [participant] says, to have that one person who has the knowledge of the colleges that are within the county, we have got a high number of colleges, we have got specialist colleges, especially the agriculture type ones. It would be great to have that sort of role I think.

The discussion also raised questions of who would best be upskilled to take on this specialist role – i.e. whether it would be most appropriate to upskill a careers advisor with the training needed to provide specialist guidance to CYP with vision/sensory impairment, or whether it would be most advantageous to upskill a QTVI:

You talked earlier about some services are traded, so the service I work for, the post-16 is traded, I think if there was training available for us QTVIs at that level, that would be a really good thing to offer at colleges, some specialist input on careers advice.

Trained advisors in VI or HI, so there’s an understanding when a student speaks to them. So maybe a training package. You know, if colleges have got their own advisor, maybe if there is a training package they could sign up for.

Need for a more joined up approach
The second most common theme was the need for a more joined up approach between specialist services and schools. This was something they hoped would be improved upon by having a specialist advisor in place.

It’s a difficult one because, I don’t know what it is like anywhere else, but in [local authority] the SEND officers are meant to take a lead with children with SEN with the careers guidance. But with the children with visual impairment we tend to find it’s not very joined up with us, if you know what I mean. So obviously we support the kids as best we can and help guide them in the right way and get them ready for transitions and things, but there’s nothing absolutely specific if you know what I mean. It’s quite sporadic depending on the school and what the school are doing. I try my best to join up with them, but don’t always feel very included if you know what I mean.

Just from listening to everyone’s input really, just feeling that a strength that comes out of this, what seems to work best is when the people, the QTVIs that know about VI work with the people who know about careers, it seems that that’s a really good option. You have got the specialist working with the specialists and therefore working together.

Some of the participants outlined ways in which CYP with VI might experience poorer outcomes because of the lack of a joined up approach.

But just as (name removed) was saying, you ended up with me saying that, me going through it, me working it out, which is ok as that’s part of my job now, but I just felt it was too late. If I had been told before she was refused something like 15 work experiences, her confidence wouldn’t have dropped as low as it did, she wouldn’t have ended up feeling the way she felt. Do you see what I mean? It was such a painful way for her to learn, because I wasn’t notified.

Another participant highlighted how important it is for an inclusive approach for schools and colleges take the lead:

I think it would be better for the student if they felt it was the school taking that responsibility in conjunction with us, rather than the schools saying it’s completely out of our hands, we don’t know what to do. I think that doesn’t help the students to feel that they are part of the whole school environment.

A further observation was that if Local Authorities are to continue to provide specialist guidance to CYP on behalf of schools and colleges, this contribution needs to be recognised more formally. The discussion also highlighted a disparity between different local authorities and what they are able to offer. It was felt that this needed to be addressed to ensure that all students with VI are able to access the specialist guidance that they need.

I think for me the biggest weakness and it’s really been from listening to everyone’s experiences today, there appears to be no real uniformity across the country. Some authorities or some settings, it sounds like they are doing a good job, and others, mine is included, I don’t really have any formal involvement in careers service delivery, which is not good I don’t think.

Engagement by young people and their families
As discussed earlier, some of the participants shared that they put on special events for CYP with VI in their local authority, to help them to prepare for key transitions. However, they found that these events were poorly attended, meaning that many CYP missed out on this specialist intervention.

We tried to piggy back on [named removed] the local sight loss charity as they have a lot of connections and get families more actively involved with other things they do but even then with careers type events we didn’t get a massive turn out.

These findings illustrate how important it is for CYP with VI to have access to specialist guidance as part of CEIAG in the normal school day.
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To conclude this report we reflect back on some of the key themes which have emerged through the surveys of CYP and the focus group discussions with the QTVIs, before providing a list of recommendations of actions in response to the findings. 
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Inconsistent offer of CEIAG across England
The research findings highlight disparity with the CEIAG support being received by CYP with VI in England. This is reflected in the overall rating of CEIAG given by the student respondents, where just over a third of respondents rated the support received as ‘Good’ or ‘Excellent’, while in contrast just over a two thirds rated the support as ‘Neutral’, ‘Poor’ or ‘Very Poor’. This aligns with the findings from the focus group discussions with QTVIs who noted that the quality of CEIAG support varied across individual schools and colleges.

One example is with regards to work experience placements. The QTVIs expressed particular concern that not all schools and colleges are offering work experience. It was noted how important work experience placements are for CYP with VI, as an opportunity to develop and practice important skills that they will require later in life, and to assist in making decisions for the future. This was supported by the CYP, with all who had undertaken a placement identifying it as a valuable experience. 

Importance of more tailored support for CYP with VI
A particular concern of the QTVIs was that CEIAG is too generic, and does not meet the specific needs of CYP with VI. Whilst they highlighted the importance of the students having the opportunity to receive CEIAG alongside their peers as part of an inclusive offer, it was noted support needed to be personalised to the individual. This included ensuring that the aspirations of the CYP took into account their VI and having discussions about specialist support that the CYP might need to draw upon, such as Access to Work and Disabled Students’ Allowance. These findings mirror the responses given by those CYP who took part in the survey, with over 90% (30) agreeing that it is important for advisors to have an understanding of VI. 

The QTVIs also expressed concerns about appropriate aspirations for CYP with VI. This ranged from staff not understanding how a CYP might be limited in working in a particular role because of their VI leading to inappropriate advice, to questioning whether a student would be capable of undertaking a work experience placement. These observations were also made by some of the CYP, who identified low aspirations of others as a barrier to their progression. 

A small number of the student’s respondents who had transitioned from mainstream school to specialist school noted that the CEIAG in their new setting was a lot more appropriate to their needs. Further, the QTVI who represented a specialist school provided several examples of how the school tailors their CEIAG support to address the specific needs of individual students. This suggests that specialist schools can make an important contribution in developing CEIAG tailored to the needs of CYP with VI. 

Specialist services meeting gaps in CEIAG provision
One of the strongest themes which emerged from the focus group discussions is how QTVIs often fill gaps in CEIAG provision for the CYP that they support. Several challenges were observed in relation to this:
1. QTVIs do not have the necessary training to provided impartial careers advice.
2. QTVIs are often brought in too late by schools and colleges to facilitate CEIAG delivery (work experience placements).
3. QTVIs are meeting gaps in CEIAG provision, which puts strain on their service delivery. 
4. Not all CYP with VI are able to access support from a QTVI, leading to further disparity. 

Many of the QTVIs noted how beneficial the national Connexions service had been for joining up services and ensuring that the individual needs of CYP with VI (and SEND more broadly), are taken into account. Despite the majority of the student respondents reporting that they had an EHCP, less than a third reported having a transitions plan, and very few believed that their school or college had a clear careers strategy. These findings show the importance of revisiting local and national policy so that robust systems are put in place which ensure that CYP with VI, and SEND more broadly, are able to access meaningful person-centred CEIAG support. 

Implementation of local and national policies

Education Health and Care Plans
It was noted by the QTVIs that CYP with VI are more likely to receive specialist support as part of the CEIAG offer if they have an EHCP. By nature, having an EHCP provides natural opportunities for the young person to explore their plans for the future along with key stakeholders. This raises concern for those who do not have an EHCP, but still are likely to be impacted by their VI as they transition into adulthood.

Traded services and the peripatetic model
The focus groups also highlighted barriers to QTVIs being able to provide support CYP with VI as schools and colleges may not buy them in for this purpose. For example, this may be because they do not have sufficient funding to do so, because they do not understand the contribution that specialist services might make, or because they believe they can provide adequate support in-house. This was a particular challenge noted for students in FE, with many Local Authorities not providing support in colleges. This has broader implications for students, but thinking specifically about CEIAG this means that some students may not be able to access specialist guidance at the point at which they need it, such as support for preparing for Disabled Students’ Allowance assessments, Access to Work or guidance on disclosing their VI at interviews.

Resource challenges
Many of the QTVIs noted that they face extreme resource challenges as a service, which has meant that the criteria for who they provide support to have narrowed over time, with resources tending to be focused on those with multiple disabilities or severe VI. Differences in caseloads were observed between different local authorities, and a ‘post code lottery’ of support was noted with some Local Authorities having more developed post-16 services than others.

Careers Enterprise Hubs and Gatsby Benchmarks
A number of initiatives such as regional careers Hubs and Gatsby Benchmarks have been introduced by central government to support the development and improve delivery of CEIAG in schools and colleges. It would be interesting to investigate further how these are being used by schools/colleges and must be noted that while such activity continues to be ‘ramped up’ and engagement increased not all schools and colleges are yet on board.
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In response to these findings we make the following recommendations.

Research 
7. Further research is needed to understand the perspective of careers advisors, SENCos, Careers Enterprise Hubs and organisations like Talentino in the delivery of CEIAG to CYP with VI.
8. Funding should be sought to develop a pilot project to investigate the benefits of specialist advisors fully supporting CEIAG delivery in schools and colleges for CYP with VI.

Policy
9. The evidence in this report should be used to challenge policy makers on disparities in levels of support being received by CYP with VI and the need for a clear national CEIAG strategy that ensures they receive the guidance they need.

Services
10. Thomas Pocklington Trust (TPT) should explore ways to work with professional bodies and forums such as Career Development Institute, Careers & Enterprise Company, and regional Careers Hubs to upskill providers around VI and facilitate inclusive delivery of CEIAG in schools and colleges across England. 
11. TPT should explore options to deliver a annual programme of online CEIAG events to align with the CEIAG calendar and either complement or fill gaps in support available locally.
12. TPT should develop a suite of CEIAG related resources with and for CYP with VI. There is scope for a series of Fact Sheets and Guides including but not limited to;
· guidance on what a good CEIAG offer should look in line with national standards, 
· the legal duty of the LA/schools/colleges to provide CEIAG support, 
· options for post 16 transition and support available through Access to Work and Disabled Students Allowance including eligibility
· guidance on organising a work placement independently
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